Table 2.  Study characteristics and description of main findings for included studies
	Study
	Location, Design and Setting
	Participants
	Summary of key findings

	Ackesjö (2017)
	Location: Sweden
Design: cross-sectional qualitative
Study Setting: NA
	Sample: 176 parents 
Transition Stage: pre-transition

	Parents considered the transition as a change and critical event. Parents were concerned about child vulnerability, school readiness, need for the child to make social and emotional adjustments and importance of support and safe relationships.

	Ahtola et al. (2016)
	Location: Finland
Design: cross-sectional quantitative
Study Setting: NA
	Sample: 2662 parents
Transition Stage: pre-transition

	School familiarisation was rated as the most important transition activity by parents.

	Atkins et al. (2023)
	Location: USA
Design: cross-sectional qualitative
Study Setting: preschool
	Sample: 10 low-income African American parents
Transition Stage: pre-transition

	Families described how their community/neighborhood impacted on resource availability for preparing their children for school. 

	Beasley et al. (2023)
	Location: USA
Design: cross-sectional qualitative
Study Setting: primary schools
	Sample: 7 parents
Transition Stage: post-transition

	Mexican immigrant parents emphasized that kind interactions with school personnel and communication in their home language during their children's transition to kindergarten were key facilitators. While acknowledging feelings of sadness, parents approached the transition with optimism.

	Bérubé et al. (2018)
	Location: Canada
Design: cross-sectional quantitative
Study Setting: kindergartens
	Sample: 412 parents
Transition Stage: post-transition

	Most parents felt their family was well prepared for the transition.

	Chambers et al. (2022)
	Location: UK
Design: cross-sectional qualitative 
Study Setting: convenience sampling
	Sample: 20 parents
Transition Stage: pre-transition

	Some parents felt a sense of relief because a daily routine would soon begin. Most parents worried about their children's school readiness, as well as the health and hygiene at school.

	Choy and Karuppiah (2016)
	Location: Singapore 
Design: cross-sectional mixed
Study Setting: preschools
	Sample: 234 parents
Transition Stage: pre-transition

	Parents had concerns and uncertainty in preparing for transition to school and noted the importance of working collaboratively with preschool teachers.

	Chun (2003)
	Location: Hong Kong
Design: cross-sectional quantitative
Study Setting: primary schools
	Sample: 32 parents
Transition Stage: post-transition

	One third of parents identified child-related difficulties during the transition (adjusting to the new mode of learning, adapting to the new school environment, and having no acquaintances or friends) and one-third reported that they did not receive any support from their school.

	Clarke and Sharpe (2003)
	Location: Singapore
Design: longitudinal qualitative 
Study Setting: preschools
	Sample: 500 parents
Transition Stage: pre- and post-transition

	Parents experienced anxiety and concern about what to expect, their child's ability to adjust, and their own ability to support their child with their studies at home. The majority felt confident their child would cope, but considered home-school communication as insufficient. Many parents found the transition to be personally stressful, despite their child settling in well.

	Coba-Rodriguez et al. (2020)
	Location: USA
Design: cross-sectional qualitative
Study Setting: Head Start centre
	Sample: 17 low-income Latino parents
Transition Stage: pre-transition

	Mothers actively engaged with their children at home in activities aimed at promoting cognitive and physical school readiness in a creative and resourceful manner. Mothers identified low English fluency and some work and life circumstances as barriers to effective maternal transition practices.

	Cooper and Yeom (1998)
	Location: Canada
Design: cross-sectional qualitative
Study Setting: NA
	Sample: 10 families (16 parents)
Transition Stage: post-transition 

	Parents expressed mixed feelings and apprehension about role changes, and felt pressure to develop more structured routines. Parents wanted to be partners in children’s education but noted a mismatch in expectations between home and school in relation to partnerships, communication and life outside school.

	Correia and Marques-Pinto (2016)
	Location: Portugal
Design: cross-sectional qualitative
Study Setting: convenience sampling
	Sample: 34 parents
Transition Stage: pre- and post-transition
	Parents felt anxiety about change, expressed a lack of knowledge about the school setting and noted that changes in home routines were a burden.

	Dempsey et al. (2024)
	Location: UK
Design: cross-sectional qualitative
Study Setting: university hospital
	Sample: 99 parents
Transition Stage: post-transition

	Most parents shared mixed emotional reactions, had positive experiences with the relationships and support received from others, and experienced difficulties with routines and responsibilities.

