Appendix A 
Database searches
	Date
	Database
	Search String
	Explanation
	Number Retrieved

	08/03/2024
	APA PsycINFO
	(TI ( (teacher* OR educator*) n2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)) ) OR AB ( (teacher* OR educator*) n2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)) ) OR KW ( (teacher* OR educator*) n2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)) )) AND (TI ( (student* OR learner* OR child* OR adolescen* OR you*) n2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)) ) OR AB ( (student* OR learner* OR child* OR adolescen* OR you*) n2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)) ) OR KW ( (student* OR learner* OR child* OR adolescen* OR you*) n2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)) ))
	Title,
Abstract, & Keywords
	2002

	08/03/2024
	ERIC
	((((noft((teacher* OR educator*) NEAR/2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*))) AND noft((student* OR learner* OR child* OR adolescen* OR you*) NEAR/2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*))) NOT noft(adult OR university OR "higher education" OR tertiary OR college OR "pre-service teacher*" OR undergraduate)) AND la.exact("English")) AND la.exact("English")) AND (la.exact("ENG") AND pd(19970101-20240308))) NOT rtype.exact("Speech/Lecture" OR "Editorial" OR "Bibliography" OR "Review")
	Title,
Abstract, & Keywords


	1553

	09/03/2024
	Scopus
	((TITLE-ABS-KEY( ( ( teacher* OR educator* ) W/2 (SEL OR SEC OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR Self-management OR Self-regulation OR "stress management" OR "Stress management" OR Self-Discipline OR Self-motivation OR "Personal agency" OR "collective agency" OR Self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "Growth mindset" OR Empathy OR "Perspective taking" OR "Compassion" OR (emotion* W/1 (Intelligence OR facilitation OR management OR Knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "Social Awareness" OR compassion OR respect* * OR gratitude OR "social norm*" OR pro-social OR Communicat* OR "positive relationship*" OR "Cultural competen*" OR teamwork OR Cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR Relationship OR Intrapersonal OR evaluat* OR Planning OR organis*) W/1 skill*) OR strength-based OR "critical* think*" OR Decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* W/1 control) OR (goal W/1 set*) ) ))) AND (TITLE-ABS-KEY( ( ( student* OR learner* OR Child* OR adolescen* OR you*) W/2 (SEC OR SEL OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR Self-management OR Self-regulation OR "stress management" OR "Stress management" OR Self-Discipline OR Self-motivation OR "Personal agency" OR "collective agency" OR Self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "Growth mindset" OR Empathy OR "Perspective taking" OR "Compassion" OR (emotion* W/1 (Intelligence OR facilitation OR management OR Knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "Social Awareness" OR compassion OR respect* * OR gratitude OR "social norm*" OR pro-social OR Communicat* OR "positive relationship*" OR "Cultural competen*" OR teamwork OR Cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR Relationship OR Intrapersonal OR evaluat* OR Planning OR organis*) W/1 skill*) OR strength-based OR "critical* think*" OR Decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* W/1 control) OR (goal W/1 set*) ) ) )) AND PUBYEAR > 1996 AND PUBYEAR < 2025) AND NOT (TITLE-ABS-KEY(adult OR university OR "higher education" OR Tertiary OR College OR undergraduate OR "pre-service teacher*")) AND PUBYEAR > 1996 AND PUBYEAR < 2025 AND ( LIMIT-TO ( LANGUAGE,"English" ) ) AND ( EXCLUDE ( DOCTYPE,"re" ) OR EXCLUDE ( DOCTYPE,"cr" ) OR EXCLUDE ( DOCTYPE,"tb" ) OR EXCLUDE ( DOCTYPE,"ed" ) OR EXCLUDE ( DOCTYPE,"no" ) OR EXCLUDE ( DOCTYPE,"er" ) )

	Title,
Abstract, & Keywords
	2683

	09/03/2024
	
Web of Science

	TS=((student* OR learner* OR Child* OR adolescen* OR you*) NEAR/2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)))
AND
TS=((teacher* OR educator*) NEAR/2 (sel OR sec OR "soci* emotional competence" OR "soci* emotional learning" OR "soci* emotional development" OR "soci* competence" OR "soci* intelligence" OR "emotional competence" OR "Soci* emotion* wellbeing" OR self-management OR self-regulation OR "stress management" OR "Stress management" OR self-discipline OR Self-motivation OR "personal agency" OR "collective agency" OR self-awareness OR introspection OR meta-cognit* OR self-efficacy OR "growth mindset" OR empathy OR "Perspective taking" OR "compassion" OR (emotion* NEAR/1 (intelligence OR facilitation OR management OR knowledge OR awareness OR understanding OR accuracy OR perception OR detection OR identification OR recognition)) OR sensitivity OR "social awareness" OR compassion OR respect* OR gratitude OR "social norm*" OR pro-social OR communicat* OR "positive relationship*" OR "cultural competen*" OR teamwork OR cooperat* OR collaborative OR collaboration OR problem-solving OR "conflict resolution" OR ((leadership OR interpersonal OR relationship OR intrapersonal OR evaluat* OR planning OR organis*) NEAR/1 skill*) OR strength-based OR "critical* think*" OR decision-making OR curiosity OR open-mindedness OR mindful* OR (impuls* NEAR/1 control) OR (goal NEAR/1 set*)))
NOT
TS=(adult OR university OR "higher education" OR tertiary OR college OR "pre-service teacher*" OR undergraduate)
AND (DT==("ARTICLE" OR "ARTICLE" OR "EARLY ACCESS" OR "PROCEEDINGS PAPER" OR "BOOK CHAPTER" OR "BOOK") AND LA==("ENGLISH"))
	Title,
Abstract, & Keywords
	2259









Note. The search strategy was designed in consultation with a university librarian to ensure coverage or relevant literature.


Appendix B
Construct-Level Coding Framework Used to Map Teachers’ and Students’ Social-Emotional Competence Measures to CASEL Domains
	Study
	Informant/modality
	Measurement tool
	Original construct label
	Coding rationale
	Assigned CASEL domain

	Anisa et al., 2019
	Student-rating of teacher behaviour
	TSECT
	Total SEC
	Total SEC spans all five CASEL domains
	SEC

	
	
	
	Self-awareness
	Directly aligns with CASEL 
	Self-awareness

	
	
	
	Self-management
	Directly aligns with CASEL 
	Self-management

	
	
	
	Social awareness
	Directly aligns with CASEL 
	Social awareness

	
	
	
	Relationship skills
	Directly aligns with CASEL 
	Relationship skills

	
	
	
	Responsible decision-making
	Directly aligns with CASEL 
	Responsible decision-making

	
	Student self-report
	LLOS-IEA
	Motivation
	The capability to ‘feel motivation’ aligns with CASEL’s self-management
	Self-management

	Basset et al., 2017
	Observation of teacher behaviour
	FOCAL-T
	Supportive reaction (problem-focused reactions and
emotion-focused reactions)
	The capability to ‘identify solutions to personal and social problems’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	
	
	Positive reactions (e.g., matching a child positive reaction)
	The capability to ‘communicate effectively’ and ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Validating reactions (e.g., acknowledging a child’s emotion)
	The capability to ‘take others’ perspectives’ and ‘show concern for the feelings of others’ aligns with CASEL’s social awareness.
	Social awareness

	
	Observation of student behaviour
	MPAC-R/S
	Positive/Socially skilled (Positive affect and social skills)
	The capability to ‘communicate effectively’, ‘develop positive relationships’ and ‘resolve conflicts constructively’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Emotionally regulated
	The capability to ‘manage one’s emotions’ aligns with CASEL’s self-management.
	Self-management

	Bonneville-Roussy et al., 2019
	Teacher self-report
	OECD TALIS
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	OECD PISA
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Braun et al., 2020
	Teacher self-report
	ERQ
	Cognitive reappraisal
	The capability to ‘manage one’s thoughts’ to ‘manage stress’ aligns with CASEL’s self-management.
	Self-management

	
	Student self-report
	Wentzel (1993)
	Prosocial behaviour
	The capability to ‘cooperate’ and ‘offer support’ aligns with CASEL’s relationship skills.
	Relationship skills

	Brown et al., 2023
	Intervention for teachers
	CARE intervention
	CARE: mindful awareness practices, emotion skills instructions, compassion, and listening
	Spanned 4 CASEL domains: self-awareness, self-management, social awareness, and relationship skills.
	SEC

	
	Teacher rating of student behaviour
	SSIS
	Social skills (communication, cooperation, assertion, responsibility, empathy, engagement, and self-control)
	Spanned three CASEL domains: self-management, social awareness, and relationship skills.
	SEC

	
	
	ACES
	Motivation
	The capability to ‘feel motivation’ aligns with CASEL’s self-management.
	Self-management

