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[bookmark: _Toc207644446]Supplementary table 1. Characteristics of the participants (N=52)
	Characteristic
	Result

	Age in years, mean ± SD
	44.6 ± 10.4

	Gender, N (%)
Man
Woman
	
10 (19.2)
42 (80.8)

	The university of employment, N (%)
Faculty of Dental Medicine and Health of Josip Juraj Strossmayer University in Osijek
Faculty of Health Studies, University of Rijeka
Catholic University of Croatia 
University Department of Health Studies, University of Split
Juraj Dobrila University of Pula
University North
University of Dubrovnik
University of Zadar
University of Applied Sciences Ivanić-Grad
Bjelovar University of Applied Sciences 
Šibenik University of Applied Sciences
University of Applied Health Sciences in Zagreb
	
5 (9.6)
4 (7.7)
3 (5.8) 
6 (11.5)
1 (1.9) 
10 (19.2) 
1 (1.9) 
2 (3.9) 
3 (5.8)
6 (11.5) 
3 (5.8) 
8 (15.4) 

	Years of service in the health care system, mean ± SD
	16.2 ± 11.1

	Worked in the public or private healthcare sector, N (%)
No
Public sector
Private sector 
Both sectors 
Did not answer
	
2 (3.9)
32 (61.5)
1 (1.9)
12 (23.1)
5 (9.6)

	Years of work experience at a university, median (range)
	5 (0.5 to 28)

	Title, N (%)
Assistant professor
Associate professor 
Lecturer
Senior lecturer
Assistant
Polytechnic professor
	
10 (19.2)
1 (1.9)
18 (34.6)
18 (34.6)
4 (7.7)
1 (1.9)

	The study program in which they teach, N (%) 
Bachelor
Master's
Both levels
	
20 (38.5)
1 (1.9) 
31 (59.6)

	Number of courses taught in nursing studies, median (range)
	5 (2 to 14)

	Working on another study program, besides nursing, N (%) 
Yes
No
	
20 (38.5)
32 (61.5)

	Number of courses taught outside nursing studies, median (range)
	1,5 (1 to 10)

	Performing the duties of head/head of nursing studies, N (%)
Yes 
No
	
9 (17.3)
43 (82.7)

	Performing the duties of manager/head of nursing studies in the past, N (%)
Yes
No
Not applicable
	

2 (3.9)
39 (75.0)
11 (21.2)


List of abbreviations: SD = standard deviation
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Supplementary table 2. Themes and participants’ quotes about priorities that are not disrupted by business obligations
	Themes
	Quotes

	1. Personal methods of managing obligations
	P5. "That's more my attitude towards work that I don't know, I'm the type, as I said, I don't like work piling up, so I like to get it done first or bring it home and do it and then I'll be alone (...). Because the work you do here can wait, it's not resuscitation and someone will die, so you can't say that I can't put something off today for tomorrow. It can, it just depends on the person."
P10. "After lunch, I could continue working from home, sort out spreadsheets and whatever was required of me. However, for the last two months, I leave my external drive at work and go home and then collect it on Friday in case I need something over the weekend, but mostly, I don't turn on the computer when I'm at home."
P22. “There is a great possibility and flexibility that if you can’t do something privately, for example, if you get sick, you have classes that need to be done tomorrow, it happens to me, I don’t know, that I get sick. So it can be arranged very quickly, classes are postponed, a notification is sent to students.”
P41. “With good time management, you can arrange all of that.”
P44. “I say, it all depends on your organization and ability to organize and prioritize.”
P45. “But I say, it’s demanding, but my priorities were primarily family, children and I don’t know what else, and then only work. So, that’s it. How do you organize yourself.”
P48. “Well, no, because I think it’s a matter of organizing your time.”

	2. Setting boundaries
	P6. “That used to be when I was younger. (…) put those things in order through life and work experience.”
P8. “Last year I would have answered that my priorities were not at all in the first place, which they should have been, but now this year I somehow, I organized myself better, so I somehow have the feeling that it is more up to us. (…) So, I burned out last year, but now this year I kept everything from last year, I just corrected it so that I think I succeeded. Somehow, I agreed on a time with my boss, or the course leader teaches when it suits me, I think it means more about some kind of personal resourcefulness and knowing how to say no.
P21. "And I don't allow myself to do that anymore. It used to be like that, but not anymore."
P27. "I've learned to somehow separate business and personal life so that personal priorities always come first, first."

