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High explicit quality criteria is identified by frequent, detailed and specific statements about the quality of work required of students. Explicit quality criteria become reference points when the teacher and/or students use the criteria to develop and check their own work or the work of others.
Low explicit quality criteria is identified by an absence of written or spoken reference to the quality of work expected of students. Reference to technical or procedural requirements only (such as the number
of examples, length of an essay or the duration of a presentation) is not evidence of explicit quality criteria.
















To what extent are students provided with explicit criteria for the quality of work they are to produce? To what extent are those criteria a regular reference point for the development and assessment of student work?


Coding Scale

  5. 	Detailed criteria regarding the quality of work are made explicit or reinforced throughout the lesson and there is consistent evidence of students examining the quality of their work in relation to these criteria.
4.  Detailed criteria regarding the quality of work are made explicit or reinforced during the lesson and there is evidence of some students, some of the time, examining the quality of their work in relation to these criteria.
3.	Detailed criteria regarding the quality of work are made explicit during the lesson, but there is no evidence that students are using the criteria to examine the quality of their work.
2.	Only general statements are made regarding the desired quality of the work.
  1.	No explicit statements regarding the quality of work are made. Only technical and procedural criteria are made explicit.
	
     NOTES
	
1. Designating what students are required to do to complete a task does not by itself clarify what counts as high quality work. Merely outlining or providing a checklist of what students are supposed to complete is procedural. Explicit quality criteria, on the other hand, clarify what the teacher expects in terms of high quality completion of a task, or ‘what makes a good one’.

2. In some lessons and activities, explicit quality criteria should not be pre- specified, but rather allowed to develop as students create their own work. When observing these lessons or activities, the question of explicit quality criteria relies on whether you can see students interacting with the quality criteria as they develop.

3. While the coding scale places value on the articulation of detailed criteria, simply listing detailed criteria may not give a full picture of what constitutes high quality work. For instance, at times when the ‘whole is greater than the sum of the parts’, it may be useful to clarify the difference between a holistic impression of a piece of work in contrast to a point by point analysis, for example by discussing how the sophistication, coherence or effectiveness of a piece of work might be judged.




	
     SUGGESTIONS
	
· Ask the questions: What do I expect the students to produce? How well do I expect them to do it?
· Collaboratively develop criteria with students, discussing ‘what makes a good one’.
· Provide students with clear criteria that explicitly describe the quality of work expected. This could be developed with the class through initial brainstorming and then discussion and refinement or through the development of an assessment rubric. Unpack key terms used in criteria to ensure shared understanding and minimise ambiguity and subjectivity.
· Assist students to clarify the criteria to reach a shared understanding of what is expected, for example by having students re-state in their own words what is meant by the criteria and identify examples of the criteria in their work and the work of other students.
· Assist students to use the quality criteria to reflect on and modify their work as it develops. This can assist students to develop skills in self-assessment.
· Use the criteria to assess student work and to provide explicit, timely, understandable and actionable feedback during development, as well as on completion of the task. Avoid feedback on unspecified criteria because it can cause confusion, limit student achievement and reinforce inequalities.
· Provide annotated exemplars, work samples or models (including work from past and current students) that illustrate high quality student performance based on the criteria.
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