	Cai et al., 2022
	Student-rating of teacher’s behaviour
	WIHIC
	Support (extent to which students perceive that their teacher helps, relates to, and cares about them)
	The capability to ‘offer support’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Student self-report
	WIHIC
	Cooperation
	The capability to ‘cooperate’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	SALES
	Self-regulation
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	Colaianne et al., 2020
	Student-rating of teacher behaviour
	“Mindful Teaching” scale
	Mindful teaching
	Spanned three CASEL domains: self-management, social awareness, and relationship skills.
	SEC

	
	Student self-report
	FFMQ
	Mindfulness (awareness, describe, non-judgment, and nonreactivity)
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct.
	Self-management

	
	
	SCS-SF
	Self-compassion (e.g., self-kindness, self-judgment)
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct.
	Self-management

	
	
	Adapted measure
	Compassion
	The capability to ‘demonstrate empathy and compassion’ aligns with CASEL’s social awareness.
	Social awareness

	Collie et al., 2020
	Teacher self-report
	OECD PISA
	Collaboration
	The capability to ‘work collaboratively’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Self-efficacy 
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness 

	
	Student-rating of teacher’s behaviour
	
	Adaptability
	The capability to ‘make reasoned judgement’ and ‘anticipate the consequences of one’s actions’ depending on available ‘information, data, facts’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	Student self-report
	OECD PISA
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Cook et al., 2018
	Parent and teacher rated
	Author’s own scale
	Parent-teacher collaboration
	The capability to ‘work collaboratively’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Teacher rating of student behaviour
	SSIS
	Social skills
	Spanned three CASEL domains: self-management, social awareness, and relationship skills.
	SEC

	Corkett et al., 2010
	Teacher self-report
	TSEQ
	Teaching self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Teacher-rating of student behaviour and student self-report
	SLSEQ (Teacher and student version)
	Reading and writing self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Cox et al., 2016
	Teacher self-report
	Theories of Intelligence Rating Scale
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Author’s assessment via focus group, class videotapes, and observations
	 
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	de Carvalho et al., 2021
	Teacher self-report
	FFMQ
	Mindfulness
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct self-management.
	Self-management

	
	
	ERQ
	Cognitive Reappraisal
	The capability to ‘manage one’s thoughts’ to ‘manage stress’ aligns with CASEL’s self-management.
	Self-management

	
	
	SCS
	Self-compassion (the extent to 
which participants are kind and understanding toward themselves at difficult times)
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct.
	Self-awareness

	
	Student self-report
	ERQ-Children and Adolescents
	Emotion regulation
	The capability to ‘manage one’s emotions’ aligns with CASEL’s self-management.
	Self-management

	
	Parent-report of student behaviour
	HCSBS-Scale A: Social competence
	Social competence
	Spanned three CASEL domains: self-management, social awareness, and relationship skills.
	SEC

	de Ruig et al., 2024
	Teacher self-report
	Teacher self-efficacy scale to foster student SRL
	Student-specific and class-specific self-efficacy 
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Researcher observation of teacher behaviour
	CLASS
	Emotional support
	Spanned two CASEL domains social awareness and relationship skills and was therefore coded as the higher-order construct.
	Relationship skills

	
	Student self-report
	CP-SRLI
	Metacognitive and motivational self-regulated learning
	The capability to ‘manage one’s thoughts’ and ‘feel motivation’ aligns with CASEL’s self-management
	Self-management

	
	
	EVDL
	Behavioural self-regulated learning
	The capability to ‘manage one’s behaviours effectively’ aligns with CASEL’s self-management
	Self-management

	Denham et al., 2020
	Teacher self-report
	CEQ
	Positive expressiveness (e.g., expressing excitement over future classroom plans)
	The capability to ‘manage one’s emotions’ aligns with CASEL’s self-management
	Self-management

	
	
	TCCNES
	Expressive encouragement (e.g., encourage child to talk about his/her nervous feelings)
	The capability to ‘offer support and help when needed’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Emotion-focused reaction (e.g., suggest child think about something relaxing)
	The capability to ‘identify solutions for social problems’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	
	
	Problem-focused reaction (e.g., help child think of places s/he hasn't looked yet)
	The capability to ‘identify solutions for social problems’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	
	TESST
	Emotional coaching (teachers' beliefs about teaching about emotions and contingent responding to children's emotions)
	The capability to ‘capacities to communicate clearly’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Researcher-administered 
assessment with students
	AKT-S
	Emotion knowledge
	The capability to ‘understand the perspectives of others’ aligns with CASEL’s social awareness.
	Social awareness

	Denham et al., 2022
	Researcher observation of teacher behaviour
	FOCAL-T
	Supportive reactions
	The capability to ‘identify solutions for social problems’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	
	
	Positive emotional responsiveness
	The capability to ‘communicate effectively’ with others (via emotional responses) aligns with CASEL’s relationship skills.
	Relationship skills

	
	Researcher observation of student behaviour
	MPAC‑R/S
	Emotionally regulated
	The capability to ‘manage one’s emotions’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Emotionally positive/socially skilled (peer skills, productive play)
	The capability to ‘establish and maintain relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Teacher-rating of student behaviour
	SCBE-30
	Sensitive/Cooperative (cooperative, integrated and prosocial skills)
	The capability to ‘establish and maintain relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	Fedewa et al., 2022
	Teacher self-report
	MTS
	Mindfulness in teaching
	Spanned four CASEL domains: self-awareness, self-management, social awareness, relationship skills.
	SEC

	
	Student self-report
	CAMM
	Mindfulness (noticing internal experiences, acting with awareness, and accepting emotions without judgment)
	The capability to ‘understand one’s own emotions, thoughts, and values and how they influence behaviour’ aligns with CASEL’s self-awareness.
	Self-awareness

	Fernandes, 2020*
	Student rating of teacher behaviour
	Teacher communication rating scale
	Communication
	The capability to ‘communicate effectively’ with others aligns with CASEL’s relationship skills.
	Relationship skills

	
	Student motivation scale
	Student self-report
	Motivation
	The capability to ‘feel motivation’ aligns with CASEL’s self-management
	Self-management

	Garner & Legette, 2024
	Teacher self-report
	SREIS
	Emotional competence
	Spanned four CASEL domains: self-awareness, social awareness, self-management, and relationship skills.
	SEC

	
	Student self-report
	SDQ
	Prosocial behaviour (positive social attributes including consideration for others, sharing, helpfulness, kindness, and volunteering)
	Spanned two CASEL domains social awareness and relationship skills and was therefore coded as the higher-order construct.
	Relationship skills

	
	
	Civic Responsibility Survey for K-12
	Community engagement
	The capability to ‘promote community well-being’ aligns with CASEL’s responsible decision-making. 
	Responsible decision-making

	Han et al., 2021
	Teacher self-report
	T-STEM
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	S-STEM
	21st Century skills
	Spanned three CASEL domains: self-management, relationship skills, responsible decision-making.
	SEC

	Hettinger et al., 2024
	Teacher self-report
	TSES
	Classroom management and emotional support self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	PISA
	Mathematics self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Hu et al., 2021
	Teacher self-report
	TSES
	Student engagement, classroom management, instructional strategies self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Parent-rating of student behaviour
	SSIS
	Social skills
	Spanned three CASEL domains: self-management, social awareness, and relationship skills.
	SEC

	Jeon et al., 2022
	Teacher self-report
	FFMQ
	Observing, Describing, Awareness
	The capability to ‘understand one’s emotions and thoughts’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Nonjudging, Nonreactivity
	The capability to ‘manage one’s emotions, thoughts, and behaviours’ aligns with CASEL’s self-management.
	Self-management

	
	Teacher-rating of student behaviour
	SCBE-30
	Social competence (prosocial behaviours such as cooperation, joy, and 
calm)
	The capability to ‘establish and maintain relationships’ (through cooperative, integrated and prosocial skills) aligns with CASEL’s relationship skills.
	Relationship skills

	
	Researcher observation of student behaviour
	Head-to-Toes task
	Self-regulation
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	Jerome, 2009
	Researcher observation of teacher behaviour
	CLASS
	Teacher sensitivity
	The capability to ‘understand the perspectives of others’ and ‘showing concern for others’ aligns with CASEL’s social awareness.
	Social awareness

	
	Teacher-rating of student behaviour
	Social Skills and Behaviour Problems scale
	Peer social skills
	The capability to ‘establish and maintain relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	Johnson, 2008*
	Teacher self-report
	Author’s adapted scale
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	
	Math self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Karalus, 2017*
	Researcher observation of teacher behaviour
	FOCAL-T
	Positive reaction
	The capability to ‘communicate effectively’ with others (via emotional responses) aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Problem-focused reaction
	The capability to ‘identify solutions for personal and social problems’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	
	CLASS
	Regard for student perspectives
	The capability to ‘understand the perspectives of others’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Teacher sensitivity
	The capability to ‘understand the perspectives of others’ and ‘showing concern for others’ aligns with CASEL’s social awareness.
	Social awareness

