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	0
	1
	1
	1
	0
	1
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	1
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	1
	0
	0
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	1
	1
	0
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	Gade et al. (2017)
	1
	1
	0
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	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
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	21
	Gade et al. (2017)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	22
	Gade et al. (2017)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
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	23
	Gerholm et al. (2019)
	1
	1
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	0
	0
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	0
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	0
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	1
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	Howard et al. (2017)
	1
	1
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	1
	0
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	1
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	Howard et al. (2020)
	1
	1
	0
	1
	1
	1
	0
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	1
	1
	0
	0
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	1
	1
	1
	0
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	31
	Iman et al. (2017)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	0
	0
	0
	1
	1
	1
	1
	0
	1

	32
	Jackman et al. (2019)
	1
	1
	0
	1
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	1
	0
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	1
	1
	1
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	Jones et al. (2013)
	1
	1
	0
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	1
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	1
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	Peralbo-Uzquiano et al. (2020)
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	0
	1
	1
	1
	1
	1
	0
	0
	1
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	1
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	1
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	Poehlmann-Tynan et al. (2016)
	1
	1
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	1
	1
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	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	49
	Raver et al. (2011)
	1
	1
	0
	1
	1
	1
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	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
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	1

	50
	Razza et al. (2015)
	1
	1
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	1
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	1
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	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
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	1
	1
	1
	1
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	1

	52
	Rojas-Barahona et al. (2015)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	53
	Romero-Lopez et al. (2020)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	54
	Rosas et al. (2019)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	55
	Rothlisberger et al. (2012)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	56
	Schmidt et al. (2020)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	57
	Schmitt et al. (2015)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	58
	Schmitt et al. (2018)
	1
	1
	0
	1
	0
	0
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	59
	Sezgin & Demiriz (2019)
	1
	1
	0
	1
	1
	0
	0
	1
	1
	1
	1
	0
	0
	0
	1
	1
	1
	1
	0
	1

	60
	Shen et al. (2019)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	61
	Shen et al. (2020)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	62
	Shiu et al. (2018)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	0
	0
	0
	1
	1
	1
	1
	0
	1

	63
	Solomon et al. (2018)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	0
	0
	0
	1
	1
	1
	1
	0
	1

	64
	Thibodeau et al. (2016)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	65
	Thibodeau-Nielsen et al. (2020)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	66
	Thierry et al. (2016)
	1
	1
	0
	1
	1
	1
	1
	0
	1
	1
	1
	1
	0
	1
	0
	1
	1
	0
	0
	1

	67
	Thierry et al. (2018)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	68
	Thorell et al. (2009)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	69
	Tominey et al. (2011)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	70
	Traverso et al. (2015)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	71
	Traverso et al. (2019)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	72
	Ureña et al. (2020)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	73
	Van de Sande et al. (2016)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	74
	Venitz & Perels (2018)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	75
	Viglas & Perlman (2018)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	76
	Volckaert & Noel (2015)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	77
	Walk et al. (2018)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	78
	Wen et al. (2018)
	1
	1
	1
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	79
	Williams &  Berthelsen (2019)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	80
	Wu et al. (2020)
	1
	1
	0
	1
	1
	0
	0
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	81
	Xiong et al. (2017)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	82
	Xiong et al. (2019)
	1
	1
	0
	1
	0
	0
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	83
	Zach et al. (2015)
	1
	1
	0
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1

	84
	Zelazo et al. (2018)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	1
	1
	1
	1
	1
	0
	1

	85
	Zhang et al. (2020)
	1
	1
	0
	1
	1
	1
	1
	1
	1
	1
	1
	1
	0
	0
	1
	1
	1
	1
	0
	1


Questions Scored as 0 'no' or 1 'yes'. It should be noted that a negative answer to Q. 13 & Q. 19, may be considered a positive.
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