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Supplemental Materials
Regression Analyses for Wechsler Individual Achievement Test-III Word Reading and Pseudoword Decoding Subtests
Two additional multiple regression analyses with Time 1 Phonological Processing T-score, Matching Letter-like Forms T-score, General Conceptual Ability standard score (SS), and reading instruction method as the independent variables were conducted, one for each of the subtests included in the Wechsler Individual Achievement Test-III (WIAT-III; Wechsler, 2009) Basic Reading Composite. The independent variables were measured by performance on the Differential Ability Scales-II (DAS-II; Elliott, 2007). For the regression with Time 2 WIAT-III Word Reading SS as the dependent variable, R2 = .70, adjusted R2 = .68, F(4,64) = 37.14, p < .001. The effects of Phonological Processing T-score (p = .002, semi-partial r = .22), Matching Letter-like Forms T-score (p = .041, semi-partial r = .14), and reading instruction method (p < .001, semi-partial r = .52) were statistically significant. For the regression with Time 2 WIAT-III Pseudoword Decoding SS as the dependent variable, R2 = .72, adjusted R2 = .71, F(4,64) = 41.62, p < .001. The effects of Phonological Processing T-score (p = .008, semi-partial r = .18), Matching Letter-like Forms T-score (p = .029, semi-partial r = .15), and reading instruction method (p < .001, semi-partial r = .54) were statistically significant. 
[bookmark: _GoBack]Regression Analyses Excluding Participants with Raw Scores of 0 on the WIAT-III Word Reading and/or Pseudoword Decoding Subtests
In some of the previous studies addressing the single-word reading ability of individuals with Williams syndrome (WS), participants who were not able to read any of the real words on the assessment were excluded from the analyses. In other studies, participants who were not able to read any of the pseudowords were excluded. To provide parallel analyses, two additional multiple regressions including Time 1 Phonological Processing T-score, Matching Letter-like Forms T-score, General Conceptual Ability SS, and reading instruction method as the independent variables and Time 2 WIAT-III Basic Reading Composite SS as the dependent variable were conducted. In the present sample, three of the 69 participants (4.35%) did not read any of the real words correctly and 11 (15.94%) – including the three who did not read any of the real words correctly – did not read any of the pseudowords correctly. All 11 children were in the Other group. When the three children who did not read any real words correctly were excluded, R2 = .72, adjusted R2 = .70, F(4, 61) = 39.09, p < .001. There were significant effects of Phonological Processing T-score (p = .006, semi-partial r = .19), Matching Letter-like Forms T-score (p = .024, semi-partial r = .16), and reading instruction method (p < .001, semi-partial r = .57). When the 11 children who did not read any pseudowords correctly were excluded, R2 = .66, adjusted R2 = .64, F(4, 53) = 26.04, p < .001. There were significant effects of Phonological Processing T-score (p = .007, semi-partial r = .22), Matching Letter-like Forms T-score (p = .040, semi-partial r = .17), and reading instruction method (p < .001, semi-partial r = .57).
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