	3. Integration and balance of business and private
	P11. “I was pursuing a master’s degree while I had children in school and so on. I didn’t burden my family with it, or my friends or anything like that, nor did I talk about it much, so that’s it. (…) My family never felt in any situation that I was either pursuing a doctorate or doing this or that.”
P14. “It takes a while to adjust when you come into the education system, at least it took me that long, to learn that you can now put your own needs first. So, yes, that’s possible in this system. Just good organization, nothing else.”
P23. “Everything can be organized and I don’t see anything in my life that I haven’t done because of my job.”
P24. "I decided not to go to work before this conversation, which was at 9 o'clock. (…) But let's say when we finish this, I'll go to work, and then even if I'm no longer able to do anything after an hour, two, three, I'll simply get ready, leave, come home and, for example, I'll do it tomorrow morning."
P34. “I have managed to balance my private life with this job.”
P42. “So I can do whatever I have to do personally. (…) I can also manage to do my business part again.”
P46. “I have managed to balance my personal and professional part. So, I manage to do everything, let’s say, and somehow achieve in both categories.”
P49. “And here I get exhausted from all this intellectual work, so I’m quite tired, but it doesn’t affect my family or my children.”
P51. “So, some of my life, my life formula is actually to have a balance of some private life where we don’t include this business part and while I’m working, while I’m at work, I want to be as efficient as possible.”


P = Participant


[bookmark: _Toc207644448][bookmark: _GoBack]Supplementary table 3. Themes and participants’ quotes about negative impacts on employee satisfaction caused by the administrative tasks they have to perform in the Nursing program
	Themes
	Quotes

	1. Administration reduces job satisfaction

	1.1. Heavy administrative burden as a time stealer
	P1. "Well, most of the work is administrative, so it affects a lot. And negatively."
P8. "Yes. Well, it reduces it, yes, it reduces it. It reduces it because sometimes it challenges me, I don't know... When I need to open my laptop, for example, sometimes I honestly don't feel like it or then I avoid it, because I guess it scares me too, all that, how many emails there will be and that (…)."
P9. "So let me say this, from the very process of planning classes, entering all those possible room reservations into the system to, I mean, the final one, after you finish the course, preparing those grades, and only they enter the grade into the system, if they are willing of course, and in the end, you have to prepare, collect, and bring them to archive all those possible records. So, more or less, we do a larger part of the administration ourselves."
P10. “So, we have a lot of administration, from making plans, student lists, assigning students to groups, sending all those schedules and all those groups, meaning what we put on the Merlin system, that’s the least of the problems. We must send it all to our mentors via e-mail, and then it happens that a mentor gets sick or is not currently available, so you must find a replacement. So, you have a lot of administration.”
P12. “Well, yes, a lot of administration, and honestly that’s one of the items that I don’t like because there’s a lot of administration, and that makes our part of the job even harder (…) maybe it would be better if the time we spend on those administrative tasks were spent more with the students.”
P15. “It takes a lot of time for each of us individually, that administrative part, which is quite time-consuming, yes.”
P16. "Yes. There's a lot that needs to be done administratively. There are various information systems, from the organization of classes to the implementation plans, to the operational ones, which, in addition to being created in Word, also go into that information system and you lose a lot of time there. (…) here you click, click, click and lose, and your head is full of other ideas where you could use that time for something that will benefit everyone."
P21. "Well, they affect the fact that I will have a situation where, due to administrative work, I cannot devote myself enough to students as much as I would like, I cannot devote myself enough to scientific research work, I cannot devote myself enough to following congresses, I cannot devote myself enough to the reviews that I need to do for journals."
P22. "Well, yes, as I said, there is a lot of administration. There are a lot of reports that we have to submit after the semester, either on an annual basis, or monthly, and certainly for those of us who are 100% employed."
P25. “And when you have a lot of that administrative part, this teaching part suffers, because it takes up your time for preparing the lessons themselves. (…) So then you waste a lot on administration and you don’t have enough time to prepare quality content in that way, maybe. (…) I wouldn’t read one source before a lecture on a topic, but I would read maybe five. That’s what it’s about.”
P26. “We also enter grades, which we didn’t before, which are secretarial tasks. So maybe that administrative part increases.”
P32. “These administrative tasks also affect you because sometimes they prevent you from dedicating enough to the other type of work that I believe should be primary, teaching, and students. Sometimes it takes up so much of your time that you simply can’t or you feel that you haven’t put in an adequate amount of effort for the other.”
P37. "And now, if we compare the teaching and non-teaching part like this, maybe 30% of my time goes to lectures and seminars, and 70% is based on filling out documentation, dealing with paperwork, administration, lists, and the like."

