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Faunal Analysis_2.24.22_V3
Author J

	Video Observations (Evidence)
	Interpretation (Who are students expected to be?)

	· Aubrey to students: “You can pick up the bones on the table, but you can’t move them”
	Aubrey, a guest speaker invited to talk about faunal analysis, spent the beginning of the video telling students what they have to do for the activity as well as how to do it. This is an educator/student expectation. The educators expect the students to complete the activity in a specific way, which does not give them much freedom to explore other options. They also gave them a clear set of rules they had to follow in order to complete the activity (keeping the bones on the table)

	· Once the students were able to complete the activity on their own, a designated leader seemed to form on camera. One student looked at her friends and said “Okay, let’s look here”. To this, all of her friends followed her to where camera 3 was set up
	I am unsure if I am observing the appearance of a designated leader in a group activity, or witnessing the continuation of a leader in a friend group. With many middle-school girls, friendships form around an individual, the leader, who brings people in and is also a key factor in getting people to leave. These individuals are often scared to go against what the leader wants, and often follow their desires. When the student told her friends “let’s look here”, all of her friends followed her without a second thought. In fact, it appeared as if they moved as one, like this was something they do all of the time

	· “I think this is from a bigger animal” 
· “This looks like…”
· One student uses distinguishing features of a bone to find the match 
	Here, students use language that situate themselves as observers. They are forming hypotheses (“I think...”, “...looks like…”) from the observations they have made of their mystery bone. Students might not consciously realize they are acting as observers, which shows how ingrained this identity is in their day to day lives




	· Student A: “I don’t think we’re allowed to sit down”
· Educator A: “I think, well I think if you find a match you can sit with it”
	In this exchange, student A seems to have placed an unspoken expectation on herself. She believes that in order to participate in the activity she is unable to sit down. Educator A then tells her that this might not be the case. Without saying it, educator A is dispelling these unspoken expectations and lets the student know that this is not an expectation the educators have for the students (also evident in the number of students sitting down in the previous videos)

	· Two students appear to discuss a TV show they are both watching while completing the activity 
	This observation highlights who students are in this environment. While it might appear that these two students are distracted discussing the TV show, they are actually speaking while writing down their observations. This shows that students can fulfill the expectations of educators while also being themselves in this environment

	· One student explains what kind of bone he thinks his mystery bone is to educators
· “This is one of the legs, I know that”
	This student shows confidence in his observations (“I know it”)

	· The two boys who were fooling around with cameras 1 and 2 make another appearance fooling around with camera 3
	This observation highlights who students are in this environment, as well as who they are meant to be. The two boys who are fooling around with the cameras might not want to be following a specific set of rules or guidelines after sitting in a classroom doing the same thing all day. Perhaps they want to have fun and release energy they were unable to during the day. Since the boys have appeared in all of the faunal analysis videos so far, an assumption can be made that they are not just going from camera to camera. They might be moving from table to table looking for a matching bone (as evidence that they are not appearing in the frames all the time, only once they come to the table with their worksheets), and messing with the cameras. With this in mind, these students might be putting their own spin on expectations placed on them by educators




	· Designated leader from video 2: “This is my third match”
	In my explanations for video 2, I stated that this student was perhaps disinterested in the activity based on his body language (sitting down, discussing video games with his friend, etc.). But, here we get evidence that the designated leader might have actually been interested in the activity. 

	· Teacher to student: “I’m not teachering you right now. I genuinely don’t know. What part [bone] is this?”
	This statement shows a disruption of common roles. In this instance, the teacher becomes the student, and the student becomes the teacher. While it might seem strange, this is a good way to build a student’s confidence in their knowledge

	· Educators asking students questions about bones
· Nina helping student make observations about the bones 
	Here, educators are helping students expand their observations by asking questions and guiding their thinking. By doing this, they could allow the students to gain confidence in their abilities

	· Student: “Are we supposed to do anything with this [the worksheet] when we’re done?”
· Nina: “You can leave it right here”
	Here, an educator is furthering the formality of the program. The handing in of work is a commonplace in a formal classroom. Students and educators are carrying this formal aspect over into the informal setting of the after school



Author A

	Video Observations (Evidence)
	Interpretation (Who are students expected to be?

	Directions were provided prior to the activity. ‘Animals are on the table, you can move your archaeological bone and when you are done put it back and get another. You can pick the bones up at the table but do not carry them to other tables. And keep them over the table.’ “Come fill it out.” “Come get a bone.”

Students were observed carrying around sheets to document information. (Sheet has 6 columns - element, animal, age, marks, comments, count). “What does the category element mean?
Nine told one student to “put that down,” meaning put their discovery in the table.

At the end, one student seemed to ask about where to turn in their paper.
	Directions provide students with expectations or how they should engage in the activity that is acceptable. Students are invited and expected to complete a worksheet and to initiate getting a bone from the table.




Students were expected to document their observations in a table. The column headings provided direction on what they should consider when trying to find the animal that their individual bone belongs to. 



Classroom norm that transferred to this setting in that a student expected to turn the paper in.




	Observations
· “Okay, let’s look here. Okay, this is way too big…I think may go to a bigger animal.”
· Observed examining/observing their own bones
· “I’m trying to find the same grain.” Picked up bone from table.
· “We’re looking for the shape. This one looks similar.”
· “What are you looking for? It looks really small. It’s not going to fit there.” Picks up another bone from the table. “That’s really close.”
· “This is a deer. The ends look alike. This has a triangular look to it. And it’s hollow? Is your’s hollow?”
Explore/”Experiment”/Compare and Contrast
· Picking objects up from table to see if there was a “fit” between their bone and a bone from the table.
· Is this a leg or an arm? Student set them side by side to compare. “This one is longer so it’s the leg.”
· “Yeah, I think that’s a match. This is my third match.”

In general, students do not spend a lot of time at one animal/table. They may pick up 1 or 2 bones before walking away.
	Students were expected to participate as scientists. The directions provided them some guidance as to how to engage in the activity. Some of the quotes and information in the evidence column was from students, which indicates that they participated as scientists - observation and exploration - on their own free will. 















I wanted to include this last bullet point because it reminded me of this notion that an A means you are competent. Or that competency is a competition in who can get done the fastest.

Students expect a “quick” answer. 

	One student was not observed in possession of a bone. He identified parts of the bone on the table - spinal cord, leg, spine. Example statement, “This is one of the legs. I know that.”
	This is an example of not participating as expected but participating in naming the bones on the tables.
The student is confident in their answer. 

	“I don’t like this. It’s gross.” Student was barely holding on to the bone.
	This is an example of not participating as expected.

	“I don’t think we can sit down.” Amy reframed as you can sit down if you find the animal of your bone.
	

	“This is cool. You’re not telling me I’m a geek.”
	This student did not expect to be labeled as geek because of their interest in the animal bones. This seems to imply that the student is not typically associated or labeled as a geek and in that saying this cool might lower her social status????

	Perry asked a question if the tool in his hand matched one of two bones. Student responded it looks like the rib bone as it is more curved so more believable.
	Student justified without being asked for their reasoning. 




	“What part of the deer is this? I am not teachering you right now. I honestly don’t know.”
	Expected to engage with some adults (art teacher for example) as co-learners. The statement is also counter to what one expects from a teacher as teachers are expected to possess more knowledge than students. This shows vulnerability in a way.

	
	Collaboration was not expected. They were expected to “own” an individual bone and engage with adults when posed a question or when an adult initiated a conversation.



