Supplementary material accompanying article ‘Bullying Victimization Due to Racial, Ethnic, Citizenship and/or Religious Status: A Systematic Review’ 
Table 
Measures used in studies included in systematic review
	No
	Authors/Year
	Measure

	1
	Albdour et al., 2017
	Why do you think they (i.e. peers) bullied you? 

	2
	Arens & Visser, 2020
	Using question in Olweus questionnaire: “I was called mean and hurtful names about my color
or race”. The definition of bullying provided made it clear that these behaviors are investigated among peers.

	3
	Aroian, 2012 
	Participants recounted experiences of racist name calling by peers. 

	4
	Atwal & Wang, 2019
	Adolescents were asked, “Do you wear a patka (under-turban), pagri (turban), or other head covering for religious purposes?” This was a dichotomous variable and response options were “yes” or “no.” The Multidimensional Peer-Victimization Scale (Mynard & Joseph, 2000) was used to measure bullying victimization (16 items) during the school year. Items are rated on a 3-point scale (0 not at all, 1 once, 2 more than once). To measure participants’ perceptions of being stereotyped as a foreigner, as opposed to an American citizen, in general (no specific timeframe), the Awareness of the Perpetual Foreigner Stereotype Scale (Huynh et al., 2011) was used. 

	5
	Baams et al., 2017
	To assess experiences with bias-based bullying, five items from the 2011–2013 California Healthy Kids Survey were used. Students were presented with the prompt: “During the past 12 months, how many times on school property were you harassed or bullied for any of the following reasons?” Types of bias-based bullying that were presented include: your race, ethnicity, or national origin; your religion; your gender (being male or female); because you are gay or lesbian or someone thought you were; and a physical or mental disability. As part of this question, students were presented with the following definition of bullying: “You were bullied if you were shoved hit, threatened, called mean names, teased, or had other unpleasant physical or verbal things done to you repeatedly or in a severe way. It is not bullying when two students of about the same strength quarrel or fight.” Bullying due to race/ethnicity was considered separately in analyses. 

	6
	Baker et al., 2001
	Participants recounted experiences of racist name calling by peers. 

	7
	Banerjee et al., 2020
	Participants reported incidents of name calling and being left out by peers at school due to cultural differences. 

	8
	Besic et al., 2020
	Participants reported being mocked and being called a foreigner by peers when not speaking German correctly or for wearing a headscarf which also served as a signifier for lack of German knowledge. 

	9
	Bloomer et al., 2014
	 The participants recounted experiences of being called derogatory names or being ignored in class by their peers. 

	10
	Boulton, 1995
	Pupils were selected because they had informed the interviewer they had been bullied by peers. They were asked to specify how they had been bullied, and to give the race (but not the name) of the bully. Participants reported that they had been teased in a hurtful way about their colour or race. 

	11
	Bucchianeri et al., 2016
	Five types of harassment were assessed with the questions: “During the last 30 days, how often have other students harassed or bullied you for any of the following reasons?” (a) “Your race, ethnicity, or national origin,” (b) “Your gender (being male or female),” (c) “Because you are gay or lesbian or because someone thought you were,” (d) “A physical or mental disability,” or (e) “Your weight or physical appearance” (California Department of Education). Participants responded to each item using a 5-point scale, ranging from “never” to “every day.” For the present study, due to restricted range of responses (i.e., more than half of the sample provided responses of “never” to each harassment type), responses were dichotomized to a score of “during the past 30 days” or “not.” Race-based harassment was considered separately in analyses. 

	12
	Caballero et al., 2007
	Participants recounted experiences where peers had made hurtful or negative comments directed at their mixed identities. 

	13
	Caravita et al., 2020
	I have been insulted because of my skin colour or culture. 

	14
	Cardoso et al., 2018
	Ethnic-biased bullying victimization was determined by a single question that asked if the student had experienced bullying based on race, ethnicity, or national origin. General bullying victimization was examined with 10-items from the California Healthy Kids Survey that included the following definition of bullying: “You were bullied if you were shoved hit, threatened, called mean names, teased, or had other unpleasant physical or verbal things done to you repeatedly or in a severe way. It is not bullying when two students of about the same strength quarrel or fight.”