	1.2. Transient dissatisfaction
	P13. "Well, only at that moment, until those jobs are finished, until we get more annoyed. After that, we quickly forget about it. But it doesn't have any significant impact. It's just a passing phase, I think."

	1.3. A nasty but necessary part of the job
	P2. “Administration is part of the job of a teacher in higher education, but we’re kind of pushing it, maybe one day the scope of administrative work will be reduced.”
P5. “Well, let’s say it has an impact, and yet on the other hand I know that we can’t do without it, right? (…) But I’m saying, I can’t consider now, oh okay, I’m completely dissatisfied with that paperwork. I don’t experience it that way. Oh yeah, it’s horrible, but okay.”
P11. “I don’t think about it much at all. I do it the best I can, and I think everything I have to, of course, and it’s not a problem for me and you move on and then you deal with other things as much as you can, so. Administration is the most hated part of my job, that’s for sure.”
P18. “So, my mood drops when I have to do some administrative work, but I know that I have to do it.”
P31. “I don’t like administrative work and I smoke, but I have to do it.” 
P38. “I’m not thrilled with some of the administrative work that is required of us, but I think it is necessary. I don’t think there is any possibility that this part of the administrative work that is entrusted to me should ultimately be done by someone else. (…) I don’t think it was assigned to me because there is no one else to do it, so it was transferred to me or any of us.”
P51. “Those who don’t like the administration will always say that it is too much. (…) It simply has to be managed because then you can’t evaluate, you can’t monitor what has been done.”

	1.4. Administrative tasks that fall within the scope of work of other services
	P7. “We like some of the tasks that, when I started working at the faculty, were done properly by this office, right, the Student Services, and now we have to do everything because someone there can’t.”
P9. “Yes. Completely. Considering that we currently don’t feel that the Student Services Office is fully monitoring us in this process, and we end up implementing and doing a lot of things ourselves.”
P10. “There is a lot of administrative work in higher education and what we lack are administrative workers. If every department had at least one, it would make it a lot easier for all of us because that person would send and forward emails to the faculty.”
P17. “There are some administrative parts that you consider redundant and pointless. And which could be done by some lower-level staff or someone who is just an administrator, but in the end you do it and that’s okay.”
P20. "Because we are aware that we are doing something that is not really in our domain. Okay, I am aware that we have to do some things ourselves because maybe there is no one else to do it or at least it is not arranged in a way that someone else could do it."
P23. "I think that there are jobs that we should not do at all, considering our competencies, knowledge, and general obligations that we have in teaching and science. I think that the administrative service could take on more responsibilities, that is, more jobs, and it would be a great help to us if the administrative part had a better overview of the game, and not maybe this much..."
P24. "We have some situations where, for example, the administration should participate much more in the administrative part. (…) Then they managed to fight it, so the administration managed to be stronger than the teachers, and the dean then made a decision that they did not have to deal with it, but that the teachers should deal with it. So then when I review a thesis or I receive two or three thesis because I'm on that committee, then I go to the administration and ask, please, can you tell me if Person 1 and Person 2 were satisfied, returned the books to the library, I call the library and see if they did everything, I look to see if there is a confirmation of plagiarism and so on... I'm simply digging around in some things that I think should be administrative tasks."
P26. "Let's say now we have to enter these final theses, which we didn't before. So one part of the administration here is increasing a bit (...)."
P27. "I somehow think that even in the student office, I have to do part of their work. Something should change there."
P31. "I wish I didn't have to, that I had an assistant who would do it for me, but I don't."
P51. "So, it has an impact, so you could implement it differently..."

	2. Challenges in managing administrative tasks
	P22. “We are already familiar with it, so we know what we have to fill in after what period and who to channel it to. For example, it is a big problem employment relationship for our adjunct faculty. They don’t know how to do it.”
P46. “Well, I don’t think they affect satisfaction that much. In a way, some of them are more of a challenge because we are not that familiar with that part, perhaps some of the administrative tasks, especially if they are newer. So I see it more, at least I do, as a challenge in solving it because, as I say, we are not familiar with everything and we are not, so to speak, at home here.”