	Efthymia (2018)
	Location: Greece
Design: cross-sectional quantitative
Study Setting: NA
	Sample: 1052 parents
Transition Stage: NA

	Parents rated lack of qualified personnel to support children and lack of parent-teacher meetings before the start of the school year as the main barriers to implementation of transition practices.

	Fisher (2009)
	Location: England
Design: cross-sectional qualitative
Study Setting: primary schools 
	Sample: 420 parents
Transition Stage: pre- and post-transition
	Parents were concerned about children not having enough time to play, and about how literacy was taught. Differences between pre- and post-transition stages were seen as both positive and negative.

	Fridani (2020)
	Location: Indonesia
Design: cross-sectional qualitative
Study Setting: primary schools
	Sample: 35 parents
Transition Stage: post-transition

	Academic readiness was the focus of mothers’ efforts in supporting their child’s transition. Mothers expressed some anxiety about test taking and competitiveness prior to school entry, and that kindergartens were not sufficiently preparing their children for school.  

	Harris and Lindauer (1988)
	Location: USA
Design: cross-sectional quantitative
Study Setting: kindergartens
	Sample: 218 parents
Transition Stage: pre-transition

	Academic readiness was seen as most important for children’s school preparation, and this was the main focus of parents’ efforts in supporting their child’s transition.

	Hatcher et al. (2012)
	Location: USA
Design: cross-sectional qualitative
Study Setting: early childhood education centres
	Sample: 16 parents
Transition Stage: pre-transition

	Parents expressed anxiety regarding kindergarten transitions and expectations, especially around children’s academic preparation, social skills, and ability to adapt to school routines.

	Holloway and et al. (1995)
	Location: USA
Design: longitudinal qualitative
Study Setting: childcare agencies
	Sample: 14 low-income single mothers
Transition Stage: pre- and post-transition
	A central objective for all mothers was preparing their children to succeed in school. There was some divergence regarding beliefs about what schools should do versus what mothers perceived them to be offering.

	Ishikawa et al. (2024)
	Location: Japan
Design: cross-sectional qualitative
Study Setting: school transition program
	Sample: 7 parents of children with autism spectrum disorders 
Transition Stage: pre-transition

	Many participants believed that frequent communication between school and home was important in facilitating a successful transition.

	Jarrett and Coba-Rodriguez (2018)
	Location: USA
Design: cross-sectional qualitative
Study Setting: Head Start centre
	Sample: 20 low-income African American parents
Transition Stage: pre-transition
	Mothers believed that the transition was a critical period and were positive about their children’s competencies. Mothers expressed some concerns about how areas of weakness may impact the transition and were anxious about the need to support a successful transition.

	Jarrett and Coba-Rodriguez (2019)
	Location: USA
Design: longitudinal qualitative
Study Setting: Head Start centre
	Sample: 12 low-income African American parents
Transition Stage: pre- and post-transition
	Parents experienced receiving communication from their child’s school in relation to their child's behaviour as stressful.

	Johnson et al. (1986)
	Location: USA
Design: cross-sectional qualitative
Study Setting: preschools

	Sample: 19 parents of children with disabilities and behavioural problems
Transition Stage: post-transition
	All parents reported helping plan their child's transition and more than half of parents would have liked more information. 80% agreed that their child was ready to start school. Parents indicated greatest satisfaction with parent-teacher conferences and least satisfaction with school and classroom involvement. Parents expressed concern about their involvement in their child's transition but were generally satisfied with how their child's unique needs were being met. Parents experienced stress during the transition.

	Jose et al. (2020)
	Location: Australia
Design: longitudinal qualitative
Study Setting: childcare agencies
	Sample: 39 parents from an area of socioeconomic disadvantage
Transition Stage: pre-transition
	Parents discussed 5 themes of school readiness (physical, behavioural, social-emotional, literacy and numeracy and language and communication). Parents wanted to provide opportunities to support their child’s readiness, but some did not always feel they had the skills to do so.

	Kakvoulis (1994)
	Location: Greece
Design: cross-sectional quantitative
Study Setting: primary schools
	Sample: 566 parents
Transition Stage: post-transition

	Parents felt that preparation of children via good communication was important. Many parents had experienced difficulties with their child’s adjustment to school.

