Appendix G: Focus Group Perspectives on Tool Implementation Considerations and Concerns
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Faculty group comments

* ‘It also struck me that the student’s [sense of] responsibility for group function has diminished over years, [but] it's not necessarily
part of [the job of the] tutor member to address things that may be destructive to the group.” (Tutor 3, FG2)
Particular concern for inexperienced groups: “Sometimes the group may not have felt they've accomplished anything as they
struggled for two hours. But as a tutor, you think that they've actually wrestled with some meaningful issues around process and
content. They just didn't come to an answer that they recognized as ‘productive.”” (Tutor 4, FG1)

Student group comments

* ‘It would be helpful if [...] the tutor just like explains to students, "Hey, this is what dimension one entails, this is what dimension
two entails.” Just so, from the beginning of the PBL process, students are oriented to what they should be assessing for. That will
be that would just | think make the students much less biased and on the same page.” (Student 2, SG1)
Particular concern for inexperienced groups: “/ have a lot of students who | train who, at some point in their training, expressed to
me that they feel like they're not doing very well. And one thing | always tell them is, “You have no idea what doing well is, you
have no idea what a good scientist at your stage, at your age, your experience in this process looks like, you have you just don't
know.’ [...] So expertise is absolutely so necessary.” (Student 1, SG1)

Faculty group comments

* ‘It seemed like there's always just this push towards everybody wants a six or a seven.” (Tutor 3, FG2)

* Particular concern for poor functioning groups: “/One experience] really made me reflect on the role of the group in bringing out
people who might be more quiet. When that doesn't happen, it gets left to the tutor to somehow resolve it. [...] | hadn't actually
had that happen before where the group just ignored [a disengaged member.] When | brought up some things, there was one
student in the group who you could tell was on board but wasn't about to put themselves out there.” (Tutor 3, FG2)

Student group comments

* “The feedback, in a lot of times, it's just positive, meaning the students just verbally go around and say, ‘Today was a great
session. | really enjoyed the discussion.’ [...] | sometimes worry that students might be withholding genuine, constructive feedback
and thoughts because they're worried about repercussions that they're going to face from their group or from their tutor in terms
of, I'm not saying like literal repercussions, like a deduction in your mark, but just the looks you're going to get. And that in itself is
enough for someone to hold back from saying what they wanna say.” (Student 2, SG1)

“| think people can be uncomfortable giving negative feedback. | think people might be uncomfortable giving like ones, twos and
threes on the scale because of like, there's a general discomfort, | think in giving negative feedback.” (Student 6, SG2)

Student group comments

*  “[It would be better] if it was anonymous. [Then] maybe the group would come together next session to look at comments and
feedback, but it was all not linked to an individual that might prompt discussions with the group and try to improve on that.”
(Student 5, SG2)
Particular concern for poor functioning groups: “There may be perhaps a way of taking it and having someone else read it and
then either change it or like merge it and make it a blob [to] further anonymize it. 'Cause | know | know there are specific things
that I feel like | would get called out on personally. And it is always a very difficult thing when, if you don't have a tutor who
creates a very safe environment that [...] you could say anything to.” (Student 1, SG1)

Faculty group comments

*  “I guess some of the things like | didn't wanna take up too long with the students.” (Tutor 3, FG2)

« Particular concern for poor functioning groups: “/My group] would say, ‘Well, do we really need to take time to do group
evaluation? My last two to just took us aside during tutorial and gave us individual feedback. And that was good.” I'm like... I'm
sorry, | was just shocked and disappointed.” (Tutor 3, FG2)

Student group comments

*  “For some of the dimensions, but there might be like a lot of bullet points and by the time students get to the end of it.” (Student
2,5G1)

“Sometimes | think that we could benefit from a bit more feedback, but I also think it's time-consuming and it's logistically
challenging to do more feedback.” (Student 4, SG2)

“For this to be really helpful for the tutor or group, you would definitely need some dedicated time for it. It would need to be a
mandatory requirement within the conflict, would need to be something you have to do, you need just about let's say 30 minutes
to an hour, writing about these things thinking about these reflecting on these. To me at least | could not do this in five minutes.
[...] You can't just do this at 11:00 PM at night before pro comp session and just get it out of the way and then go back to bed and
not think about it. You can't you can't do that.” (Student 1, SG1)