	3. Administration as an integral part of work and routine
	P2. “But look, the administration is a normal part of being a teacher and it takes time. We accept it as part of the job.” 
P4. “I do what needs to be done and I don’t create any problems. I mean, problems for myself or others (…). What needs to be done, needs to be done.” 
P14. “Sometimes I say, it seems to me that there are segments that are duplicated. That is done unnecessarily. However, it’s not, not excessively, it doesn’t bother, it doesn’t bother. Everything somehow fits into the job description.” 
P17. “It’s a job that we must do. It’s an integral part of the job.”
P19. “Well, no. We would say that this administration is an accompanying part of this teaching job (…). So, in addition to the classes you teach, you also have a lot of paperwork and records that you must fill out and that’s an integral part of the job.”
P28. „Utjecalo je na početku. Sad mi više to ne utječe jer to vam postane automatizam u konačnici i više o tome ne vodim brigu puno. (…) To je dio posla koji odrađujem u puno kraćem vremenskom roku nego mi je nekad trebalo.“
P33. "I know that it's part of the job I have to do. I try to prepare everything, that is, keep all the documentation in order and systematically, so that in the end when I have to submit all those reports I don't have a lot of work, but actually so that I have everything ready. So that, in this way, when I manage that administration, the documentation is easier for me and it doesn't affect my satisfaction in any way."
P34. “I organize mine in a way that I like spreadsheets and all that, and that seems like an advantage to me because whenever I do everything on time I think that’s the bare minimum that we have to have everything be demonstrable. What was done, what wasn’t. The administration has to be monitored and in order.”
P35. “The administrative tasks that I do, but I can’t say with as much pleasure as I used to be at the bedside of a patient, but I accept that it’s just the way it is and it’s okay.”
P36. “I do them regularly and they’re not a problem for me.”
P39. “Because they’re an integral part of my job.”
P40. “We have a lot of administrative tasks. Recording student progress, learning outcomes, and the like, but that’s all managed to be coordinated and everything is managed to be solved.”
P41. “I mean, that’s an integral part of the job (…). So, every, every task has to be documented.”
P42. “There’s a lot of administration. There’s a lot of paperwork from analyzing the results, from preparing, from final papers, there is, but it’s not a problem for me at all and it doesn’t cause me any dissatisfaction. Okay, let’s get that done, okay.”
P43. “It’s part of the job.” 
P49. “Look, I have a lot of administrative work (…) and then out of five days a week, three go to that. But I don’t know how to tell you, for now, I’m managing to organize myself.”

	4. Smaller amount of administrative work compared to previous positions
	P6. “The administrative part, considering that I have worked in several management positions, so I have already encountered a lot of administration, this is a little administration compared to others that nurses in the healthcare system encounter.”
P50. “Well, I think the ratio is satisfactory. It is not much more than it should be. Right now. When I was in a higher position, it was a different story.”

	5. Digitization and enjoyment of administrative tasks
	P29. "And sometimes when I do it, it's pure administrative work, I enjoy it, is it a brain-feeding job? So, you don't need to be now, you don't need to think so much. You don't need to be creative when you might not be in the mood for it, but you just have something in front of you and you write it, work on it, create it, and feel that you are making progress, will you finish it?"
P47. "They influence. To a positive extent. Because for the reason that, let's say, in the past 6, 7 years, I don't know anymore, the entire administrative process has been digitalized. (…) So I think the digitalization of the process has had the effect of relieving and increasing satisfaction with that administrative work (…)."


P = Participant

[bookmark: _Toc207644449]Supplementary table 4. Themes and participants’ quotes about neglecting personal priorities due to work demands 
	Themes
	Quotes

	1. Personal and moral values and professional responsibility
	P13. "I'm taking an exam right now and I'm getting annoyed. If the students hadn't had better results, I'd be wasting my time again and I'd be free to hold consultations that we don't have to, no one asks me to do that. I just have my own private, private moral values, where I want to achieve the maximum, and if I were to leave that aside and not dedicate myself to it, no one would call me out on it. Because I've met all the necessary criteria, that you must meet. But, some kind of responsibility that is already instilled in me makes me work harder and dedicate myself more to each student than is necessary."
P41. "Here, if the weekend is coming, and I still have to do some tasks that I didn't do during the week, and I didn't do them because, well, we had some guests or something like that. Sometimes yes. Maybe I put family obligations on the back burner, and on the weekend, I solve what I didn't manage to do during the week."

	2. Periodic workloads
	P1. "To a good extent yes. Not always, but in phases when it gets really busy when there are a lot of classes and revisions and assignments, then it absorbs you the most and I don't have time."
P2. "Sometimes the overload puts some of our things aside. But it's not, the overload isn't continuous either, some months are more burdened, some less (…)."
P29. "But in that last period, I have to work on weekends. So, it suffers."
P31. "So, it's not constant throughout the year, but during exam periods, classes, and so on or when there are some additional projects, yes."
P33. "Exactly what I said when there are some days or weeks that are burdensome, so then I can be at work from morning to night, and of course, that affects my private life."
P39. “It depends on the time of year. It depends on what kind of semester it is. (…) Sometimes, for example, my priorities, such as social gatherings during the week, clearly fall into the background. However, I can’t apply the same, I can’t apply that answer to the winter semester (…).”
P41. “Of course, like with all other professions, there comes a period when you have to be at work from 8 to 8, and then there are days or weeks when that thins out and you have the opportunity to rest and be with your loved ones and plan some of your free time.”