	Kim (2023)
	Location: USA
Design: cross-sectional quantitative
Study Setting: online
	Sample: 212 parents of children with autism spectrum disorders
Transition Stage: post-transition

	Parents ranked behavioural readiness and cooperation with teachers as the most important school readiness skills. Parents reported needing most support in having positive relationship with teachers and providing academic support at home. Top ranking challenges were lack of knowledge about school system, building authentic relationship with teachers, language barriers, and disclosing child’s disability to others.

	Kinkead-Clark (2015)
	Location: Jamaica
Design: cross-sectional qualitative
Study Setting: primary schools
	Sample: 13 parents
Transition Stage: post-transition

	Many parents had limited knowledge about the transition and how it impacted their children and felt they did not have the skills to assist. Parents assumed their child would do well in school and their focus was on the importance of teachers in the transition.

	Lau (2014)
	Location: Mainland China and Hong Kong
Design: longitudinal qualitative
Study Setting: kindergarten 
	Sample: 18 parents
Transition Stage: post-transition

	Focus of the transition was on academic achievement and parents felt an increased need for supervision of academic activities. Parents noted that the transition resulted in less time for parent-child activities, fewer quality parent–child discussions and increased conflict with children during homework supervision.

	Lau and Li (2021)
	Location: Hong Kong
Design: cross-sectional quantitative
Study Setting: kindergarten 
	Sample: 643 parents
Transition Stage: pre-transition

	On average, parents did not perceive that they had adequate support for their child’s transition and did not feel sufficiently competent in assisting their child.

	Lehrer et al. (2017)
	Location: Canada
Design: cross-sectional qualitative
Study Setting: childcare agencies
	Sample: 3 parents from neighbourhoods identified as 'vulnerable' with regards to school readiness
Transition Stage: pre-transition
	Parents had positive expectations about starting school but experienced mixed emotions in relation to the transition.

	Litkowski and Kruger (2017)
	Location: USA
Design: cross-sectional qualitative
Study Setting: preschools
	Sample: 12 parents
Transition Stage: pre-transition

	Academic readiness skills and behaviour were identified as central to children’s success in school. Parents wanted more communication with teachers to guide their practices.

	Margetts and Phatudi (2013)
	Location: South Africa
Design: cross-sectional qualitative
Study Setting: primary schools
	Sample: 8 parents from poor communities
Transition Stage: post-transition
	Preparation by preschool seen as important for transition. Emphasis on academic skills as the most important skills for children. Parents expressed apprehension about the transition and children’s adjustment to school. Parents’ desire to be involved in their children's education was hindered by work commitments.

	Mayfield (1983)
	Location: Canada
Design: cross-sectional quantitative
Study Setting: kindergartens and primary schools
	Sample: 178 parents 
Transition Stage: post-transition

	Parents thought the transition was very important in determining how a child will feel about school. About a third indicated their child had difficulty with the transition. Parents expressed the need to have more information about the school e.g., via communication, school visits.

	Merideth et al. (2022)
	Location: USA
Design: cross-sectional qualitative
Study Setting: kindergartens
	Sample: 39 parents
Transition Stage: pre-transition

	Parents participated in a transition program indicated that the program allowed both parents and children to access available resources and become more familiar with the school environment, to feel more at ease for the start of school, to understand school routines and customs, to build teacher-parent relationships, to connect with other families.

	McAllister et al. (2005)
	Location: USA
Design: cross-sectional qualitative
Study Setting: Head Start program
	Sample: 150 low-income parents
Transition Stage: pre-transition

	Parents viewed school environments as challenging and potentially threatening and considered that social and emotional skills were necessary for their children to manage this. Many parents focused on practical aspects of getting ready for school. Parents noted that the transition can be emotionally stressful for parents themselves, with adjustment to new social situations, routines, and the changing relationship with their child, and the need to help their child cope with challenges.

	McAllister et al. (2009)
	Location: USA
Design: cross-sectional qualitative
Study Setting: Head Start program
	Sample: 150 low-income parents
Transition Stage: pre-transition

	Difficulties with lack of transport presented a barrier to participation in transition activities.

	McGettigan and Gray (2012)
	Location: Northern Ireland
Design: cross-sectional mixed
Study Setting: primary schools
	Sample: 145 parents
Transition Stage: post-transition

	Preschool attendance and social and emotional skills were rated by parents as important to children’s school readiness. Parents rated transition practices such as classroom visits as beneficial.