	
	Researcher-administered 
assessment with students
	CST
	Social competence
	Spanned four CASEL domains: self-management, social awareness, relationship skills, and responsible decision-making.
	SEC

	
	Teacher-rating of student behaviour
	SCBE-30
	Cooperative
	The capability to ‘establish and maintain relationships’ (through cooperative, integrated and prosocial skills) aligns with CASEL’s relationship skills.
	Relationship skills

	
	Researcher-administered 
assessment with students
	AKT-S
	Expressive, receptive, and situation knowledge
	The capability to ‘understand the perspectives of others’ aligns with CASEL’s social awareness.
	Social awareness

	Kılıç, 2015
	Teachers’ perception of own SEC
	Semi-structured interview
	Empathetic
	The capability to ‘demonstrate empathy’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Communication
	The capability to ‘effective communication’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Teachers’ perception of student SEC
	
	Self-knowledge, self-expression, and self-esteem
	The capability to ‘understanding one’s own emotions and thoughts’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Managing emotions
	The capability to ‘manage one’s emotions effectively’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Understanding the emotions of others
	The capability to ‘understand the perspectives of others’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Sharing, Cooperation, Playing together, Communication with teacher and friend
	The capability to ‘develop positive relationships’ via ‘effective collaboration and communication with others’ aligns with CASEL’s relationship skills.
	Relationship skills

	Lawrence et al., 2020
	Teacher self-report
	ECTES
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Teacher-rating of student behaviour
	DECA
	Protective factor: adaptive, prosocial skills, resilience
	Spanned
 three CASEL domains: self-awareness, self-management, and relationship skills.
	SEC

	Lee et al., 2018
	Teacher self-report
	SEL-IS
	SEC (an awareness
of and ability to manage emotions in a context-appropriate manner)
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct.
	Self-management

	
	Teacher-rating of student behaviour
	DESSA-mini
	SEC (e.g., focus, goal-directed behaviour, good judgement, interact/prepare for events)
	Construct spanned all five CASEL domains and was therefore coded as general SEC
	SEC

	Lewis et al., 2012
	Student-rating of teacher behaviour
	SMQ
	Caring (teachers take a personal interest in students as individuals, are empathic toward students’ feelings, and are intent on listening and
responding to student concerns)
	Spanned two CASEL domains social awareness and relationship skills and was therefore coded as the higher-order construct.
	Relationship skills

	
	Student self-report
	SMQ
	Math self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Lim, 2023
	Teacher self-report
	Author’s adapted scale
	General, personal, teaching-related self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Loving and reliable relationship (Having a friendly and caring conversation and exchanging pro-social actions 
appropriate for children’s development)
	The capability to have friendly and caring ‘communication’ with others aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Sensitive relationship for child’s needs (Encouraging independent actions suitable for development, freely sharing opinions, and helping to solve problems)
	The capability to ‘make a reasoned judgement about others’ needs after analysing information, data, and facts’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	Teacher-rating of student behaviour
	
	Playful interaction
	The capability to ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	Maksimović et al., 2024
	Teacher self-report
	Author’s own scale
	Social competence
	Author’s conceptualisation of social competence spanned all five CASEL domains.
	SEC

	
	Teacher-rating of student behaviour
	Author’s own scale
	Social competence
	Author’s conceptualisation of social competence spanned all five CASEL domains.
	SEC

	Martínez et al., 2016
	Teacher self-report
	ADCAs
	Self-assertiveness
	The capability to ‘manage one’s behaviour’ in intrapersonal interactions goals’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Hetero assertiveness
	The capability to ‘effectively navigate settings with differing social and cultural demands’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Student self-report
	AECS
	Confidence and firmness (Confidence in one's own capabilities to achieve the objectives of the interaction)
	The capability to ‘feel motivation’ to ‘achieve goals’ aligns with CASEL’s self-management 
	Self-management

	
	
	
	Social sensitivity (the individual's tendency to sympathize with the feelings of others)
	The capability to ‘demonstrate empathy and compassion’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Help and collaboration
	The capability to ‘work collaboratively’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Prosocial leadership
	The capability to ‘show leadership’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Conformity (value obedience to social rules and norms which facilitate harmonious coexistence and mutual respect)
	The capability to ‘consider collective well-being’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	Masterson, 2009
	Teacher self-report
	Author’s own scale
	Validation
	The capability to ‘take others’ perspectives’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Time-in; modelling; get on eye level (i.e., positively greeting students every morning, modelling healthy relationships, and getting on eye level with student whilst talking to them
	The capability to ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Researcher observation of student behaviour
	Author’s own scale
	Emotion regulation; self-control; attention
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Compliance; helping; asking; sharing; cooperation
	The capability to ‘cooperate’ and ‘seek or offer support’ aligns with CASEL’s relationship skills.
	Relationship skills

	Mckinney, 2019
	Student-rating of teacher behaviour
	HSLS:09
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Teacher self-report
	
	Math self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	HSLS:09
	Math self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Mesler et al., 2021
	Teacher self-report
	Author’s adapted scale
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Author’s adapted scale
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	Moghari et al., 2011
	Student-rating of teacher behaviour
	Teacher Academic Optimism Sv            cale                   
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Academic Self-efficacy Scale
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Mojavezi & Tamiz, 2012
	Teacher self-report
	TSES
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Author’s adapted scale
	Motivation
	The capability to ‘feel motivation’ to ‘achieve goals’ aligns with CASEL’s self-management
	Self-management

	Moss Long, 2017
	Teacher self-report
	TSES
	General Teaching Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	MPSES
	Music‑performance self‑efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Öqvist & Malmström, 2018
	Student-rating of teacher behaviour
	LBDQ
	Leadership 
	The capability to ‘show leadership’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Student self-report
	Author’s adapted scale
	Educational motivation
	The capability to ‘feel motivation’ to ‘achieve goals’ aligns with CASEL’s self-management
	Self-management

	
	
	Bandura’s self-efficacy scale
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Orr & Lavy, 2024
	Teacher self-report
	FMI
	Mindfulness in teaching (e.g., the ability to delay automatic response)
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct.
	Self-management

	
	 
	IRI
	Empathetic concern and perspective-taking
	The capability to ‘demonstrate empathy and perspective-taking’ aligns with CASEL’s social awareness.
	Social awareness

	
	 
	Author’s adapted scale
	Prosocial orientations (degree to which teachers/students can establish and maintain satisfactory interpersonal relationships, gain peer acceptance, establish and maintain friendships, and terminate negative or pernicious interpersonal relationships)
	Spanned three CASEL domains: social awareness, relationship skills, and responsible decision-making.
	SEC

	
	Student self-report
	FMI
	Mindfulness in teaching
	Spanned two CASEL domains self-awareness and self-management and was therefore coded as the higher-order construct.
	Self-management

	
	
	IRI
	Empathetic concern and perspective-taking
	The capability to ‘demonstrate empathy and perspective-taking’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	Author’s adapted scale
	Prosocial orientations
	Spanned three CASEL domains: social awareness, relationship skills, and responsible decision-making.
	SEC

	Pan, 2014
	Teacher self-report
	TSES
	Teaching Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Author’s adapted scale
	Physical education self‑efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Polat & Ulusoy-Oztan, 2009
	Teacher self-report
	WLEIS
	Self-emotional appraisal
	The capability to ‘identify one’s emotions’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Others emotional appraisal
	The capability to ‘take others’ perspectives’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Regulation of emotions
	The capability to ‘manage one’s emotions’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Emotional intelligence
	Spanned three CASEL domains: self-awareness, self-management, and social awareness.
	SEC

	
	Student self-report
	WLEIS
	Self-emotional appraisal
	The capability to ‘identify one’s emotions’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Others emotional appraisal
	The capability to ‘take others’ perspectives’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Regulation of emotions
	The capability to ‘manage one’s emotions’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Emotional intelligence
	Spanned three CASEL domains: self-awareness, self-management, and social awareness.
	SEC

	Poulou, 2017
	Teacher self-report
	SREIS
	Understanding of emotion
	The capability to ‘identify one’s own emotions’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Perception of emotion
	The capability to ‘take others’ perspectives’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Manage emotions of self
	The capability to ‘manage one’s own emotions’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Manage emotions of others
	The capability to ‘navigate settings’ and ‘helping others when needed’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Teacher-rating of student behaviour
	SCBE-30
	Social competence
	The capability to ‘establish and maintain relationships’ (through cooperative, integrated and prosocial skills) aligns with CASEL’s relationship skills.
	Relationship skills

	Poulou & Garner, 2023
	Teacher self-report
	SREIS
	Emotional intelligence
	Spanned four CASEL domains: self-awareness, social awareness, self-management, and relationship skills.
	SEC