	3. Misaligned business priorities
	P3. "Well, my priorities certainly don't include some of the priorities that I see at work. There's a lot of work here, for example, on PR, meetings, various ceremonies, and celebrations, it always seems like a waste of time to me. It's either overrated or overemphasized, for example, and then some meetings last too long, sometimes you talk for the sake of talking, there's no impact, the effect that one would expect it to have (…)."
P15. "I know how some things can be done operationally, but I'm saying that this education is specific, so some people may have unrealistic expectations."

	4. Challenges of work-life balance
	P9. "Since I also have a family, sometimes I have a hard time balancing these obligations because due to the demands of the job you sometimes need to be there in the morning (…) then classes are in the afternoon (…) which means that I sometimes spend the whole day. So my priority is sometimes not a priority at all about the job because I have obligations that I have to fulfill for the employer to be satisfied, of course." 
P24. "So I have a family in which I also have children (…). And who requires that I, as a family member, be present in some of our common daily activities, and often I have to miss them because I have to sit down at the computer and do something. Answer emails, organize, go to work, do things, and so on."
P32. "Well, I already said before that I'm a workaholic and that I have this inversion of priorities (…) in practical performance, I don't manage to arrange those priorities in some other way. (…) of course, it can happen that some things that maybe at certain moments should still be put first, yes, so that I'm aware of it, but I don't do it that way."
P43. "If you put students first and if you don't stick to, I don't know, working hours from 8 to 4 or something, sometimes private events or private outings, plans, whatever, get postponed."
P47. "So, next week we're going on a business trip to another country, no. So maybe that will improve the quality of life. I mean, in some segments yes, in some segments no."

	5. Time pressure and work commitments

	5.1. Flexible working hours
	P15. "Let's be realistic, it's not a fixed working time. Then some things are done at the last minute."
P19. "It's precisely because you don't have working hours and sometimes you get and you're limited by deadlines to deal with some situations, so the family and social side suffers a lot."
P37. "Well, because we don't have working hours and sometimes when people finish their shifts at 3 pm they go home, and I start working at 5, 6, or midnight."
P47. "So, sometimes classes will last for... That is, it will be in the afternoon, sometimes it will be on Saturdays. In that segment, we can say that it suffers."

	5.2. Business deadlines and overtime work
	P20. "It's just that work from 8 to 4, every day after I get home, I sit down at the computer and work until 11, midnight. Because some things that I might like to do at work, I can't do, I can't concentrate. There are other tasks. Even if there aren't any tasks, it's hard for me to concentrate at work when someone comes in now and then, asks questions or something like that."
P33. "So what I could, or what I would like to do privately, I can't do because there are some deadlines at work that we have to stick to and that we have to do."
P44. "Well, sometimes that can be the case if you're working on some projects and you have to meet certain deadlines (…)."


P = Participant
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	Themes
	Quotes

	1. Advantages of continuous work in the healthcare system
	P3. "Well, it would help me to have less separation between my mission, calling, career, and the like, because now that I've been here for a year, I'm practically outside the profession, and I teach professional subjects. But contact with patients, contact with colleagues in hospitals, and educational contact within that context is still irreplaceable."
P5. "I'm talking about emergency medicine, where we change quite quickly from any guidelines, or I don't know what you have to be up to date. Then I don't know, contact with the patient yourself and so on."
P6. "It's very good to stay in the healthcare system because you're always at the source of new knowledge and things that are very important in our work. Leaving and staying only in an educational institution, you lose that connection."
P22. "So yes, connecting theory and practice, but in the full sense. Not only theoretically but also practically. Yes, we actually go through that practice too."
P33. "I actually think it would be good and actually desirable if we could have some kind of cumulative working relationship. So, part of it in the hospital with patients, and then part of it at the university with students. I think that would be great. That way, it's easier to follow trends in healthcare, and of course this way it's much, much harder."

