
[bookmark: _GoBack]Supplementary material 1: Ethics
	Country
	Ethical board 

	Hungary
	Human Research Ethics Board at Apáczai Csere János Faculty, Széchenyi István University (Győr, Hungary), SZE-AK-2018/001

	Israel
	Faculty of Social Welfare & Health Sciences #403/18 The University of Haifa, Israel

	Spain
	The study was approved by the Andalusian Biomedical Research Committee (regional health administration) 

	Ireland
	Ethical approval for the study from the Health Services Executive Research Ethics Committee in Merlin Park, Galway, Ireland. 

	England
	Health Research Authority, London – Bloomsbury Research Ethics Committee – REC Reference 18/LO/1339


*Researchers from the remaining five countries did not require ethical approval for this specific project




Supplementary material 2: Interview schedule
Welcome, thank you for coming. Introduce yourself. 
Give some background to the project and use time for getting the interviewee to feel comfortable. 
I’ll be asking you to talk about your experiences with [child’s name] and how you got services and support for him.  We really want to learn about your experiences and compare them with the experiences of parents in other countries.  There are no right or wrong answers.  The interview will take about an hour.  Of course, the interview will be confidential. For purposes of analyses I will need to audio-record the interview.  Would this be ok with you? 
Start by briefly introducing the research aims 

Topic	Question	Probes
Making sense of language impairment and how the parent describes it
Can you tell me about [child]? 
· Prompt can you tell me about your child’s language problem?

How would other people notice that your child has a language problem or disorder? 

What kinds of strategies do you use to communicate with your child?
· How do you manage?	
· “I wonder if you can tell me more about this and how it affected you”.  
· “Tell me about a time when this happened”.
· “Could you give me another example?” 
· “Tell me about a time when you found a strategy useful”
· “Could you give me another example about when you used a specific strategy?” 
Impact on the family
Can you describe the impact that having a child with a language disorder has had on your family? (prompts mother, father, siblings, grandparents, extended family) 
· Getting help
· Can you tell me about how you got help for your child? 
· What were the barriers to accessing help?
· What helped you to access help? 
How has the help been useful? 
· What is the most important thing that you would suggest to another parent with a child with the same problem?  	
· “if you were to point to one single thing only”
Closure and verifying common understanding
· In summary, my understanding is that xxx (summarise the key points from the interview because you want to check that you have understood the informant’s intended meaning).	
· Is there anything else that you would like to tell me about what [child’s name]?
Thank you!	

Debriefing: after the interview and after the audio-recorder has been switched off, the interviewer should take some time to debrief with the interviewee and to help her come out of the interview mode. Also comments about how the questions and the interview may have seemed clear and the questions appropriate are also relevant, since this is a pilot project.

Supplementary material 3: Interview detail
	Country
	Length interview in minutes
	Location
	Were field notes taken?

	Croatia
	55
	Participants’ home
	yes

	Denmark
	73
	University clinic
	no

	Hungary
	53
	Participants’ home
	yes

	Iceland
	60
	Centre for Language Development and Literacy
	yes

	Ireland
	44
	University
	yes

	Israel
	77
	University clinic
	no

	Netherlands
	45
	Participants’ home
	yes

	Norway
	50
	Participants’ home
	no

	Spain
	35
	Participants’ home
	no
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Supplemental Material S4. Examples of visual materials developed in identifying patterns of meanings, themes and sub-themes across the data sets.
.	Process 1
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Process 2

[image: A screenshot of a spreadsheet

Description automatically generated]


Process 3
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Process 4
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|characterisitcs of the child
How parents construe LI

References to how the parent describes the
|chile's characteristics

L on je bio onak arazit nervozno diete. Znaf salno je bio u nekim
Jsuzama bio je nervozan. (PILLL12)

Hewasvery nervous child. hewas al the timein tears, hewas nervous.
p1u11,12)

[Apomaci su bill_ 201 on e staine prutas otpor s vielbanja. I nije o bio 3]
napredak (P11, 1345 306)

[And the progresswas... hewas al thetime n resstence to xercsing.
|and that wasn'ta e progres. (11, L345,346)

uviekje b, povuen ako. (P3L74]

e was aways realy quietjshy/withdrawn (P3L74]

Jonjstalno sjedio meni u ki, tatiu krlu. Nikako seon opustiti. (P3174,75)|

e was aways sting n my 12, or dad' p. Hejust couldnt rlax.
p3173,75)

dugo e dugo onbio u tom svom plaéu. Do avrietka wrica. (P3L76)