	McIntyre et al. (2007)
	Location: USA
Design: cross-sectional quantitative
Study Setting: kindergarten
	Sample: 132 parents
Transition Stage: post-transition

	The top five parent concerns about their child’s transition were: attending a new school, compliance/following directions, behaviour problems, academic skills, and getting along with peers. Parents wanted more communication from teachers and schools and more information about academic expectations, teachers and class placement, what teachers were doing to help prepare for the transition and what they as parents could do to help prepare their child for the transition.

	McIntyre et al. (2010)
	Location: USA
Design: cross-sectional quantitative
Study Setting: kindergarten
	Sample: 132 parents including 29 parents of children with special needs
Transition Stage: pre-transition
	Parents of children with special needs had significantly more concerns about their child’s transition to school than parents of typically developing children. Parents were concerned about their child being able to follow directions and make their needs known, and their child’s academic readiness and behaviour problems.

	Miller (2015a)
	Location: USA
Design: cross-sectional qualitative
Study Setting: early childhood centres, community events and non-profit organisations
	Sample: 16 low-income families 
Transition Stage: pre-transition

	Experiences parents recalled from their own schooling (e.g., transitions, bullying, special education) appeared to impact how they prepared children for school and their relationship with the school community.

	Miller (2015b)
	Location: USA
Design: longitudinal qualitative 
Study Setting: NA
	Sample: 16 low-income families
Transition Stage: pre- and post- transition
	Parents identified several domains important for a successful transition (i.e., having basic academic skills, having a positive disposition, following rules, working well with other students) and were aware of their child’s strengths or weaknesses. Parents did not realise the complexities associated with registration/enrolment. The transition was recognised as an ongoing process for both parent and child.

	Miller (2017)
	Location: USA
Design: cross-sectional qualitative
Study Setting: early childhood centres, community events and non-profit organisations
	Sample: 8 low-income families 
Transition Stage: pre-transition

	Reported on themes of how parents help prepare their child for the transition, which included the importance of appropriate learning materials, doing school-like activities, access to technology, incorporating learning into everyday activities, and being supported by family, peers and the community.

	Miller et al. (2011)
	Location: USA
Design: cross-sectional qualitative
Study Setting: NA
	Sample: 40 mothers
Transition Stage: pre-transition

	Mothers’ recollection of their own schooling influenced their approach to helping their child transition.

	Miller and Dilworth-Bart (2014)
	Location: USA
Design: cross-sectional qualitative
Study Setting: NA

	Sample: 47 mothers 
Transition Stage: pre-transition

	Maternal recollections of their own schooling influenced their concerns and expectations about their child’s transition.

	Mirkhil (2010)
	Location: Australia
Design: cross-sectional qualitative
Study Setting: childcare centre
	Sample: 6 parents
Transition Stage: pre-transition

	Parents believed that social skills, the ability to be disciplined, exhibiting confidence, language and communication skills and being able to concentrate were important to a successful school transition. All parents indicted that they would know that their child’s transition was successful if their child was happy to attend school. 

	New et al. (2015)
	Location: Australia
Design: cross-sectional qualitative
Study Setting: early learning program
	Sample: 11African refugee parents
Transition Stage: post-transition
	Refugee mothers experienced anxiety when they first separated from children, with the perception of school as foreign. Mothers were concerned about their ability to prepare their children for school, felt disconnected from school community and wanted more support and communication from schools.

	Noel and Newman (2003)
	Location: USA
Design: cross-sectional qualitative
Study Setting: nursery school teachers, signs in high traffic areas and through personal contact.
	Sample: 15 parents
Transition Stage: post-transition

	Maternal decisions about delayed school entry were based on (1) variables associated with children, usually something problematic or (2) personal philosophies of schooling and child development, and not specific concerns about their children’s characteristics or experiences.

	Peterson et al. (2018)
	Location: USA
Design: cross-sectional quantitative
Study Setting: medical centre
	Sample: 210 low-income Latino parents 
Transition Stage: pre-transition
	A majority of parents engaged in school readiness activities. Major barriers were lack of knowledge about readiness, language barriers, access to books at home, constraints on nightly reading, difficulty completing school forms, and limited free time with child. Parents underutilised community resources despite being aware of them.

	Petrakos and Lehrer (2011)
	Location: Canada
Design: cross-sectional qualitative
Study Setting: kindergarten
	Sample: 95 families
Transition Stage: post-transition

	Parents expressed that the transition can be stressful and anxiety provoking. Most parents reported not getting enough information about school and their child. Parents did not feel invited as collaborators in the educational process and noted the importance of communication. Progressive transition practices were seen as positive by parents, although also presented logistical problems. Some parents highlighted the importance and value of the parent–teacher relationship.