	2. Dynamics of the healthcare system 
	P10. "Sometimes I miss that work... I simply miss that component of working with patients."
P25. "I wish I had kept a part of working with patients. (…) So, if I have to emphasize, I would like to dedicate my part of my work to the patient."
P26. So, we worked with regular needles, those classic green needles, and there were no cannulas, right? So that's one difference in the relationship... What will change now in terms of [technology] and equipment, let's say, maybe I miss that part (…)."
P49. "I know specific examples from America, which were, I don't know, professors from the faculty went to work in hospitals when there was Covid and that's actually great."

	3. Need for experienced workforce 
	P4. "I wouldn't work for a living, definitely, but maybe volunteer. Well, because there aren't enough nurses and if something was needed somewhere, I would be happy to step in, given my great experience."

	4. Synergy of the education and healthcare systems
	P8. "Just so that maybe, as you say, we could have a home base and a hospital here where we work. Not just a classroom, but so that we, together with those students, can go to the wards."
P11. "Now if it were arranged in a normal way, let's say two days doing one thing and three days doing another, and at the same time, and how would you say, what am I doing for these three days, then I'm burdened for those three days, and not this much, yes."
P30. "If I weren't just in the education system because I think it's very difficult to keep up with the novelties and changes on the part of patients and their behavior in the healthcare system. So, I think the ideal form is to maintain one possibility of clinical work plus work in education."
P32. "But in a capacity that, I don't know, we can periodically do some appropriate hours within the healthcare institution. Purely for the purpose of renewing knowledge, renewing skills, getting to know some new things."
P50. "I think it would be ideal if we were also in the healthcare system and were lecturers."

	5. A wide range of work experience 
	P1. "It would be great if all of us who are employed here 100% and have no contact with the clinic, had an organized period in the hospital, either annually or weekly, say one day or once a month, to be in the clinic, because I think that would be very, very useful for us because of the specific professional data and guidelines and medications and everything else that healthcare subjects require."
P9. "I think clinical experience is invaluable and I think it's very important. And for me, let's say, it's very useful in working with students, that clinical experience and that diversity in the essence of the experience that I gained during my work experience where I can very easily deal with some, essential concepts, terms and explain some problem situations, right?"
P21. "I definitely miss that contact a little bit when you help someone, and you know that you helped. Your day is immediately better."

	6. The need for system change 
	P16. "I wouldn't mind if I had some space for that part of my work. (…) Just where to squeeze it all in, but again, I believe in good organization. Maybe a little if it was spread out."
P17. "If they could somehow do a cumulative like doctors. Then they would have clinical experience, but they would also have this..."
P19. "So, I would maybe allow that part so that someone who is in the teaching process can be an official mentor in the practical classes, without being an employee of that hospital."
P28. "Unfortunately, in our system, that's not possible. We had a colleague from Barcelona come to us. (…) She doesn't understand why those of us who are in the teaching process can't go to the hospital to work because she's going."

	7. Financial benefits of the health system 
	P11. "(…) I accept some young people, colleagues, who may be building their lives, their futures, buying apartments and the like if they need it because they want and can physically work more hours, why not, on the contrary."
P29. "I would probably be more satisfied in only one segment, and that is probably the financial segment. Are nurses in the health system paid better than I am, but it has been like that since I was in teaching."


P = Participant



[bookmark: _Toc207644451][bookmark: _Hlk196145698]Supplementary table 6. Themes and participants’ quotes about the reasons for not being included in parallel work in the healthcare system
	Themes
	Quotes

	1. Demanding nature of work that does not allow for partial engagement

	1.1. Lack of time 
	P2. "Because the hospital system, the health system in general, is overloaded and there is a lot of work and I don't know how I could balance it all, because I have a lot of obligations at the University (…)."
P9. "Considering my job description, I sometimes don't even manage to get this all done on time (…)."
P23. "I mean, how would you say it, I simply don't have time. I'm busy with some of my scientific stories and these other teaching and other things 24 hours a day."
P43. "The first is the lack of time. So, the workload at the university is so much that sometimes I have to work seven days a week."
P48. "And considering that I am the holder of several courses, it would be really difficult to work in the system and be a lecturer with such a long schedule. So, the biggest problem is precisely the long schedule and the large number of students."