	
	Student-rating of teacher behaviour
	Teacher Emotion Support Scale
	Positive support
	The capability to ‘identify solutions for social problems’ and ‘make a reasoned judgment after analysing information, data, facts’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	Student self-report
	IRI
	Empathetic concern and perspective-taking
	The capability to ‘demonstrate empathy and perspective-taking’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	Social goal questionnaire
	Prosocial goals
	The capability to ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	Rivers et al., 2012
	Researcher observation of teacher behaviour
	CLASS
	Teacher sensitivity
	The capability to ‘understand the perspectives of others’ and ‘showing concern for others’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Regard for student perspectives
	The capability to ‘understand the perspectives of others’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Positive climate
	The capability to ‘establish and maintain healthy and supportive relationships and to effectively navigate settings with diverse individuals and groups’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Teacher-rating of student behaviour and student self-report
	Classroom supportiveness Scale
	Classroom supportiveness (prosocial interactions with peers)
	The capability to ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	Sáez-Delgado et al., 2022
	Teacher self-report
	Author’s own scale
	Role disposition
	The capability to ‘exhibit self-discipline and self-motivation’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Role performance
	The capability to ‘use planning and organizational skills’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Role self-evaluation
	The capability to ‘evaluate the consequences of one’s actions’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	
	Student self-report
	Author’s own scale
	Disposition for learning
	The capability to ‘exhibit self-discipline and self-motivation’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Learning performance
	The capability to ‘use planning and organizational skills’ aligns with CASEL’s self-management.
	Self-management

	
	
	
	Self-evaluation of learning
	The capability to ‘evaluate the consequences of one’s actions’ aligns with CASEL’s responsible decision-making.
	Responsible decision-making

	Shavega et al., 2014
	Researcher observation of teacher behaviour
	CLASS-PreK
	Teacher sensitivity
	The capability to ‘understand the perspectives of others’ and ‘showing concern for others’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Regard for student perspectives
	The capability to ‘understand the perspectives of others’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Positive climate
	The capability to ‘establish and maintain healthy and supportive relationships and to effectively navigate settings with diverse individuals and groups’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	Teacher-rating of student behaviour
	PPBQ
	Prosocial behaviour
	Spanned three CASEL domains: social awareness, relationship skills, and responsible decision-making.
	SEC

	Shim & Lim, 2019
	Teacher self-report
	TSES
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Teacher-rating of student behaviour
	PIPPS
	Positive peer play interaction
	The capability to ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	Sparks et al., 2015
	Student perspective of teacher behaviour
	Focus group interview
	Communication
	The capability to ‘effectively communicate’ with others aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Teacher attentiveness
	The capability to ‘understand the perspectives of and empathize with others’ aligns with CASEL’s social awareness.
	Social awareness

	
	Student perspective of own behaviour
	Focus group interview
	Intrinsic motivation
	The capability to ‘feel motivation’ to ‘achieve goals’ aligns with CASEL’s self-management
	Self-management

	
	
	
	Self-efficacy 
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Stuart, 2007
	Teacher self-report
	Efficacy to Influence School-Related Performance
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Guide for Constructing Self-Efficacy Scales
	Total, academic, meeting others’ expectations, and self-regulatory self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Swanson et al., 2016; Swanson, 2011
	Teacher self-report
	ATQ
	Effortful control
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	
	Teacher- and parent-rating of student behaviour
	CBQ
	Effortful control (parent-reported)
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	
	Researcher-administered assessment with students
	CPT
	Effortful; control (directly assessed)
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	
	Teacher- and parent-rating of student behaviour
	Perceived Competence Scale for Children
	Social competence
	Spanned three CASEL domains: self-regulation, relationship skills, and responsible decision-making
	SEC 

	Thoonen et al, 2011
	Teacher self-report
	Author’s adapted scale
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Author’s adapted scale
	Motivation
	The capability to ‘feel motivation’ to ‘achieve goals’ aligns with CASEL’s self-management
	Self-management

	van Vemde et al., 2022
	Researcher observation of teacher behaviour
	CAID
	Communion (connotes cooperation and interpersonal behaviour to cooperativeness or friendliness)
	The capability to ‘cooperate with others’ and having interpersonal skills aligns with relationship skills.
	Relationship skills

	
	Researcher observation of student behaviour
	CAID
	Communion
	The capability to ‘cooperate with others’ and having interpersonal skills aligns with CASEL’s relationship skills.
	Relationship skills

	Vasseleu et al., 2021
	Teacher self-report
	KASE scale
	Self-efficacy for supporting self-regulation
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Researcher observation of student behaviour
	PRSIST
	Self-regulation
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	Voltmer & Salisch, 2021
	Intervention administered to teachers
	Feeling Thinking Talking
	Feeling Thinking Talking (access and name own emotions, practice meta-cognition)
	The capability to ability to ‘identify and access one’s emotions and thoughts’ and ‘take others’ perspectives’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Researcher-administered assessment with students
	ATEM 3–9
	Emotion knowledge
	The capability to ability to ‘identify and access one’s emotions and thoughts’ aligns with CASEL’s self-awareness; CASEL conceptualised the ability to ‘identify others’ perspectives’ aligns with CASEL’s social awareness.
	Self-awareness; Social awareness

	Wang & Tsai, 2016
	Teacher self-report
	Teacher science hardiness
	Commitment (the individual’s tendency to be involved, to have a sense of purpose, and to find meaning in life)
	The capability to ‘have a sense of purpose in life’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Challenge (the perception that change is an expected part of life, which is necessary for personal achievement)
	The capability to ‘have a growth mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Control (the perception that individuals are able to achieve personal goals through effort and emotional self-regulation)
	The capability to ‘accomplish goals’ through emotional regulation aligns with CASEL’s self-management.
	Self-management

	
	Student self-report
	Student science hardiness
	Commitment
	The capability to ‘have a sense of purpose in life’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Challenge
	The capability to ‘have a growth mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	
	Control
	The capability to ‘accomplish goals’ through emotional regulation aligns with CASEL’s self-management.
	Self-management

	
	 
	SLSE
	Science self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	White, 2010
	Student-rating of teacher behaviour
	QTI
	Leadership
	The capability to ‘show leadership’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Helpful/friendly
	The capability to ‘offer support and help when needed’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Understanding of emotions
	The capability to ‘demonstrate empathy, compassion, and perspective-taking’ aligns with CASEL’s social awareness.
	Social awareness

	
	
	
	Student responsibility/
freedom
	The capability to ‘making caring and constructive choices about social interactions’ aligns with CASEL’s responsible decision-making
	Responsible decision-making

	
	Student self-report
	MSES-R
	Task, courses, and problems self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	Whitehead et al., 2021
	Student-rating of teacher behaviour
	CSTR
	Student support and attunement
	The capability to be attune with others’ emotions/needs to ‘offer help when needed’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	
	Caring qualities
	The capability to ‘develop positive relationship’ with others (via demonstrating caring qualities) aligns with CASEL’s relationship skills.
	Relationship skills

	
	Student self-report
	Social Goals Scale
	Prosocial goals
	The capability to ‘develop positive relationships’ aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	Altruism Adolescent Scale
	Altruism
	The capability to ‘make caring choices about others wellbeing’ aligns with CASEL’s responsible decision-making
	Responsible decision-making

	
	Teacher-rating of student behaviour
	TSCRS
	SEC
	Unable to find original measure, hence the authors’ original SEC categorisation was adopted. 
	SEC

	Wolfson, 2009
	Researcher observation of teacher behaviour
	Caregiver Interaction Scale
	Sensitivity (positive interaction between teacher and students, enthusiasm, and developmental appropriateness)
	The capability to ‘develop positive relationship’ with others aligns with CASEL’s relationship skills.
	Relationship skills

	 
	Parent-rating of student behaviour
	EASI
	Sociability (e.g., has a good time being around other children)
	The capability to ‘navigate settings with diverse individuals and groups’ aligns with CASEL’s relationship skills.
	Relationship skills

	Xie et al., 2022
	Teacher self-report
	TELSS
	Emotional labour (deep acting and natural)
	The capability to ‘manage one’s emotions, thoughts, and behaviours effectively’ aligns with CASEL’s self-management.
	Self-management

	
	
	TSE
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Teacher-rating of student behaviour
	SCBE-30
	Sensitive/
Cooperative
	The capability to ‘establish and maintain relationships’ (through cooperative, integrated and prosocial skills) aligns with CASEL’s relationship skills.
	Relationship skills

	
	
	Preschool Learning Behaviours Scale
	Motivation
	The capability to ‘feel motivation’ to ‘achieve goals’ aligns with CASEL’s self-management
	Self-management

	Yin et al., 2023
	Student-rating of teacher behaviour
	TCBS
	Caring behaviour
	The capability to ‘make (pedagogical) judgement to benefit others’ wellbeing’ aligns with CASEL’s responsible decision-making
	Responsible decision-making