	Pianta and Kraft-Sayre (1999)
	Location: USA
Design: cross-sectional qualitative
Study Setting: primary schools
	Sample: 261 parents
Transition Stage: post-transition

	Most parents reported their child’s transition experience as good. One third of parents mentioned the transition caused disruption to family life and impacted siblings. Behavioural and emotional concerns, family adjustment issues, unrealistic school expectations, and problems with communication were described as negative aspects of the transition. Positive aspects included positive psychosocial characteristics of the child, a previous connection to the school, and proactive transition planning.

	Podesta (2014)
	Location: Australia
Design: cross-sectional qualitative
Study Setting: community centre
	Sample: 5 mothers
Transition Stage: pre-transition

	Mothers’ life experiences and socioeconomic status were reflected in their attitudes and practices in preparing their children for the transition. All mothers cited nominal learning (e.g., colours, numbers, counting, alphabet) as most important in preparing children for school. One parent identified socio-emotional and language skills.

	Puccioni et al. (2020)
	Location: USA
Design: longitudinal quantitative
Study Setting: part of the Early Childhood Longitudinal Study – Birth cohort
	Sample: 3650 parents
Transition Stage: pre-transition

	Parents indicated that teachers were best at sharing information about the child’s progress and volunteering, and less effective at sharing information about learning at home and community services.

	Pyle et al. (2005)
	Location: USA
Design: longitudinal quantitative
Study Setting: kindergarten preparation program
	Sample: 112 parents
Transition Stage: pre-transition


	Most parents wanted to help their child to transition. Half of parents did not know who could help them find educational services. While most (>90%) parents reported feeling comfortable going to school, only half had met and talked to their child’s teacher or gone to parent meetings/workshops at their child’s school.

	Ramey et al. (1998)
	Location: USA
Design: cross-sectional quantitative
Study Setting: Head start centre 
	Sample: 4582 low-income parents
Transition Stage: post-transition 
	Parents’ most frequently anticipated concern in advance of the transition was in the social and behavioural category, including being too shy, not respecting authority, problems with anger management, and difficulties making friends.

	Rodd and Milikan (1994)
	Location: Australia 
Design: cross-sectional qualitative
Study Setting: childcare centre
	Sample: 175 parents
Transition Stage: pre-transition

	A majority of parents considered that their child was well-prepared for school, with a small minority concerned that their child would not be ready for school. Most common reasons for lack of readiness were within-child factors (low self-confidence, emotional or social readiness, adaptability new situations, ability to look after self in the playground, shyness, speech and behaviour problems).

	Sanagavarapu (2018)
	Location: Australia
Design: cross-sectional qualitative 
Study Setting: childcare centre and children’s hospital
	Sample: 10 mothers of children with allergies
Transition Stage: pre and post transition 
	Only a few mothers of children with food allergies described their child’s transition as well planned and positive, whereas most (7/10) mothers found it emotionally stressful and practically challenging. Poor communication, lapses in implementation of the school's food allergy management processes, and lack of psychological support and involvement of families in food allergy management hindered a positive start to school.

	Sanagavarapu and Perry (2005)
	Location: Australia
Design: cross-sectional qualitative 
Study Setting: childcare 
	Sample: 10 parents with English as a second language 
Transition Stage: pre and post transition 
	Parents were concerned about children’s English proficiency and its impact on social or emotional adjustments, learning at school, and relationships with teachers and peers. Bullying, isolation and victimisation because of skin colour, accent and limited English were concerns. Parents were concerned about loss of cultural and religious values. Academic readiness was not a major concern.

	Tao et al. (2019)
	Location: Hong Kong 
Design: longitudinal qualitative
Study Setting: kindergarten
	Sample: 20 parents
Transition Stage: pre and post transition
	Maternal expectations about their involvement in homework supervision and time for play were met. Expectations about parent-child reading and social emotional guidance were not met due to increased time spent on academic tasks. Mothers were strongly dissatisfied with parent-school communication.

	Wickett (2017)
	Location: England
Design: cross-sectional qualitative
Study Setting: early childhood education centres
	Sample: 7 parents
Transition Stage: pre- and post- transition

	Parents identified importance of school readiness, saw their role in preparing children to transition, and experienced sense of pressure to ensure their child was ready. Building a partnership with school, supporting parents with family issues, and having two-way communication identified as helpful to the transition.