	15
	Chong et al., 2009
	How do you think others perceive you? • Have you ever experienced racism? Can you tell us about it? How did you feel? How did you respond? Why did you respond in that way? Participants recounted experiences of being subject to racial taunts of name-calling and language mocking by peers. 

	16
	Coffin et al., 2010
	When children raised bullying spontaneously, they were asked about the frequency of bullying in their school, how they felt about children being bullied or bullying, if they personally bullied or were bullied and about the causes of bullying and what should be done to reduce this behavior. 

	17
	Connolly & Keenan, 2002
	Participants recounted incidents where their children had been physically assaulted because of their ‘race’/ethnicity, being called racist names and/or being teased in a hurtful way because of their accent and being singled out in games by peers. 

	18
	Crengle et al., 2012
	Participants who reported they had been bullied were asked to indicate the reason(s) for bullying from a dropdown list that included ‘I was bullied because of my ethnic group or culture’. The timeframe for ‘ethnicity related bullying’ is ‘in the current school year’. The study featured a school sample. Ethnic discrimination by staff at schools was not considered. 

	19
	Crozier & Davies, 2008
	 Participants recounted experiences of racist name calling by peers. 

	20
	Crozier & Dimmock,  1999
	A questionnaire was devised for this study. The first, open-ended, item invited children to write down any nicknames they had, and to write ‘X’ next to any ones they didn’t like. The next seven items had a common format and concerned, respectively, (i) hurtful teasing; (ii) nasty comments; (iii) untrue stories and spreading rumours; (iv) unkind nicknames; (v) threats, taunts; (vi) being left out, nobody speaking to you; (vii) making fun of you. For each of these items, children responded ‘yes’ or ‘no’ to the questions, ‘Has this happened to you?’; ‘Has this happened to anyone you know?’. They were also asked to write in answers to the questions, ‘When was the last time?’; ‘What sort of things/ comments were said/made?’ The final two items referred generally to these experiences. Item 9 asked, ‘At what time of day do these things happen?’, and provided seven response options. Item 10 asked children if they had ‘told anyone about it’, and provided six options. For each of these items respondents could tick as many options as they wished (see Appendix). Racial nicknames emerged. 


	21
	Das-Munshi et al., 2016
	To assess for racially-motivated bullying, children reported how often they had been bullied because of their religion or race. Responses were dichotomised into ‘at least once this term’ versus ‘not this term’, (in the original question children were asked if they had been bullied that term (and the frequency of bullying over the term vs. no bullying at all). The study featured a school sample.

	22
	Deuchar & Bhopal, 2013
	Participants recounted experiences of racist name calling by peers.

	23
	Devine & Kelly, 2006
	Participants recounted experiences of racist name calling by peers.

	24
	Dovchin, 2020

	Participants were mocked by peers when pronouncing things wrongly. 

	25
	Dupper et al., 2015
	Religious minorities reported incidents of verbal abuse, physical abuse and threats made by peers that related to their religious minority status. 

	26
	Durkin et al., 2012
	Participants were presented with a list of ways in which “children can be nasty or unpleasant to others” and were asked to indicate their experience of these during the preceding 2 weeks (yes, no). Items were “Someone called you names,” “You were threatened by someone,” “Your belongings were stolen/damaged,” “You were left out of games or groups,” “You were hit or kicked,” “Nasty stories were spread about you,” “You were forced to do something you did not want to do,” and “Other.” We asked children if aggressors (i.e. other children) were “nasty to you because of your skin color or religion.” Response options were “Yes,” “No,” and “Don’t know.” 

	27
	Eslea & Mukhtar, 2000
	‘Have you been bullied by Asian children in your school this term because of your name, your skin colour, the language(s) you speak, the God(s) you believe in, your place of worship, the festivals you celebrate, the food you do or do not eat, the clothes you wear?’ 

	28
	Felix et al., 2009
	For this item, participants were presented a definition of bullying, which specifically stated it is not bullying when students of about the same strength quarrel or fight. Students were then asked, ‘‘During the past 12 months, how many times on school property were you harassed or bullied for any of the following reasons?’’ Reasons included race/ethnicity as well as other demographic characteristics. Victimization due to race/ethnicity was considered separately in the analyses. 