	
	Student self-report
	SECS
	SEC
	Construct spanned three CASEL domains: self-management, social awareness, and relationship skills.
	SEC

	Yu et al., 2022
	Teacher self-report
	Theories of Intelligence Rating Scale
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	
	TSES
	Self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	Theories of Intelligence Rating Scale
	Growth mindset
	The capability to ‘have a growth-mindset’ aligns with CASEL’s self-awareness.
	Self-awareness

	Zee et al., 2016
 
	Teacher self-report
	Student-specific teacher self-efficacy scale
	Instructional, behaviour, student engagement, and emotional support self-efficacy
	The capability to ‘experience self-efficacy’ aligns with CASEL’s self-awareness.
	Self-awareness

	
	Student self-report
	SDQ
	Prosocial behaviour
	Spanned two CASEL domains social awareness and relationship skills and was therefore coded as the higher-order construct.
	Relationship skills

	Zinsser et al., 2014
	Teacher’s perception of their own behaviour
	Focus group interview
	Emotional competence
	Thematic construct spanned four CASEL domains: self-awareness, self-management, social awareness, and responsible decision-making.
	SEC

	
	Teacher’s perception of students’ behaviour
	Focus group interview
	Emotional competence
	Thematic construct three CASEL domains: self-awareness, self-management, and responsible decision-making.
	SEC

	
	
	
	Social Competence
	Thematic construct three CASEL domains: self-awareness, social awareness, and relationship skills.
	SEC



Note. Different papers may have varying ways of naming and describing the same construct/subscale of the same measurement tool. 
ACES = Academic Competence Evaluation Scale-Teacher Form (DiPerna & Elliott, 1999), ADCAs = Self-assessment Report on Attitudes and Values in Social Interactions (García & Magaz, 2000), AECS = Social Attitudes and Cognitive Strategies Report (Moraleda et al., 1998), ATEM 3-9 = Adaptive Test of Emotion Knowledge for 3- to 9-year-olds (Voltmer & von Salisch, 2022), ATQ = Adult Temperament Questionnaire (Derryberry & Rothbart, 1988), CAID = Continuous Assessment of Interpersonal Dynamics (Lizdek et al., 2012), CARE = Cultivating Awareness and Resilience in Education (Jennings et al., 2011), CBQ = Children’s Behaviour Questionnaire (Rothbart et al., 2001), CP-SRLI = Children’s Perceived Use of Self-Regulated Learning Inventory (Vandevelde et al., 2013), CPT = Continuous Performance Task (Swanson, 2011), CST = Challenging Situation Task (Denham et al., 1994), CSTR = Caring Student-Teacher Relationship (Whitehead et al., 2021), DECA = Devereux Early Childhood Assessment (LeBuffe & Naglieri, 1999), DESSA = Devereux Student Strengths Assessment (Naglieri et al., 2011/2014), EASI = Emotionality, Activity Level, and Sociability Inventory (Buss & Plomin, 1984), ECTES = Early Childhood Teacher Experiences Scale (Fantuzzo et al., 2012), ERQ = Emotion Regulation Questionnaire (Gross & John, 2003), EVDL = Engagement Versus Disaffection with Learning questionnaire (Skinner et al., 2008), FFMQ = Five Facets of Mindfulness Questionnaire (Baer et al., 2006), FMI = Freiburg Mindfulness Inventory (Buchheld et al., 2001; Walach et al., 2006), FOCAL-T = Focal observations of teachers’ emotions and reactions to children’s emotions (Denham & Bassett, 2013), HCSB = Home & Community Social Behaviour Scales (Merrell & Caldarella, 2002), HSLS:09 = High School Longitudinal Study of 2009 (Ingels et al., 2011), LBDQ = Ohio State Leader Behaviour Description Questionnaire (Stogdill, 1965), LLOS-IEA = Language Learning Orientations Scale-Intrinsic Motivation, Extrinsic Motivation, and Amotivation Subscales (Noels et al., 1990), MPAC-R/S = Minnesota Preschool Affect Checklist-Revised/Shortened (Denham et al., 2014), MPSES = Music Performance Self-Efficacy Scale (Zelenak, 2010), MSES-R = Mathematics Self-Efficacy Scale-Revised (Betz & Hackett, 1983; Pajares & Miller, 1995), MTS = Mindfulness in Teaching Scale (Frank et al., 2016), PIPPS = Penn Interactive Peer Play Scale (Fantuzzo et al., 1998), PISA = Programme for International Student Assessment (OECD, 2016), PPBQ = Prosocial scale of the Preschool Behaviour Questionnaire (Behar & Stringfield, 1974; Tremblay et al., 1992), PRSIST = Preschool Situational Self-Regulation Toolkit (Howard et al., 2019), SCBE = Social Competence and Behaviour Evaluation (LaFrenière & Dumas, 1996), SCS = Self-compassion scale (Neff, 2003), SDQ = Strengths and Difficulties Questionnaire (Goodman, 1997), SEL-IS = Social and Emotional Learning Implementation Survey (Shapiro et al., 2018), SLSE = Science Learning Self-Efficacy (Lin & Tsai, 2013), SLSEQ = Student Literacy Self-efficacy Questionnaire (Corkett et al., 2011), SMQ = Student Motivation Questionnaire (Karabenick & Maehr, 2004, 2007), SREIS = Self-Rated Emotional Intelligence Scale (Brackett et al., 2006), SRL = Self-regulated learning, S_STEM = Student attitudes toward STEM survey (Friday Institute for Educational Innovation, 2012b), TALIS = Teaching and Learning International Survey (OECD, 2009), TELSS = Teacher Emotional Labor Strategy Scale (Diefendorff et al., 2005; Yin, 2012), TSCRS = Social and Emotional Competence subscale of the Teacher Social Competence Rating Scale (Kam & Greenberg, 1998), TSE = Teacher Sense of Efficacy (Gibson & Dembo, 1984), TSECT = Teacher Social and Emotional Competencies Tool (Yoder, 2014), TSEQ = Teacher Self-efficacy Questionnaire (Coladarci & Breton, 2001), TSES = Teacher Sense of Efficacy Scale (Tschannen-Moran & Woolfolk Hoy, 2001), T_STEM = Teacher attitudes toward STEM survey (Friday Institute for Educational Innovation, 2012a), WIHIC = What Is Happening In this Class? (Aldridge et al., 1999), WLEIS = Wong Law Emotional Intelligence Scale (Wong & Law, 2002).




Appendix C 
Quality Appraisal (Mixed Methods Appraisal Tool; Hong et al., 2018)
	Study
	Screening 
questions
	1. Qualitative
	2. Quantitative Randomised 
Controlled Trials
	3. Quantitative Non-randomised
	4. Quantitative Descriptive
	5. Mixed Methods

	
	
	
	
	
	
	
	

	
	S1
	S2
	1.1
	1.2
	1.3
	1.4
	1.5
	2.1
	2.2
	2.3
	2.4
	2.5
	3.1
	3.2
	3.3
	3.4
	3.5
	4.1
	4.2
	4.3
	4.4
	4.5
	5.1
	5.2
	5.3
	5.4
	5.5
	

	Anisa et al., 2019
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	CT
	Y
	-
	-
	-
	-
	-

	Bassett et al., 2017
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Bonneville-Roussy et al., 2019
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Braun et al., 2020
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Brown et al., 2023
	Y
	Y
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Cai et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Colaienne et al., 2020
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	N
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Collie et al., 2020
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Cook et al., 2018
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	N
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Corkett et al., 2011
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Cox et al., 2015*
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	de Carvalho et al., 2021
	Y
	Y
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	de Ruig et al., 2024
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Denham et al., 2020
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Denham et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Fedewa et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	Y
	N
	N
	Y
	N
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Fernandes, 2020*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Garner & Legette, 2024
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	CT
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Han et al., 2021
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Hettinger et al., 2024
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Hu et al., 2021
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Jeon et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Jerome, 2009*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Johnson, 2009*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	CT
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Karalus, 2016*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	CT
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Kılıç, 2015
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Lawrence et al., 2020
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	N
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Lee et al., 2018
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Lewis et al., 2012
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Lim, 2023
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Maksimović et al., 2024
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	CT
	Y
	-
	-
	-
	-
	-

	Martínez et al., 2016
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	CT
	Y
	-
	-
	-
	-
	-

	Masterson, 2009*
	Y
	Y
	Y
	Y
	N
	Y
	Y
	Y
	N
	Y
	Y
	CT
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	N

	McKinney, 2019*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	N
	Y
	CT
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Mesler et al., 2021
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	N
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Moghari et al., 2011
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	CT
	Y
	Y
	CT
	-
	-
	-
	-
	-