	1.2. Alignment challenges
	P2. "Well, I'm too old to decide now. I don't think so, I don't think so."
P14. "When I'm only in one job now, you have more time and ways, right, to improve, both the teaching process and the entire nursing program. Because this is how it was done... I would work all day. I would be at the hospital in the morning until I don't know, 3 or 4 hours, 3 and a half, 4 hours, and then from 4 hours onwards I would be in class. So, then you are overloaded, a big burden."
P18. “It’s hard work and then the third party suffers, and that’s your private life.”
P31. “No, no… I don’t think I would be able to do both jobs well enough with this number of students. Someone would be left behind somewhere, that’s for sure. Because the volume is large, there’s a high turnover of students, and that’s not it.”
P39. “It didn’t prove to be sustainable in the long term because it’s physically extremely hard to do two jobs at the same time. Two very demanding jobs, let’s face it.” 
P52. “I don’t think I could fully dedicate myself to either segment because I would be half-time here and half-time there. So, you can’t adequately monitor patients in a healthcare institution if you’re working part-time, and you can’t, at least in my opinion, adequately do this part (…)”

	1.3. The need for balance
	P27. "That's one of the reasons I switched to full-time work because I don't think I could devote myself enough to both jobs. I wouldn't give me all that I expect of myself."
P43. "And the other thing is, I mean, when do you even come to someone's work site as a guest? You don't have that familiarity. So, it's not the same to be on the work site, I don't know, at least five days a week. It depends on what the redistribution of work tasks is. And to follow the patient, the information, the family, it means knowing the overall approach, to approach everything holistically and to come, I don't know, once a week or occasionally for two, three days or something. You need some time to get into the organization of the department, into the interpersonal relationships, and everything that the department does for the department. (…) Because, if you come like that occasionally to see something or do something a little, you disrupt the work of that department. And you don't get anything."

	2. Dissatisfaction and bad experiences with the healthcare system
	P13. “I wouldn’t like to work in the healthcare system again because the situation there is chaotic. (…) I wouldn’t go back there under any circumstances. Not even by chance.”
P24. “I have the feeling that this kind of injustice and dishonesty is simply present in almost all spheres of activity, whether you are in a ward somewhere, whether you are in a hospital, or a health center. I simply think that I would be disappointed there too.”
P35. “I wouldn’t want to return to such a healthcare system, to the institution where I worked, to a healthcare institution, to such an organization. Is there anything different now, I assume it is. I believe that I would be happy to return to some organization of my own making.”

	3. Limited revenues of the health system
	P49. "But considering that our healthcare system is almost on the verge of collapse, I don't think so."

	4. Satisfaction with current status
	P26. “Well, I wouldn’t be happier because I’m happy now (…)”
P38. “I’m happy where I am. So, no.”
P40. “And I really like this team, and I see myself here for the future, that’s it.”
P46. “I’m also happy that I’m currently employed full-time.”


P = Participant


[bookmark: _Toc207644452]Supplementary table 7. Themes and participants’ quotes about omissions and lack of interest from colleagues, which causes respondents to take on most of the work
	Themes
	Quotes

	1. Less burden on certain colleagues in the institution

	1.1. Less burden on adjunct faculty.
	P1. "As for some colleagues, mostly adjunct faculty, yes."
P2. "I think that somehow even our colleagues who are assistant professors and who are employed part of the working time, I think they should take over part of our responsibilities."
P14. "Maybe the reason is that a large part of these colleagues are employed in health institutions 100% of the time. And then this part of the cumulative employment relationship or if it is adjunct faculty. Sometimes it is not done or maybe it is neglected or maybe they are not skilled in doing some segments."

	1.2. Less engagement from colleagues in higher positions
	P22. "Some teachers didn't want to do things that weren't related to teaching. So, they thought they were there solely for teaching and their professions. On the other hand, for each department to function, some ongoing things had to be done, and many times we who had been there longer, who were established, actually had to do things for other teachers, even their work in terms of some records that they were supposed to fill out, but they didn't, so we filled them out, just sent them to sign so that it could be archived."

	1.3. Different levels of responsibility and contribution
	P4. “You always have those more responsible colleagues and those who are less responsible. (…) And then usually the one who is more responsible suffers because of the less responsibility of someone, someone else. Let’s say specifically, when students say, oh, it’s easy to pass that course, I don’t know, we have an exam from last year and it hasn’t changed for two years. I mean, that’s not good (…).”
P11. “When you see some people who simply come to a workplace and then they do everything they see needs to be done, and some people have been working there for 100 years and haven’t seen it. (…) I don’t know, some people will always work more, some will always work more or less, some will always do something stupid and do nothing, but some people work their whole lives and are quiet, and some work and talk, so it’s just a decoration of the workplace (…).”
P18. "So, if a colleague who was supposed to teach something before me and tell the students something, and he didn't teach it to them, then I feel obligated to tell them. Because I can't teach my part of the material if he didn't teach it to them."
P19. "Unfortunately, there are weeds in every bush, and in every workplace, there are people who pull more and those who pull less. In other words, they don't contribute equally to the team as everyone else."
P31. "In every job, in every organization, there is someone who pulls more, someone who pulls less."