	29
	Felix & You, 2011
	For this item, participants were presented a definition of bullying, which specifically stated it is not bullying when students of about the same strength quarrel or fight. Students were then asked, ‘‘During the past 12 months, how many times on school property were you harassed or bullied for any of the following reasons?’’ Reasons included race/ethnicity as well as other demographic characteristics. We used only the item related to race/ethnicity in this study and it has the same response scale as the victimization items. We use the mean level of perceived victimization because of race/ethnicity at the school level.

	30
	Galán et al., 2021
	Youth were asked whether they had been harassed or bullied on school property during the past 12 months for the following reason (yes/no response): race/ethnicity/national origin. 

	31
	Garza Ayala, 2022
	Participants recounted repeated experiences of name calling or nasty comments made about them when speaking Spanish. 

	32
	Goldweber et al., 2013
	Consistent with the World Health Organization’s definition (Nansel et al. 2001), bullying was defined on the survey as occurring ‘‘when a student or group of students repeatedly say or do mean or hurtful things to someone on purpose. Bullying includes things like threatening, teasing, name-calling, ignoring, and leaving someone out on purpose’’ (Olweus 1993; Sawyer et al. 2008). Students perceptions of why they had been bullied were assessed through the question: ‘‘within the last month, have you been bullied about…’’ (Nansel et al. 2001). Students were asked whether or not they had been bullied about (1) your race or skin color; (2) the way you look, or talk, or dress; (3) your gender (being a boy or a girl); (4) how much money your family has; (5) your religion. These five binary variables were examined as they related to the LCA bullying involvement subgroups. 

	33
	Gower et al., 2015
	Prejudice-based harassment victimization was assessed through six items, each focused on being “harassed or bullied for any of the following reasons: race/ethnicity/national origin, religion, gender, sexual orientation (or perceived sexual orientation), physical/mental disability, and weight/physical appearance.” The questions referred to these behaviors being perpetrated by other students. 

	34
	Gower et al., 2021
	Students were asked to report how often in the last 30 days “students harassed or bullied you for the following reason: “race, ethnicity, or national origin”.

	35
	Gross & Rutland, 2014
	Participants reported experiences of antisemitic bullying by peers. 

	36
	Gusler & Kiang, 2019
	The 16-item Multidimensional Peer-Victimization Scale (MPVS; Mynard & Joseph, 2000) was modified to retrospectively ask participants about their peer victimization experiences prior to age 18. Four items were taken from the Why Bad Things Happen Assessment (Visconti et al., 2013) in order to assess what participants attribute their childhood peer victimization experiences to. These 4 items include “they are jealous of me,” “I am different from them,” “I look different from others,” and “I did something bad or wrong.” Similar to the MPVS, these items were originally designed to assess current experiences and were therefore modified to be retrospective (e.g., “They were jealous of me,” “I was different from them”). Prior retrospective research on other forms of childhood victimization, such as sexual abuse, have successfully used similar modifications to attribution measures in order to assess adults’ causal attributions for specific childhood events, finding that these retrospective attributions were significantly predictive of adult symptomatology (Barker-Collo, 2001). In the current study, three additional items were added to examine attributions of skin color, ethnicity, and socioeconomic status (SES), as these questions were pertinent to the study’s research questions. These items are “because of my skin color,” “because of my ethnicity,” and “I didn’t have nice things like others. Skin colour and ethnicity attributions were considered separately in analyses.

	37
	Haavind et al., 2015
	Participants shared experiences of being excluded and rejected by peers due to being identified as Chinese. 

	38
	Haines et al., 2018
	Participants reported being bullied by peers due to their race. 

	39
	Holmgren et al., 2019
	I was bullied with mean names or comments about my race or color adapted from Olweus (1993) questionnaire. 

	40
	Hong et al., 2022
	Racial bully victimization was measured with a single item, which asked if youth have been bullied by others because of their race or color in the past couple of months. The original response options range from “never been bullied in this way in the past couple months (1)” to “several times a week (5)” on a 5-point scale.

	41
	Hunter et al., 2010
	Participants were presented with a list of ways in which “children can be nasty or unpleasant to others” and were asked to indicate their experience of these during the preceding 2 weeks (yes, no). Items were “Someone called you names,” “You were threatened by someone,” “Your belongings were stolen/damaged,” “You were left out of games or groups,” “You were hit or kicked,” “Nasty stories were spread about you,” “You were forced to do something you did not want to do,” and “Other.” We asked children if aggressors (i.e. other children) were “nasty to you because of your skin color or religion.” Response options were “Yes,” “No,” and “Don’t know.”