	Mojavezi & Tamiz, 2012
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	Y
	Y
	-
	-
	-
	-
	-

	Moss Long, 2017*
	Y
	Y
	-
	-
	-
	-
	-
	Y
	N
	Y
	N
	N
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Öqvist & Malmström, 2018
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Orr & Lavy, 2024
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Polat & Ulusoy-Oztan, 2009*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Pan, 2014
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Poulou, 2017
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Poulou et al., 2018
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Poulou & Garner, 2023
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Rivers et al., 2012
	Y
	Y
	-
	-
	-
	-
	-
	Y
	Y
	N
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Sáez-Delgado et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	CT
	Y
	-
	-
	-
	-
	-

	Shavega et al., 2014
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	CT
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Shim & Lim, 2019
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	N
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Sparks et al., 2015
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Stuart, 2007*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	N
	Y
	Y
	-
	-
	-
	-
	-

	Swanson, 2012*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Thoonen et al, 2011
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	van Vemde et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Vasseleu et al., 2021
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Voltmer & von Salisch, 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Wang & Tsai, 2016
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	CT
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	White, 2010*
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	N
	N
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	N

	Whitehead et al., 2021
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	CT
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Wolfson, 2009*
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	N
	Y
	Y
	Y
	-
	-
	-
	-
	-

	Xie et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Yin et al., 2023
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-

	Yu et al., 2022
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Zee et al., 2016
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Zinsser et al., 2014
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	Y
	Y


Note. Y = The criterion was met. N = The criterion was not met. CT = Can’t tell


Appendix D
Detailed Summary of Studies: Characteristics, Key Findings, and Moderator/Mediator
	Study
	Aim
	Country
	Findings
	Moderator/Mediator

	Anisa et al., 2019
	Investigate the correlation between teachers' SEC and students' English learning motivation
	Indonesia
	Positive association: Teacher SEC significantly accounted for 23.1% of students' motivation to learn English. All teacher SEC components significantly predicted student motivation.
	-

	Basset et al., 2017
	Examine how teachers’ emotion socialization behaviours are linked to children’s social-emotional behaviours
	USA
	Positive association: Children exposed to more supportive reactions exhibited greater emotional regulation
Negative association: Higher validating reactions in teachers corresponded to lower emotional regulation in children by spring
	Moderator: children's temperament (high versus low surgency) 

	Bonneville-Roussy et al., 2019
	Explore the relationship between teacher and student self-efficacy.
	Australia, Brazil, Chile, Chinese Taipei, Colombia, Czech Republic, Dominican Republic, Hong Kong, Italy, Korea, Macao, Peru, Spain, United Arab, Emirates, United States
	Positive association: Teacher self-efficacy is positively correlated with student self-efficacy (r = .240). Teacher self-efficacy is indirectly linked to student self-efficacy through teacher teaching practices.
	Mediator: teaching practices (teacher-led practices; inquiry-based practices)

	
	
	
	
	Moderator: cultural values

	Braun et al., 2020
	Examine the naturally occurring associations between teachers' emotion regulation skills and student prosocial behaviour
	Canada
	Non-significant: Teacher cognitive reappraisal did not predict student prosocial behaviour.
	-

	Brown et al., 2023
	Investigate whether CARE improves the academic and social-emotional outcomes of children whose teachers participated in the professional development (high poverty schools)
	USA
	Positive effect: A one-unit increase in teachers exposure to CARE (versus wait list control) is associated with a 0.10 unit increase in students motivation scores. CARE benefits on student motivation and social skills were strongest when teachers started with low baseline mindfulness.
	Moderator: teacher baseline mindfulness

	Cai et al., 2022
	Examine the relationship between teacher support (i.e., students' perception of how their teachers help, relate to, and care about them) and student self-regulation
	China
	Positive association: Teacher support is positively correlated with student cooperation and student self-regulation (rrange = .320 to .490). Teacher support raises students task value, which in turn, boost students’ self-regulation.
	Mediator: Task value (i.e., student’s perception of learning tasks’ interest, importance, and utility)

	Colaianne et al., 2020
	Explore the direct and indirect effects of students' perceptions of mindful teaching to changes in students’ mindfulness, self-compassion, and compassion over a school year
	USA
	Positive association: A one-unit increase in students perception of teachers’ mindful teaching is associated with a 0.15 unit increase in their compassion for others. Student school need fulfilment significantly mediated the relationship between mindful teaching and student mindfulness, self-compassion, and compassion over time
	Mediator: Student perceived need fulfillment

	Collie et al., 2020
	Examine the role of teacher adaptability at the school level, its associations with school-wide teacher and student outcomes, and the influence of job demands (disruptive student behaviour, student diversity) and resources (teacher collaboration)
	Australia, Chile, Czech Republic, Germany, South Korea, Portugal, Spain, USA
	Positive association: Teacher adaptability and self-efficacy is significantly correlated with student self-efficacy (rrange = .210 to .290). A one-unit rise in school average teacher self-efficacy predicts a 0.08 unit increase in students own confidence to learn science.
	-

	Cook et al., 2018
	Examine whether parent - teacher cooperation predicts children's academic and social skills
	Norway
	Positive association: Students were rated as noticeably more socially skilled when both parents and teachers reported good cooperation.
	-

	Corkett et al., 2010
	Investigate the relationship between teacher self-efficacy and student self-efficacy
	Canada
	Positive association: Teacher self-efficacy is positively correlated with teacher-rated (but not student-rated) student self-efficacy in reading and writing (rrange = .166 to .185) 
	-

	Cox et al., 2016*
	Examine the association between teachers' growth mindset and student growth mindset
	USA
	Qualitative association: Five recurring themes (teacher’s belief in ability, encouragement, trust, effort, mastery learning) illustrate positive associations between teacher dispositions, teacher growth mindset and emergent student growth mindset.
	Teacher disposition as a contextual factor shaping the strength of the link between teacher and student mindsets

	de Carvalho et al., 2021
	Evaluate the proximal (teacher SEC) and distal (student SEC) effects of Atentamente - a mindfulness-based program for primary teachers
	Portugal
	Positive effect: There were significant gains for intervention group teachers in total mindfulness and self-efficacy in comparison to controls. Students whose teachers were trained reported using more adaptive emotional strategies (i.e., cognitive reappraisal) and demonstrated kind, cooperative behaviour towards peers.
	-

	de Ruig et al., 2024
	Examine how student-specific teacher self-efficacy for teaching self-regulated learning skills and the observed quality of teacher-student interactions are associated with elementary students' metacognitive, motivational, and behavioural self-regulated learning skills.
	Netherlands
	Positive association: When teachers feel more capable of teaching self-regulation to an individual student, that student reports better metacognitive regulation, higher motivational self-regulation, increased on task behaviours and persistence.
Negative association: Classes led by teachers who feel most efficacious overall report lower collective metacognitive self-regulation, reduced self-motivation, and decreased behavioural self-regulation. Teacher emotional support was negatively correlated with metacognitive and motivational self-regulation learning skills in students. 
	-

	Denham et al., 2020
	Examine how preschool teachers' emotion socialization behaviours contribute to children's emotion knowledge and whether socioeconomic risk moderates this relationship
	USA
	Positive association: In high‑risk classes, children showed higher emotional knowledge when teachers displayed positive expressiveness and held coaching beliefs.
	Moderator: Classroom‑level socio‑economic risk (high vs low)

	Denham et al., 2022
	Investigate preschool teachers' emotion socialization and its impact on children's social-emotional competence across two countries
	USA, Italy
	Non-significant: Positive‑emotional responsiveness (matching a child’s positive affect, subtracting distress) and supportive reaction was not related to children’s observed positivity/social skill, emotion regulation, or teacher‑rated sensitivity/co‑operation. 
	Moderator: Country (USA vs Italy)

	Fedewa et al., 2022
	Investigate whether Mindfulness-Based Stress Reduction (MBSR) can reduce teacher stress and improve student mindfulness
	USA
	Non-significant: Teacher participation in the MBRS intervention did not alter their mindfulness practices nor students’ self-reported mindfulness.
	-

	Fernandes, 2020*
	Examine the relationship between English teacher communication and credibility, and their impact on student motivation and academic achievement
	India
	Positive association: Teacher communication significantly accounted for 62% of student motivation.
	-

	Garner & Legette, 2024
	Determine whether out‑of‑school‐time (OST) STEM teachers’ social‑emotional learning (SEL) competencies (emotional competence & commitment to SEL) predict children’s prosocial behaviour, community engagement
	USA
	Positive association: An increase in teachers emotional competence is associated with an increase in students community engagement scores. Emotionally competent teachers had classes that looked more prosocial when they held strong social justice teaching beliefs.
Negative association: An increase in teachers emotional competence predicts a decrease in observed pro social behaviour in students.
	Moderator: Teachers’ beliefs in social justice (SJTBs)