	Wildenger and McIntyre (2011)
	Location: USA
Design: cross-sectional quantitative
Study Setting: primary schools
	Sample: 86 parents
Transition Stage: post-transition

	Most parents expressed few concerns regarding their child’s transition. About a third reported significant concerns, most commonly socio-behavioural. Parents engaged in low intensity transition practices, rather than more individualized and intensive practices. Parent involvement in transition preparation activities differed by family socioeconomic status as well as setting.

	Wong (2015)
	Location: Hong Kong
Design: cross-sectional qualitative
Study Setting: preschools
	Sample: 26 parents
Transition Stage: pre-transition

	Most common transition problems encountered by children were lacking competence in meeting the school's requirements related to learning, self-help skills and rules and transition problems affected children’s emotions. Parents used several strategies to help their child cope.

	
	
	
	


Note: Longitudinal data refers to studies where data was collected over more than one time point, while cross-sectional studies report data at a single time point only. Quantitative studies were defined as ones where survey or similar were conducted to provide numerical data, while qualitative studies included those where interviews or focus groups were conducted and themes or narrative descriptions of data were provided. 
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Table 3 (Supplementary). Quality assessment using the CASP Checklist for Qualitative Studies (Critical Appraisal Skills Programme, 2018).
	Study
	Was there a clear statement of the aims of the research? 
	Is a qualitative methodology appropriate? 
	Was the research design appropriate to address the aims of the research? 
	Was the recruitment strategy appropriate to the aims of the research? 
	Was the data collected in a way that addressed the research issue? 
	Has the relationship between researcher and participants been adequately considered? 
	Have ethical issues been taken into consideration? 
	Was the data analysis sufficiently rigorous? 
	Is there a clear statement of findings? 
	Total