	42
	Jones et al., 2018
	 Youth were asked whether they had been harassed in the past year by any non-family peers including situations where: 1) someone called them mean names, made fun of them, or teased them in a hurtful way; 2) someone excluded or ignored them or got others to turn against them; 3) someone spread false rumors about them or shared something that was meant to be private (such as something they wrote or a private picture or video of them); or 4) someone hit, kicked, pushed, shoved, or threatened to hurt them. If they responded positively, they were asked if any incidents “involved the internet or a cell phone in some way” through, for example, text messaging, email, or social networking sites. The use of bias or hate language during the harassment incident was queried as part of incident-level follow-up questions. Specifically, youth were asked whether, as a part of the harassment incident, the harasser “called you names, teased, or said mean things about: a) your weight or height; b) you not being smart; c) your sexual orientation, like being gay or queer; d) your religion; and e) your race or ethnicity?”. Victimization due to race or ethnicity and victimization due to religion were considered separately in some analyses. 

	43
	Junger, 1990
	How often are you bullied and verbally abused at school? Then asked what they think is the motive. This study involved a school sample. 

	44
	Larochette et al., 2010
	Reported experiences of racial bullying and victimization among peers were measured using two items with five-point Likert-type scales. For racial victimization, students were asked how often they had been bullied because of their race or colour in the past couple of months (1 = I have not been bullied in this way in the past couple of months; to 5 = Several times a week). For racial bullying, students were asked how often they had bullied other students because of their race or colour in the past couple of months. 

	45
	Liang et al., 2007
	Participants reported frequent experiences of being teased in a hurtful way or ridiculed by peers regarding perceived Asian characteristics. Physical victimization by peers was also reported regarding perceived Asian characteristics. 

	46
	Lloyd & Stead, 2001
	Frequent racist bullying and name calling by peers was reported. 

	47
	Mbilishaka & Apugo, 2020

	Participants were verbally insulted due to their hair, were subjected to hair shaming and were being picked on and left out because of their hair being different. 

	48
	McKenney et al., 2006
	Have you been bullied from a student from another ethnic group because of your ethnicity? 

	49
	Mendez et al., 2012
	Participants reported experiences of being bullied by other students due to their race. 

	50
	Mendez et al., 2016
	Participants indicated how often in the last month they were socially excluded, harassed, threatened, or physically attacked by peers. Items were rated on a 5-point ordinal scale ranging from ‘never’ 0 to ‘at least once a day’ 4. Consistent with established criteria (e.g. Olweus, 1993), participants were classified as being repeatedly victimized (i.e. targets of peer aggression) if they reported being victimized at least two times during the previous 30 days. Victimized youth were asked to report on the focus of their victimization experiences. Specifically, they were asked to report (‘yes’ or ‘no’) regarding whether the victimization focused on their race, looks, body shape, religion, and family income. Victimization due to race/religion was considered separately in the analyses. 

	51
	Monks et al., 2008
	The adolescents completed the questionnaire during school time. Following questions regarding their age, gender and cultural group, the participants were asked about their experiences of victimization. This employed seven scenarios depicting different victimization situations. These were personal physical victimization (hitting, kicking), personal verbal victimization (name-calling, threatening), personal direct relational (social exclusion), personal indirect relational victimization (rumour spreading), cultural verbal victimization, cultural direct relational and cultural indirect relational victimization. The scenarios were made to be as similar as possible, by only altering the focus of the victimization Following on from each scenario, all pupils were asked to rate what they thought of this behavior on a 5-point scale from 1 It’s very bad to 5 It’s very good. Pupils were then asked if this had ever happened to them (yes or no). If it had, they were then asked how they felt when it occurred and were asked to choose from: ‘‘didn’t mind’’, ‘‘upset’’ or ‘‘angry’’. They were then asked an open-ended question as to why they thought this had happened to them. Pupils’ responses to this open-ended question were categorized into six categories: (1) Don’t know; (2) Other friends, the participant mentions that the aggressor(s) did not like him/her; (3) Different, the participant mentions that they look different, are different, are from a different country or different colour/religion; (4) Jealous, the participant mentions that the aggressor was jealous of them; (5) Power, the participant mentions that the aggressor did it to make him/herself look big/powerful; and (6) Victim’s fault, the participant says that he/she provoked or somehow caused the aggression. Victimization based on their cultural background was considered separately in analyses.  