	Han et al., 2021
	Investigate factors influencing student STEM learning, including teacher self-efficacy and 21st-century skills.
	USA
	Non-significant: Teacher’s self-efficacy is not significantly associated with student’s communication, collaboration, and critical thinking. 
	-

	Hettinger et al., 2024
	Examines the longitudinal relationships between specific teacher self-efficacy facets, aligned teaching practices, and student self-efficacy and enjoyment.
	Germany
	Non-significant: Greater teacher efficacy in managing behaviour and providing emotional support did not translate into discernibly higher maths self-efficacy among students.
	Mediators: Student‑ and teacher‑reported classroom discipline and social relatedness

	Hu et al., 2021
	Examine whether preschool teacher self-efficacy predicts children's social skills through classroom process quality.
	China
	Positive association: Teachers' self-efficacy in classroom management is positively associated with children's social skills indirectly through classroom organisation. 
Negative association: Teachers' self-efficacy in student engagement is negatively associated with children's social skills indirectly through CO.  
	Mediators: Teacher emotional support, classroom organization, and instructional support

	Jeon et al., 2022
	Examine the association between five facets of preschool teachers' mindfulness and children's social, emotional, and behavioural functioning
	USA
	Positive association: Classrooms led by teachers who closely observe present-moment events, can describe emotions foster children who are more socially competent. Teachers who can meet their inner experience without judging foster better student self-regulation (r = .290).
Negative association: Nonreactivity in teachers is negatively correlated with student self-regulation (r = -.120).
	-

	Jerome, 2009*
	Examines how teacher-student relationships in preschool impact school competence (academic/social outcomes) for Hispanic ELL students
	USA
	Non-significant: Teacher sensitivity did not significantly predict student peer social skills
	-

	Johnson, 2008*
	Investigates the link between mathematics‐specific teacher practices (and teachers’ own mathematics self-efficacy) and their students’ mathematics self-efficacy in urban high-school classrooms, controlling for student characteristics.
	USA
	Positive association: As a teacher’s belief in their math competence increases so does their students’ beliefs in their math competence.  
	-

	Karalus, 2017*
	Examines the relation between two measures of teacher socialization of social–emotional competence (CLASS Emotional Support & FOCAL-T emotion interactions) and their joint/predictive links with preschoolers’ social-emotional competence
	USA
	Positive association: Teacher regard for student perspectives and sensitivity is positively correlated with student receptive knowledge and cooperative tendencies (rrange = .130 to .140).
	-

	Kılıç, 2015
	Investigates preschool teachers' opinions and experiences regarding emotional competence and emotion socialization in young children.
	Turkey
	Qualitative association: Teacher said that when they deliberately model empathy (listening, kneeling to the child's level, validating emotions) children become noticeably more willing to share toys and help peers. Teachers described that regularly naming their own feelings and inviting children to do the same cultivates children who speak up, describe how they feel and seem proud of themselves. Teachers noted that demonstrating soothing strategies and discussing why classmates might be upset helps children recognise emotions.
	-

	Lawrence et al., 2020
	Examine the associations between teacher self-efficacy and children's social-emotional skills in a diverse Head Start program.
	USA
	Positive association: A one-unit increase in teacher self-efficacy is associated with a 0.43 unit increase in children's overall protective factor score.
	-

	Lee et al., 2018
	Examine how classroom teachers’ baseline SEC relates to students’ year-end SEC, focusing on the mediation of instruction and the moderation of implementation leadership
	USA
	Positive association: A one-unit increase in teachers’ SEC is associated with 0.57 unit rise in students end of year SEC at the classroom level. This relationship is mediated by the number of SEL lessons students receive. 
	Mediator: Mediator: Number of SEL lessons delivered during the year

	Lewis et al., 2012
	Investigate whether Hispanic elementary students’ perceptions of teacher caring influence their math self-efficacy
	USA
	Positive association: Students who feel their teachers takes a personal interest, cares about how they feel, and listens, believe more strongly in their ability to succeed at mathematics. The relationship between teacher caring and Hispanic students’ math self-efficacy is stronger for English learners.
	Moderator: Students’ English-language proficiency

	Lim, 2023
	Examine the structural relations among preschool teachers’ self-efficacy, teacher-child interaction, and children’s peer interaction
	South Korea
	Positive association: All tested teacher variables positively correlated with student playful interaction (rrange = .100 to .220). Teacher self-efficacy in all three domains is related to student playful interaction via the mediating effect of teacher child interaction.
	Mediator: Teacher–child interaction

	
	
	
	
	Moderator: Children’s emotional intelligence

	Maksimović et al., 2024
	Examined Serbian teachers' attitudes and practices related to developing students' social competencies
	Serbia
	Qualitative association: Teachers perceived that educators’ ethics, empathy and loyalty are the most critical traits for promoting student social competence. Teachers beliefs about fostering social competence in students vary by experience and grade level.
	-

	Martínez et al., 2016
	Assess how teachers’ assertiveness (self-assertiveness and hetero-assertiveness) influences students’ social competence
	Spain
	Non-significant: Teachers’ confidence in standing up for their own rights and their respect for others’ rights and perspectives did not translate into measurable gains or losses in pupils’ social‑emotional skills.
	-

	Masterson, 2009*
	Evaluates the impact of The 101s: A Guide to Positive Discipline training program on preschool teachers' interaction practices, attitudes, and the resulting prosocial skill outcomes in their students.
	USA
	Positive association: All teacher responsive emotional support (i.e., validation, time-in, modelling, get on eye level) were positively correlated with students SEC variables (rrange = .511 to .869).
Qualitative association: Teacher attitude data suggest teachers’ increased willingness to use positive emotional support after seeing child behaviour changes.
	-

	Mckinney, 2019*
	Examines the impact of math teachers' growth mindset and students' perceptions of their teachers' mindset on student outcomes, including for English Learner students.
	USA
	Positive association: Teachers who believed they can influence student learning and has stronger growth mindset are more likely to have students who are more confident in their own math ability.
	-

	Mesler et al., 2021
	Examine whether teacher growth mindset is associated with the development of student growth mindset over the school year
	USA, Canada
	Positive association: Teachers who scored higher on the growth mindset scale at the start of the year had students whose own growth mindset rose across the year (correlation was significant at r = .130).
	Moderator: Student gender (boys vs girls)

	Moghari et al., 2011
	Explore whether students' perceptions of teacher academic optimism predict English language achievement
	Iran
	Positive association: Teacher self-efficacy and student English self-efficacy were positively correlated (r = .240).
	-

	Mojavezi & Tamiz, 2012
	Evaluates the relationship between teacher self-efficacy and students' motivation
	Iran
	Positive association: Teacher self‑efficacy correlated positively with overall student motivation (r = .446).
	-

	Moss Long, 2017*
	Determines how teachers’ teaching experience, educational level and their own self‑efficacy influence secondary students’ music‑performance self‑efficacy, and whether students’ self‑efficacy changes from pre‑ to post‑test after teachers apply self‑efficacy–enhancing techniques in class ​
	USA
	Non-significant: Although students of high-efficacy teachers had slightly improved self-efficacy over eight weeks, the extra growth was not significant.
	-

	Öqvist & Malmström, 2018
	Examine the combined influence of students' self-efficacy and teachers' leadership on students' educational motivation
	Sweden
	Positive association: Higher perceived teacher leadership directly predicted stronger student motivation and self-efficacy (rrange = .430 to .670). Teachers demonstrating higher developmental leadership was linked to increased student motivation, especially those with high self-efficacy. However, high self-efficacy students lost motivation when teacher’s leadership was weak or inconsistent. 
Negative association: Poor teacher leadership reduces motivation particularly for highly self‑efficacious students.
	Moderator: Student self‑efficacy

	Orr & Lavy, 2024
	Explore whether three teacher social-emotional skills (I.e., mindfulness, empathetic concern/perspective taking, prosocial orientation) are associated with corresponding skills in their fourth and fifth grade students
	Isreal
	Positive association: Students taught by more mindful teachers reported appreciably greater present moment awareness, stronger feelings of sympathy and care, and showed more prosocial, cooperative tendencies. Teachers who felt and displayed empathy had students who related more positively to peers.
	-

	Pan, 2014
	Examines the relationships among physical education teachers' self-efficacy and their students' learning motivation
	Taiwan
	Positive association: Teachers self-efficacy accounts for 49% of the total variance of student physical education self-efficacy.
	-

	Polat & Ulusoy-Oztan, 2009*
	Investigate whether teacher emotional intelligence predicts students' emotional intelligence
	Turkey
	Positive association: Teachers’ overall emotional intelligence score explained 6% of the variance of their classes mean emotional intelligence. All teacher emotional intelligence subdimensions (except for emotional regulation) positively correlate with student emotional intelligence subdimensions (rrange = .220 to .410).
	-