	Ackesjö (2017)
	0
	2
	2
	1
	2
	0
	0
	1
	2
	10

	Ahtola et al. (2016)
	2
	NA
	2
	2
	2
	2
	1
	2
	2
	15

	Atkins et al. (2023)
	2
	2
	2
	2
	2
	0
	2
	2
	2
	16

	Beasley et al. (2023)
	2
	2
	2
	2
	2
	2
	1
	2
	2
	17

	Bérubé et al. (2018)
	2
	NA
	2
	2
	2
	2
	2
	2
	2
	16

	Chambers et al. (2022)
	1
	2
	2
	2
	2
	0
	0
	2
	2
	13

	Choy and Karuppiah (2016)
	2
	2
	1
	1
	1
	0
	0
	0
	2
	9

	Chun (2003)
	0
	NA
	1
	1
	2
	0
	2
	1
	2
	9

	Clarke and Sharpe (2003)
	0
	2
	2
	2
	1
	0
	0
	1
	2
	10

	Coba-Rodriguez et al. (2020)
	2
	2
	2
	2
	2
	2
	2
	2
	2
	18

	Cooper and Yeom (1998)
	2
	2
	2
	1
	1
	0
	2
	2
	2
	14

	Correia and Marques-Pinto (2016)
	2
	2
	2
	2
	2
	1
	2
	2
	2
	17

	Dempsey et al. (2024)
	1
	2
	1
	2
	1
	0
	2
	2
	2
	13

	Efthymia (2018)
	2
	NA
	2
	1
	2
	2
	0
	1
	2
	12

	Fisher (2009)
	2
	2
	0 
	2
	0
	0
	0
	0
	2
	8

	Fridani (2020)
	1
	2
	2
	2
	2
	2
	0
	2
	2
	15

	Harris and Lindauer (1988)
	2
	2
	2
	2
	2
	0
	1
	1
	2
	14

	Hatcher et al. (2012)
	2
	2
	2
	0
	2
	1
	1
	2
	2
	14

	Holloway and et al. (1995)
	2
	1
	1
	2
	2
	1
	1
	0
	0
	10

	Ishikawa et al. (2024)
	2
	2
	2
	2
	2
	0
	2
	2
	2
	16

	Jarrett and Coba-Rodriguez (2018)
	2
	2
	2
	2
	2
	2
	2
	2
	2
	18

	Jarrett and Coba-Rodriguez (2019)
	1
	2
	2
	1 
	2
	1
	2
	2
	2
	15

	Johnson et al. (1986)
	2
	2
	2
	1
	1
	1
	0
	1
	1
	11

	Jose et al. (2020)
	1
	2
	2
	2
	2
	2
	2
	2
	2
	17

	Kakvoulis (1994)
	2
	NA
	2
	2
	2
	2
	0
	2
	2
	14

	Kim (2023)
	2
	NA
	2
	2
	2
	1
	2
	2
	2
	15

	Kinkead-Clark (2015)
	2
	1
	1
	2
	1
	1
	1
	1
	2
	12

	Lau (2014)
	1
	2
	0
	1
	1
	0
	1
	1
	2
	9

	Lau and Li (2021)
	2
	NA
	2
	2
	2
	0
	2
	2
	2
	14

	Lehrer et al. (2017)
	0
	2
	1
	1
	1
	2
	1
	2
	1
	11

	Litkowski and Kruger (2017)
	2
	2
	1
	1 
	2
	1
	2
	2
	1
	14

	Margetts and Phatudi (2013)
	1
	2
	2
	1
	1
	0
	1
	1
	1
	10

	Mayfield (1983)
	2
	2
	2
	2
	2
	2
	1
	2
	2
	17

	McAllister et al. (2005)
	1
	2
	2
	2
	1
	2
	2
	1
	1
	14

	McAllister et al. (2009)
	2
	2
	2
	2
	2
	2
	2
	2
	2
	18

	McGettigan and Gray (2012)
	1
	2
	2
	1
	2
	1
	1
	2
	2
	14

	McIntyre et al. (2007)
	2
	2
	2
	2
	2
	2
	2
	1
	2
	17

	McIntyre et al. (2010)
	2
	NA
	2
	2
	2
	2
	2
	2
	2
	16

	Merideth et al. (2022)
	2
	2
	1
	2
	1
	1
	0
	2
	2
	13

	Miller (2015a)
	2
	2
	2
	2
	2
	1
	2
	2
	2
	17

	Miller (2015b)
	2
	2
	2
	2
	1
	0
	0
	2
	2
	13

	Miller (2017)
	2
	2
	2
	2
	2
	2
	2
	2
	2
	18

	Miller et al. (2011)
	2
	2
	2
	2
	2
	1
	1
	2
	2
	16

	Miller and Dilworth-Bart (2014)
	2
	2
	2
	2
	2
	1
	1
	2
	2
	16

	Mirkhil (2010)
	1
	2
	2
	1
	2
	1
	0
	1
	1
	11

	New et al. (2015)
	2
	2
	2
	2
	2
	2
	2
	2
	2
	18

	Noel and Newman (2003)
	0
	1
	1
	1
	1
	1
	1
	1
	1
	8

	Peterson et al. (2018)
	2
	NA
	2
	2
	2
	2
	2
	1
	2
	15

	Petrakos and Lehrer (2011)
	2
	2
	2
	2
	2
	0
	0
	2
	2
	14

	Pianta and Kraft-Sayre (1999)
	2
	2
	2
	2
	2
	1
	0
	1
	2
	14

	Podesta (2014)
	1
	2
	2
	2
	2
	0
	1
	1
	1
	12

	Puccioni et al. (2020)
	2
	NA
	2
	2
	2
	2
	1
	2
	2
	15

	Pyle et al. (2005)
	2
	NA
	2
	1
	2
	2
	2
	2
	2
	15

	Ramey et al. (1998)
	1
	NA
	2
	2
	2
	1
	1
	2
	2
	13

	Rodd and Milikan (1994)
	2
	2
	2
	2
	2
	2
	2
	2
	2
	18

	Sanagavarapu (2018)
	2
	2
	2
	1
	1
	0
	2
	1
	2
	13

	Sanagavarapu and Perry (2005)
	2
	1
	1
	2
	2
	1
	1
	1
	1
	12

	Tao et al. (2019)
	2
	2
	2
	2
	2
	0
	0
	1
	1
	12

	Wickett (2017)
	2
	2
	1
	1
	1
	0
	1
	1
	2
	11

	Wildenger and McIntyre (2011)
	2
	NA
	2
	2
	1
	2
	2
	2
	2
	15

	Wong (2015)
	1
	2
	2
	1
	2
	0
	1
	1
	2
	12

	
	
	
	
	
	
	
	
	
	
	


Note. yes = 2 can't tell = 1 no = 0. For Item 2, “NA” indicates studies that were not qualitative in design.