T was for along,really long time,crying constantly. Til the end of
indergarten. (p3176)

prvih par godina u Bvotu stvarno Jebio . EestoJeon bio tulan
p31102,103)

st few years of i e, hewas realy ) veryoften hewas 20
p3t102)

ad ekrenuo s vri€ ) Teta o sto 192 da on sesuper 173J, odjednom,
|on se povute rasplatese..(p31104,105)

when hestarted Kindergarten () Teacheraso said, they are nicely
plaving and then suddenly h retrsits and sarts o ry.. (21104,105)

oliojjako 1 u vrti€ u SUVAG. (P3L105)

e realylked o 80 to Kindergarten in SUVAG. (P3L105]

|0n  kad jemogao re, on to ijegovorio. Adanas imjeljut on kate jut sm
lcbogtoga il sam tutan sbog toga. To, tojeogromna radika. (P4L109,110,111)

[As0 when he could ey i, hewould notspeak. And today, when et
|angry e says 1m angry becauseof this o that orI'm sad becauseofthis
Jor that. That i3 hugediference. (P41108,110,111)

e povlati sevise Mism, on 3 ot  sobu, 3l onda j kad dodem do njega
prlebi on, nko, jutito okrenuoledai ije hio s tvorit.Assd mi kate:
stojebil. pat113,114)

[And he s nat rtriting any more. | mean, he goes o his oo, but then
|cometo him...before he would angrlyturnhis back and hewouldn't
|open. And now hesayswhat happened. (PaL113,114)

ijenibio dijete koje bi se agrlo i madl ) vike, bl okrenuo ada 1 omje
Jzn20 pod stol ot (PaL117,118)

Tiewas never 3 cilld who lked o hug or cuddie ) hewas more. he
[ would turn his back o he would go under thetable. (P4L117,118)

‘onse1 daljejako telko motivira 2 B (PAL126,127)

itistill very hard to motivate him for tudying...(PAL126,127)

[Voliojiéiu kazalite, muzs), zooloSkie. (71221,222)

Heliked to o tothestre, museu,to the Zoo. (771221,222)

;
,
3

[Tk jebio 22t nekakva suradniu, hajmo reé. P11361)

Hewas dificul, for cooperation,letssay. (PLLL361]

istim, on ije komunicirao, Eesto e plakao, vikao e, lupao . (P6L17S, 176)

[Well,hedidnt communicate, hewwas often crying, hewasyaling.
making noise. (°6L175,176)

ik evollo ako tak nekud 61 uijek e io, e gase moralo neita posebro.
pasiti.. (¢71222,223)

L aiways iked to g around and he was ahways, you didn' need to be
Jextracareul (°71222,223)

(tovisit museums, 00, etc)

rer e o salno b fu.Stainojenesto tio. [.) Niem jeu lavic adil, tio
ieneito,  ijeto mogao pokati..(P71225,227,228)

Because hewasalways angry. He always wanted something (.| His tle
Inead was working, hewanted something and he couldn't show it
(p71225,227,228)

[onisto ko, nevoll batto vieati (P10L326]

[And e also, he doesnt relly ke to pracice that P10326]

(to oxercisespeech)

[Adostasmo ga  razmaail (P111362)

[And aso we spoiled im ot (P101326]

[Staino jebio tufan. (P111378)

Hewasall the time sad. (110378)

anati on estalno .. daljeu wtiéu,on eljepo napredovao, onfevolio i u
|eie, al opet subiletefazes tugom. ) Malo moida pas, malo o sarijevane,
|odrastani sad jeto,velim, skroz skroz drugi djecak. (P121408-412)

well hewasall thetime...als0 In Kindergarten, e was progressing.
nicey, heliked o goto Kindergarten, but again there were those phases
[ withsadnes.(..) aybe abit the dog, maybematuration and now,
must sy, that s atotaly diferent boy. (121408-412)

impairment (speech,
language, communication)

References to how parents descibe thechild's
seech anguageand communication

nije,secimo, pokazivao pretéem, nife oponasao. (PILLS)

for eample hewas ot ndicating with the finger,he was not
imitating. (P1L15)

[Athough it might seem that the child hassome.
|characteristic from thesutitic spectrum, the
isgosiswas LD and dyspraxi.
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impairment (co-
morbidities)

References to how parents desribe thelr child's
Jotherdifficties

i e dugo znao grati. Znat uijek, on e trebao stalno nekog 2 gru, iese
mogao sam, on kaksedjeca igrau. (°2147,48)