	Poulou, 2017
	Examines how preschool teachers' perceptions of their own emotional intelligence is related to their perceptions of their students' social skills
	Greece
	Non-significant: Teacher emotional intelligence domains did not significantly predict students’ appropriate social skills.
	-

	Poulou et al., 2018
	Determine the relationship between preschool teachers' emotional intelligence and students' social skills 
	USA
	Positive association: When teachers have a stronger grasp of emotional meanings and see themselves as adept at steering others’ feelings, their students tend to be reported as having higher social competence. 
	-

	Poulou & Garner, 2023
	Investigate how teachers' emotional intelligence, social-emotional learning beliefs, and positive classroom support influence Greek elementary students' other-oriented cognitions, including perspective-taking, empathic concern, and prosocial goals.
	Greece
	Positive association: Positive teacher support predicted higher perspective taking, empathetic concern and pro social goals in students. Teacher emotional intelligence predicted higher student empathetic concern and student prosocial goals. Positive teacher support is a significant moderator of the relationship between teacher emotional intelligence and student perspective-taking. 
	Moderator: Positive teacher support

	Rivers et al., 2012
	Test whether integrating the RULER social-emotional learning program into Grade 5-6 English language arts classes improves classroom emotional climate
	USA
	Positive effect: Teacher sensitivity, regard for student perspectives, and positive climate were positively correlated with student-rated and teacher-rated base-line supportive peer climate (rrange = .230 to .330). Classrooms with teachers who underwent RULER training were significantly warmer and more connected with students and considered students perspectives more than teachers in the control group.
	-

	Sáez-Delgado et al., 2022
	Examine the relationship between teachers' and students' self-regulation
	Chile
	Positive association: Teacher role disposition was positively correlated with student learning performance, meanwhile teacher role self-evaluation was positively correlated with student learning performance and self-evaluation of learning (rrange = .100 to .120).
	-

	Shavega et al., 2014
	Investigate how teacher-child relationships and classroom emotional support are related to children's behavioural adjustments
	Tanzania
	Positive association: When teachers are more attuned and responsive, their students behave more helpfully and cooperatively (r = .160).
Negative association: In classroom, rated as highly positive by observers, children showed slightly less prosocial behaviour (r = -.170).
	-

	Shim & Lim, 2019
	Examine structural relationship between Korean preschool teachers' self-efficacy and children's peer play interaction
	South Korea
	Positive association: Higher teachers self-efficacy indirectly predicted better positive peer play through teacher child interaction. Teacher self-efficacy positively correlated with child peer play (r = .200).
	Mediator: teacher-child interaction

	Sparks et al., 2015
	Explore teacher behaviours that high school physical education students perceive to be relatedness-supportive and the student outcomes linked to those behaviours
	Australia
	Qualitative association: Students said that teachers who chatted with them personally made physical education feel more fun and interesting. Students consistently linked attentive teacher behaviour, like noticing individual progress with greater confidence in their abilities.
	-

	Stuart, 2007*
	Examine how teacher efficacy related to student academic, social, and self-regulatory efficacy
	USA
	Positive association: Teacher self-efficacy was positively correlated with all student self-efficacy domains (rrange = .170 to .300).
	-

	Swanson et al., 2016; Swanson, 2011*
	Examine whether teacher effortful control influences students' externalising behaviour, testing the moderation effect of students' effortful control and social competence
	USA
	Positive association: Teacher effortful control was positively correlated with student effortful control measured by parents and students social competence (rrange = .150 to .160).
	-

	Thoonen et al, 2011
	Examine the importance of teachers' teaching and their efficacy beliefs to explain variation in student motivation
	Netherlands
	Non-significant: Teacher self-efficacy was not significantly associated with student motivation.
	-

	van Vemde et al., 2022
	Investigate how teachers' moment-to-moment interpersonal behaviour is associated with cooperative behaviour in as-risk students during dyadic interaction
	Netherlands
	Positive association: Students paired with more cooperative teachers exhibited substantially greater cooperative behaviour themselves (r = .470).
	-

	Vasseleu et al., 2021
	Examine how early-childhood educators' self-efficacy toward fostering self-regulation predict children's self-regulation outcomes
	Australia
	Non-significant: Teacher self-efficacy at the start of the year was not significantly associated with student self-regulation
	-

	Voltmer & Salisch, 2021
	Evaluate whether the Feeling Thinking Talking professional development program for early-childhood educators accelerates children's emotion knowledge growth compared with business-as-usual centres.
	Germany
	Positive effect: Teachers in the training group had significant gains in emotional knowledge and prosocial orientation in comparison to the control group. Children of the Feeling Thinking Talking-trained teachers showed significantly larger gains in emotion knowledge by follow up.
	Moderator: dual-language-learner status

	Wang & Tsai, 2016
	Investigate a multilevel path by which teacher science hardiness influences student science hardiness and, in turn, students' science learning self-efficacy
	Taiwan
	Positive association: Teachers with higher hardiness (commitment, challenge, control) have students who report greater science hardiness and confidence in their ability to learn science.  
	Mediator: Student science hardiness

	White, 2010*
	Examine within-year changes in students' perceptions of teacher classroom interpersonal behaviours and mathematics self-efficacy
	USA
	Positive association: Teacher student responsibility/freedom domain was positively correlated with student course self-efficacy (r = .213). No other correlations were significant. 
	-

	Whitehead et al., 2021
	Develop and validate the caring student-teacher relationship scale for early adolescents and examine its association with student SEC and prosocially
	Canada
	Positive association: Teacher support and attunement, and caring teacher qualities were both positively correlated with student prosocial goals, altruism, and SEC (rrange = .160 to .330).
	-

	Wolfson, 2009*
	Evaluate student and teacher factors contributing to teacher-student closeness and conflict
	USA
	Non-significant: No significant correlation between teacher sensitivity and student sociability
	-

	Xie et al., 2022
	Explore how preschool teachers emotional labour strategies relate to their teaching self-efficacy and to children's social-emotional development
	China
	Positive association: Among care teachers, deep acting raised children's motivation and sensitive cooperative behaviour. For principals and assistant teachers, natural acting is associated with increased child motivation through the mediating effect of teacher self-efficacy.
Negative association: Among care teachers, natural acting lowered competence, motivation and sensitive cooperative behaviour in students.
	Mediator: Teacher self-efficacy

	
	
	
	
	Moderator: Teacher position

	Yin et al., 2023
	Examine the mediating role of SEC and moderate role of teachers' caring behaviour on the relationship between adolescent psychological distress and academic engagement
	China
	Positive association: Teacher caring behaviour is positively correlated with student SEC (r = .577).
	-

	Yu et al., 2022
	Examine how primary school students' growth mindset relates to teacher beliefs
	Finland
	Positive association: Teachers who felt more efficacious tended to employ guided inquiry approaches more frequently and this in turn strengthened students growth mindsets.
Negative association: Greater teacher confidence was linked to more extensive ability-based task differentiation, which diminished students growth mindset.
	Mediator: Teaching practices (guided inquiry, group work, task differentiation, in-class ability grouping, mastery evaluation, normative evaluation)

	Zee et al., 2016
	Examine the relationship between teachers' domain-specific self-efficacy and students' prosocial behaviour
	Netherlands
	Positive association: Student prosocial behaviour predicted higher teacher reported self-efficacy in every domain (rrange = .450 to .590).
	Moderator: teaching experience, perceived classroom behaviour

	Zinsser et al., 2014
	Examine how preschool teachers' beliefs about emotions and emotion-socialisation practices related to observed classroom emotional support
	USA
	Qualitative association: teachers who wove emotion teaching into everyday conversations, modelled feeling language, is highly sensitive to students' emotions and needs and coach students’ emotional expression consequences (the highly-supportive group) created climates in which children “learn about emotions” and “play successfully with peers”; capacities repeatedly link to better social competence. Meanwhile, moderately supportive teachers only help students label their emotions. High support teachers constantly engage in emotion socialisation and emphasise the importance of parent-teacher collaboration.
	Highly supportive vs moderately supportive teacher group


Note. *Unpublished reports




Appendix E 
Sensitivity Analyses Conducted on Four Groups of Studies, with Estimates from Main Analysis Reported for Comparison
	Model
	i 
	k
	Z[95% CI]
	r

	Main analysis
	196
	38
	.263 [.166, .361]
	.257***

	Excluding global SEC measures
	167
	33
	.275 [.168, .382]
	.268***

	Excluding ambiguous SEC constructs
	166
	32
	.304 [.201, .408]
	.296***

	Excluding unpublished studies
	105
	31
	.190 [.067, .313]
	.188**

	Excluding outliers
	182
	35
	.169 [.098, .240]
	.168***


Note. i = number of effect sizes, k = number of studies, z = Fisher’s z, r = Pearson’s r transformed from Fisher’s z
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