	52
	Moran et al., 1993
	Using question in Olweus questionnaire: have you been called names because of your race? The definition of bullying provided made it clear that these behaviors are investigated among peers. 

	53
	Moulin, 2016
	Slurs based on religious prejudice by peers were commonly reported. 

	54
	Mthethwa-Sommers & Kisiara, 2015
	Bullying by peers due to race and/or religion was reported. 

	55
	Page, 2020
	Participants reported being bullied for not being white and they had their head scarf being pulled off. 

	56
	Palladino et al., 2020
	After showing a general definition of bullying, we asked how often in the past couple of months respondents have experienced particular attacks about physical (i.e., “I have been beaten. . .”), verbal (i.e., “Someone made fun of me.”) and indirect forms (i.e., “Rumours about me.” and “ I have been excluded. . .”) because of my culture or country of origin.” Responses were recorded on a 5-point Likert scale from ‘never’ to ‘several times a week’. 

	57
	Pan & Spitall, 2013
	Two items: I was made fun of because of my race or colour. I was made fun of because of my religion. 

	58
	Perry, 2020
	Participants reported being verbally and physically bullied and excluded due to their race. 

	59
	Qin et al., 2008
	Physical abuse as well as verbal taunts and slurs by peers experienced due to Chinese American identity. 

	60
	Rodriguez et al., 2014
	Personal victimization: Frequency of general victimization was measured by the item “How many times have you felt intimidated, rejected or mistreated by one of your classmates in the past three weeks”, with the response options: “never”, “occasionally” and “frequently (at least once a week)”. The multi-victimization was measured as the total number of its reported types: “physical aggression (punching, kicking or pushing)”, “stealing from me”, “calling me names”, “lying about me and saying things about me behind my backs”, “threatening me”, “rejecting me, isolating me or not playing with me”, “breaking my things”, “by mobile (text messages, calls or videos to tease me)”, “by the Internet (email, chat, etc.)” or “other”. — Ethnic-cultural victimization: Frequency and ethnic-cultural multi-victimization were measured by items similar to those designed to measure personal victimization adding “because of the color of your skin, religion, culture or being from a different country”. 

	61
	Rodriguez-Hidalgo et al., 2019
	Personal victimization: Frequency of general victimization was measured by the item “How many times have you felt intimidated, rejected or mistreated by one of your classmates in the past three weeks”, with the response options: “never”, “occasionally” and “frequently (at least once a week)”. The multi-victimization was measured as the total number of its reported types: “physical aggression (punching, kicking or pushing)”, “stealing from me”, “calling me names”, “lying about me and saying things about me behind my backs”, “threatening me”, “rejecting me, isolating me or not playing with me”, “breaking my things”, “by mobile (text messages, calls or videos to tease me)”, “by the Internet (email, chat, etc.)” or “other”. — Ethnic-cultural victimization: Frequency and ethnic-cultural multi-victimization were measured by items similar to those designed to measure personal victimization adding “because of the color of your skin, religion, culture or being from a different country”. 

	62
	Rosenbloom & Way, 2004
	Physical abuse as well as verbal taunts and slurs by peers experienced due to Asian American identity. 

	63
	Russell et al., 2012
	The DCYA asked youths how often they had been bullied, threatened, or harassed at school in the preceding 12 months because they were perceived as gay, lesbian, or bisexual (GLB) or because of their race/ethnicity. The CHKS asked about these issues and gathered data on harassment based on religion, gender, and physical or mental disability (past 12 months). These data were recoded into binary indicators of bias-based harassment. Race-based harassment was considered separately in analyses. Both surveys refer to bullying within a peer context. 

	64
	Schihalejev et al., 2020

	Were you bullied because of your language or religion  or because your family comes from another country?

	65
	Schumann et al., 2013
	A two-item scale assessed the degree to which each student had been victimized based on his or her race, ethnicity, or religion (α = .73). Students rated whether or not they had been bullied by other students using mean names and comments about race/color or religion. Response options ranged from 0 (never) to 4 (several times a week). Students’ ratings on each of the two questions were summed and then divided by two to create a mean score for victimization (M = 0.17). 