For a long period he did not know how to lay. He ahways nesded
[somebodyto play with him, hedidn' know how to play lone, you
know how children ususlly do. (P2147,48)

[On e stino bio bolestan. Nije jeo. (P6L1E3)

Hewas al thetime sick He did not eat. (6L183]

108 tesenzoritke poteskoce koje jeimao, ne. I ak g je svesmetalo. (71230)

[And a0 those sensory diffcultes e had. And everything was disturbing
rim (¢71230)

reripakie o dostaodstupanie u govers, ne.u wéenju.On ipakimasiabije
lociene nego jegovi priatej 2 aureda. ..) Ponekad dobilejedinicu, nate.
|0no, neke stvri kojesu o nauéilu drugom onjo3 uviek nezn.
|pau256,257, 258,259

Because that i relly seious deviation in hisspesch. And n i esrning.
Hehas lower grades than hisclassmates .| Sometimes he gtsthe
lower mark,you know. Some things hey have earned in the 2nd grade:
hestil does not know. (PBL256,257, 258,259)

ad je bio mali e bio stalno bolestan, stano bolestan.staino, staino, staino)
p151510)

[When he was litle, hewasll the time sick. All he time, all he time.
191610

Disability

References to how OTHERS (not family)perceive
thechild

Primieéuju, pa mislim kod Lukeseto, to s primilet. Akako reagiralu? Pa
|dobro, misim da, mislim da tomevie nitko ne pridodsje neku posebiu
patnju. sr, mistim, jud ko ga ne poznaj, uvijekprigamo atvoreno. (.) Pa
[tojeneznam, ijeto tabu tema. (P91282,283,284,285)

[They ntice, well Luka's dificultes ae, you must notice that And how
|dothey react?well, ok, I think,Ithink that nobody is paying any extra
[attention o thatany more. Because, | mean, also people who do not
know i, we always talkopenly. (..)That isnot any mare, | don'tknow,
[thatisnot atabu. (p91282,283,284,285)

[cita's awareness of
aiffcultes

[Parentalreferences to whether or ot thechild s
Jaware of their difficuties

1 onda cim mi njega ne birazumieli onda e 10 islo u veliki plac. U
Inckakvo skrivanie... P2L63,64)

[And then when wewould not understand him,then he would cry
nesuily. O hewould hide...[2L63,64)

“on 530 sebe el na sistat]u kategoriJu i ki smo dobil dva. Znaf, nije
[sdovoljan, 2 svjestan e da e dostatrudi... (71233,234)

ot he aiready s to put himselfimthe category wewho got o
Heisnot satsfied, and heis ware tht heis putting ot of effort

Need for fing.

parents' understanding of causes of the.
language problem and implicit/explicit
belief/ understanding of what is needed to
|get rid of the language problem (specific
[services, treatments, nterventions provided
by parent,teacher or specialist)

[ Misim omo, za gover se govorilo deckici su ijeni 0. (.) ali smo mi
Jotprilike znli..s obzirom na sestru smo bil upucen u problematik.
®2050,51)

[You know,forspeech people useto say boysarelazyet. (. but we.
new sbot thisfrom before.. because of i sister we wereinformed.
(P2t5051)

[Mismo dosta i, mi to mismo ono prepustlisotaju. (P2LS9)

[Weweregoing everywhere, we did not leave that to chance. (P2155]

nr. i sesnimamo kakseigramo, | onda kad samato gledal, ja odmah
|idim, 2o}, i on'a utim. On ut, er e ke, ali 3t ja utim, ne?
|Onda sm pozeli punovise, ano, verbalisirati, ono, svte natepokrete: Evo.
sod dem po Zau, uzet éu €2, paéu i natoitivodu. $o prijenism. Mismo
ki, A popio bi k2" Aon bi to pokazivao. D20 bi mu £aku . i smo.
nekako bil osvjestill da smo prevdeu s, (P2L65,66,67,68,69)

for eample, we were recording how we re playing, and then when |
| was watching that, | could see oh i weare both sient Hels slnt,
because hecant, but why Im aso silent? Then westarted to verbalize
much mare, all our movements: You see, now I'm going to take glas,
il ke las,and  will giveyou water. Wedid not do that before
[Wewouldsay: You want ajuice? And he would just show that. We.

| would give i the glass and... Weall somehow became aware that we
[aretoo much n sience. (°2155,66,67,68,65)

e e i e e

But we have also seen, it s pointlessto askthe child f the child can'





