IMPLEMENTATION OF INCLUSIVE EDUCATION
FOR STUDENTS WITH DISABILITIES
Coding Tree 
│
├── 1. UNDERSTANDING OF INCLUSIVE EDUCATION
│   │
│   ├── 1.1 Understanding among teachers with special needs training
│   │   ├── Students learning together
│   │   ├── Equal educational opportunities
│   │   ├── Social interaction and mutual respect
│   │   ├── Appropriate support for diverse learning needs
│   │   └── Benefits of inclusive education
│   │
│   └── 1.2 Understanding among teachers without special needs training
│       ├── Limited understanding of inclusion
│       ├── Inclusion perceived as relatively new
│       ├── Inclusion perceived as imposed by the school system
│       ├── Inclusive classrooms perceived as difficult to manage
│       └── Students with disabilities perceived as disruptive
│
├── 2. TEACHER CONFIDENCE AND CLASSROOM PRACTICE
│   │
│   ├── 2.1 Confidence among trained teachers
│   │   ├── Willingness to teach SWDs
│   │   ├── Confidence in inclusive classrooms
│   │   ├── Recognition of students' abilities and talents
│   │   └── Professional satisfaction
│   │
│   ├── 2.2 Adaptive teaching practices
│   │   ├── Use of different teaching approaches
│   │   ├── Adjustment of teaching pace
│   │   ├── Accommodation of individual needs
│   │   └── Use of professional techniques
│   │
│   └── 2.3 Experiences of teachers without special needs training
│       ├── Low confidence
│       ├── Frustration
│       ├── Difficulty teaching SWDs
│       ├── Difficulty completing the syllabus
│       ├── Feelings of inadequacy
│       ├── Reliance on special needs teachers
│       └── Use of non-inclusive teaching approaches
│
├── 3. TEACHER TRAINING AND PROFESSIONAL DEVELOPMENT
│   │
│   ├── 3.1 Initial special needs education training
│   │   ├── Knowledge of inclusive education
│   │   ├── Understanding of disability
│   │   ├── Classroom confidence
│   │   └── Capacity to adapt teaching
│   │
│   ├── 3.2 Limited in-service training
│   │   ├── Few professional development opportunities
│   │   ├── Lack of recent training
│   │   ├── Changes in inclusive education practices
│   │   └── Emerging technologies and innovations
│   │
│   └── 3.3 Need for continuous professional development
│       ├── Need for regular training
│       ├── Updating teachers' knowledge
│       ├── Improving classroom competence
│       └── Training as an essential requirement
│
├── 4. COMMUNICATION AND ACCESSIBILITY BARRIERS
│   │
│   ├── 4.1 Communication difficulties
│   │   ├── Teacher–student communication problems
│   │   ├── Difficulties communicating with students with hearing impairments
│   │   └── Limited communication competence among teachers
│   │
│   ├── 4.2 Differences in sign-language systems
│   │   ├── Different sign languages used by teachers
│   │   ├── Differences between primary and secondary education
│   │   └── Lack of harmonisation
│   │
│   └── 4.3 Need for improved accessibility
│       ├── Harmonised communication systems
│       ├── Assistive devices
│       └── Appropriate learning materials
│
├── 5. ENVIRONMENTAL AND RESOURCE BARRIERS
│   │
│   ├── 5.1 Inadequate learning resources
│   │   ├── Insufficient learning materials
│   │   ├── Lack of assistive devices
│   │   └── Inadequate facilities
│   │
│   ├── 5.2 Financial constraints
│   │   ├── Insufficient government funding
│   │   ├── Delayed funding
│   │   └── High cost of inclusive education
│   │
│   └── 5.3 Classroom conditions
│       ├── Overcrowded classrooms
│       ├── Difficulty accommodating diverse needs
│       └── Constraints on effective teaching
│
├── 6. TEACHER WORKLOAD, MOTIVATION AND INCENTIVES
│   │
│   ├── 6.1 Increased workload
│   │   ├── Additional responsibilities
│   │   ├── Difficulty completing syllabus
│   │   └── Demands of supporting SWDs
│   │
│   ├── 6.2 Teacher morale
│   │   ├── Frustration
│   │   ├── Reduced enjoyment of teaching
│   │   └── Feelings of inadequacy
│   │
│   └── 6.3 Incentives and recognition
│       ├── Lack of incentives
│       ├── Lack of additional allowances
│       └── Need for recognition of inclusive education responsibilities
│
├── 7. SCHOOL MANAGEMENT AND INSTITUTIONAL SUPPORT
│   │
│   ├── 7.1 School management responsibility
│   │   ├── Responsibility for implementation
│   │   ├── Management of inclusive schools
│   │   └── Provision of support
│   │
│   ├── 7.2 Institutional capacity
│   │   ├── Limited financial capacity
│   │   ├── Limited facilities
│   │   └── Limited learning resources
│   │
│   └── 7.3 External institutional support
│       ├── Government support
│       ├── Education partners
│       └── Support for assistive devices
│
├── 8. PARENTAL AND COMMUNITY PARTICIPATION
│   │
│   ├── 8.1 Limited parental involvement
│   │   ├── Low participation in children's education
│   │   ├── Limited financial contribution
│   │   └── Limited engagement after enrolment
│   │
│   ├── 8.2 Perceptions of responsibility
│   │   ├── Education viewed as government responsibility
│   │   └── Limited shared responsibility
│   │
│   └── 8.3 Need for stakeholder collaboration
│       ├── Parent–school collaboration
│       ├── Community participation
│       └── Shared responsibility for inclusion
│
├── 9. DISTRICT-LEVEL IMPLEMENTATION AND SYSTEM SUPPORT
│   │
│   ├── 9.1 Institutional commitment
│   │   ├── Inclusive education viewed as essential
│   │   ├── Government commitment
│   │   └── Implementation of inclusive education
│   │
│   ├── 9.2 Resource constraints
│   │   ├── High cost of inclusive education
│   │   ├── Limited government resources
│   │   └── Funding challenges
│   │
│   └── 9.3 Reliance on education partners
│       ├── External financial support
│       ├── Provision of assistive devices
│       └── Bridging resource gaps
│
└── 10. PERCEIVED STRATEGIES FOR STRENGTHENING INCLUSION
    │
    ├── 10.1 Strengthening teacher training
    │   ├── Special needs education training
    │   ├── In-service training
    │   └── Continuous professional development
    │
    ├── 10.2 Improving resources and funding
    │   ├── Timely government funding
    │   ├── Assistive devices
    │   ├── Learning materials
    │   └── Accessible facilities
    │
    ├── 10.3 Improving communication
    │   ├── Harmonisation of sign language
    │   └── Improved teacher–student communication
    │
    ├── 10.4 Strengthening stakeholder participation
    │   ├── Parent involvement
    │   ├── Community participation
    │   └── Education partnerships
    │
    └── 10.5 Teacher motivation
        ├── Incentives
        ├── Recognition
        └── Additional allowances
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Higher-order thematic structure
	Higher-order theme
	Main categories/codes contributing to the theme

	1. Environmental barriers
	Communication difficulties; differences in sign language; inadequate learning materials; lack of assistive devices; inadequate facilities; overcrowded classrooms; accessibility constraints

	2. Attitudinal barriers
	Limited understanding of inclusion; perceptions of SWDs as disruptive/burdensome; teacher confidence; frustration; feelings of inadequacy; positive perceptions among trained teachers; recognition of learners' abilities

	3. Organisational and institutional barriers
	Limited teacher training; inadequate in-service training; insufficient/delayed funding; workload; lack of incentives; school management capacity; limited parental participation; reliance on education partners