	66
	Seaton et al., 2013
	This is a self-report measure that assesses the frequency of this treatment with no specific time frame (a = .91). Participants were presented with a list of experiences and asked to indicate how often other students in school treat them a certain way (0 = never, 1 = rarely, 2 = sometimes, 3 = often, 4 = all the time). For the present study, a subset of five perceived racial discrimination items were used that were indicative of discrimination related to victimization. The items included ‘‘make fun of you’’, ‘‘pick on you’’, ‘‘call you names’’, ‘‘insult you’’ and ‘‘harass you’’ because of your race or ethnicity. 

	67
	Stone & Carlisle, 2017
	The questions on racial bullying victimization asked if youth had been bullied by others because of their race or color. Response options were specific to the past “few” months and included (a) I haven’t been bullied in this way, (b) only once or twice, (c) 2 or 3 times per month, (d) about once a week, and (e) several times per week. A parallel question assessed engaging in the perpetration of racial bullying. Others referred to ‘other students’ according to the definition of bullying provided in the HBSC study. 

	68
	Strohmeier et al., 2011
	Using question in Olweus questionnaire: have you been called names because of your race? The definition of bullying provided made it clear that these behaviors are investigated among peers.

	69
	Sukolwski et al., 2014
	Participants indicated how often in the last month they were socially excluded, harassed, threatened, or physically attacked by peers. Items were rated on a 5-point ordinal scale ranging from ‘never’0 to ‘at least once a day’4. Consistent with established criteria (e.g. Olweus, 1993), participants were classified as being repeatedly victimized (i.e. targets of peer aggression) if they reported being victimized at least two times during the previous 30 days. Victimized youth were asked to report on the focus of their victimization experiences. Specifically, they were asked to report (‘yes’ or ‘no’) regarding whether the victimization focused on their race, looks, body shape, religion, and family income. Thus, content of victimization items were dichotomously
coded to indicate the presence or absence of a focus on a particular attribute or characteristic.

	70
	Thijs & Piscoi, 2016
	Children completed three items to rate the frequency of their personal experiences (as targets) with name calling, bullying, and social exclusion. Directly after each of the three peer victimization items, respondents were asked to estimate the degree to which each experience was due to their ethnicity (“And is this ever because you are [e.g., Turkish]?”). The response scale ranged from 1 (no, certainly not!) to 5 (yes, certainly) 

	71
	Varma-Joshi et al., 2004
	Instances of racist name calling by peers reported. 

	72
	Vitoroulis & Georgiades, 2017
	Students were presented with a standard definition of bullying which included the characteristics of power imbalance, intentionality and repetition. Eight items on bullying perpetration and victimization among peers adapted from the Health Behavior in School-aged Children Study (HBSC; Currie, Samdal, Boyce, & Smith, 2001) were then administered, assessing physical, verbal, social and racial/ ethnic forms of bullying on a 5-point frequency scale ranging from “never” to “several times a week”, in the past two months. Ethnic/
racial bullying victimization was considered separately in analyses. 


	73
	Yu et al., 2003
	I was bullied because of my religion or race. The item was adapted from the Health Behavior in School-aged Children Study which includes a definition of bullying that clearly indicates this is behavior among peers. 






Table
Theoretical frameworks used in studies included in systematic review

	No
	Authors/Year
	Theory

	1
	Albdour et al., 2017
	According to Neuman’s system model, the well-being of the client system (human being) needs to be studied in relation to environmental stress and reaction to stress (Neuman & Fawcett, 2002). Stressors are tension-producing stimuli which are neutral but the outcome of a reaction to a stressor may be experienced as beneficial or harmful (Neuman & Fawcett, 2002). An individual’s reaction to stress is influenced by several factors including how long he or she was exposed to a stressor, nature and intensity of the stressor, coping
behaviors, patterns of similar situations, and the amount of energy, and availability of resources. For example, bullying is an event that may occur in adolescents’ school life. How they perceive that event is an important factor that influences their reaction to that stress and how it can affect their health and well-being. 

	2
	Arens & Visser, 2020
	Social identity theory (Turner 1975). Contact theory (Allport, 1954). Acculturation framework (Berry, 1997).

	3
	Aroian, 2012 
	 None adopted.

	4
	Atwal & Wang, 2019
	The similarity hypothesis and the perpetual foreigner stereotype theory are used to explain why ethnic minorities, such as Sikhs, are discriminated against. The perpetual foreigner stereotype has been defined as the stereotypical belief that ethnic minority members in the United States are foreigners (Tuan, 1998). This theory posits that members of ethnic minorities will always be seen as the “other.” Similarity hypothesis states human beings are more attracted to others who are similar to themselves (Goto et al., 2002).

	5
	Baams et al., 2017
	 None adopted.

	6
	Baker et al., 2001
	 None adopted.

	7
	Banerjee et al., 2020
	Self-categorisation theory (Hogg and Turner 1987). Attachment theory (Bowlby 1969) Critical period hypothesis (Lenneberg 1967). 

	8
	Besic et al., 2020
	None adopted. 

	9
	Bloomer et al., 2014
	None adopted. 

	10
	Boulton, 1995
	For the broader study (please note no theory was used for the prejudice-based bullying part of the study): Theory of social judgement (Tajfel, 1959), and the ensuing work carried out to test it (Frable & Bem, 1985; Hewstone, Hantzi & Johnstone, 1991; Taylor, Fiske, Etcoff & Ruderman, 1978) can be used to help account for these results. This field of social psychological research suggests that people categorize objects, including social groups, on the basis of similarities within, and differences between, categories. In multi-racial settings, race is commonly used as the basis of category definition by children.

	11
	Bucchianeri et al., 2016
	None adopted. 

	12
	Caballero et al., 2007
	 None adopted. 

	13
	Caravita et al., 2020
	Contact theory (Allport 1954); The Social Identity Development Theory (Nesdale, 2004); Social dominance theory (Pratto, Sidanius & Levin, 2006). 

	14
	Cardoso et al., 2018
	Researchers have theorized that a risk-centered approach may be useful in understanding the complexity of youth behavioral outcomes. A risk-centered approach aims to identify high-risk individuals in order to inform the prevention of multiple factors that contribute to disease (Appleyard et al., 2005).

	15
	Chong et al., 2009
	Segmented assimilation theory suggests that violence and delinquency are consequences of a “cultural contamination” by the
underclass that can be protected against by maintaining the traditional values and norms of the immigrant's original culture (Zhou, 1997). In her model, the “phenomenological variant of ecological systems theory” (PVEST), Spencer et al. (2004) describes the way in which violence may be incorporated into burgeoning identities. In this view, violence is a coping strategy that youth may use to deal with actualized risks and social stressors. 

	16
	Coffin et al., 2010
	Social-ecological framework developed by Krug (Krug, E., Dahlberg, L., Mercy, J., Zwi, A., & Lozano, R. (2002). Violence-a
global public health problem. Geneva, Switzerland: World Health Organization). Violence is complicated and results from a combination of multiple influences on behavior. It is about how individuals relate to those around them and to their broader environment.

	17
	Connolly & Keenan, 2002
	None adopted. 

	18
	Crengle et al., 2012
	None adopted. 

	19
	Crozier & Davies, 2008
	Moral panics. Stanley Cohen (1972) described these as: a condition, episode, person or group of persons [which] emerges to become defined as a threat to societal values and interests: its nature is presented in a stylized and stereotypical fashion by the mass media … ways of coping are evolved or (more often) resorted to; the condition then disappears or deteriorates. (Cited in Sibley 1995, 39) According to Sibley (1995), moral panics sharpen ‘boundary consciousness’ in order to exclude and ensure that the ‘other’ is eliminated or prevented from appropriating such spaces for themselves (39). The ‘space’ referred to in our article, within the school, is both physical and ‘cultural’ space. Culture is of course a contested term and we don’t want to define it in terms of lists of artefacts or behaviors or rituals, although, as we show, the teachers in our study do have a view of what comprises ‘Asian culture’. More importantly in our view is that the struggle for ‘cultural space’ represents a power struggle. The metaphorical struggle that takes place in the schools described here is to ensure that the ‘dominant culture’ endures. Historically folk devils and moral panics as a consequence of the action of the folk devils represent oppositional forces and a threat to the status quo. Sibley argues that understanding this historically and its significance or resonance contemporaneously is important, since ‘it demonstrates the continuing need to define the contours of normality and to eliminate difference’ (Sibley 1995, 40).
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