	1.4. Lack of knowledge and skills of other colleagues
	P19. "We all get work assignments and you do them first, now since you did them first, help this one who didn't or doesn't want to, or pretends not to want to, or doesn't know."
P20. "When every, of course, gets their assignment, but that someone either doesn't know how to do their assignment well or I don't know, maybe they pretend they don't know how to do it or they simply don't feel like it or they give some other reasons why they're not currently able to do it. And then there's always the possibility that someone else will pull a little harder and we'll do it, we'll do it."

	2. Taking on jobs due to perfectionism, collegiality or maintaining quality
	P9. “So sometimes it happens that they have mistakes, and I still somehow manage to see those mistakes, so then it happens that I don’t want to blame someone for the work, so sometimes it happens that, yes. That I do a bigger part because they may not be able to or don’t have an idea, and then I take on some more work.”
P10. “Considering that I am personally a perfectionist, I prefer to do some things myself so that I don’t have to fix them for others. (…) I can never complain that it doesn’t help me. I don’t personally give them jobs because I know how much they can do or how long I will have to wait for them or what I will have to fix for them.”
P17. “I am a perfectionist and that’s the problem. (…) And if I gave it to someone, then I would spend a lot more time correcting and, okay. And that frustrated me terribly. Then I would rather sit down and do it myself (…).”
P24. “If someone has an exceptional situation, some personal problem, etc., we step in for each other, we work it out, we save for the exam, if something needs to be corrected (…).”
P32. “Eventually, during the pandemic, there were situations when colleagues who are in the healthcare sector were heavily burdened with that part of the work and it was expected that we, who are in full-time work, would… and that was normal for me.”
P33. “Of course, there are situations when we step in for each other because of anything, illness or something, so if someone is absent, of course, I will take over maybe a part of the teaching or some part of the administration and I will help my colleague there. Just like they will help me when I need it.”
P34. “Complications of the disease, like my birth and someone had to take over my part of the work.”
P38. “So, at some point, if I can’t take over something because I’m busy with a course or some other activity, I can expect my colleague to take over that part for me without any problems, or I can ask her to do that part, and then at a certain point when she is able, she can also transfer the inability to me.”
P43. “Occasionally, of course, it happens due to some obligations in other sectors, that at one point one person pulls back a little more, at another (…).”
P44. “Sometimes, as in any team, if someone needs help, then you step in and take over part of the work, but that’s not always the rule.”
P46. “If a problem arises for one of our colleagues, one of us always steps in and helps solve it. I don’t know, if, for example, we need to supervise an exam instead of a colleague, if some situation has arisen, etc.”
P49. “If someone asks for help, of course always (…).”


P = Participant



[bookmark: _Toc207644453]Supplementary table 8. Themes and participants’ quotes about equal distribution and interest in performing tasks
	Themes
	Quotes

	1. Team spirit and equal distribution of work 
	 P16. "Oh my team, you see. They're all biting. Biting, that's it, a storm of ideas. Let's start with a cup of coffee. Hey, you see, there's this here, there's this there. Of course, it brings us closer in some way and we always divide up the work. We've known each other for many years. We've been through a lot."
P21. "I can't say enough about my colleagues in the department, they're wonderful and there's no shifting of work from one to another or looking hierarchically at who's who, where, what."
P24. "I'm extremely satisfied with the work of the department itself because we're all similar. (…) so I think that my colleagues, and collaborators are closer in the department, I don't see their shortcomings and I don't have to do anything for them."
P35. "Everyone gets their responsibilities and so on..."
P38. "Different requests or wishes that are delivered to us, we share well among ourselves."
P42. “We all do everything and I think that’s the key to success.”
P43. “I already mentioned that everyone here works pretty hard, works diligently and a lot is going on. So I think there’s a pretty even distribution.”
P51. “So, we’re autonomous in our work when it comes to the teaching process.”

	2. Experience and work ethic that allows for no mistakes
	P6. “Maybe when I was younger, I did it that way. However, I tell you, life or work experience gives you… learn and teach you and then you simply arrange it all that way. (…) if my mentors don’t do their job, then I’ll do that part. Then in the first year, they get a warning. In the second year, they get a chance. If they don’t improve in the second year, in the third year I don’t work for them anymore.”
P27. “And I have no problem turning down some tasks that were created through someone else’s negligence.”
P41. “So, if my colleagues make a mistake (…) the worst option is for me to fix it for someone or correct their mistakes. So, at that moment we had a short meeting, we talked, that wasn’t right, please fix it and we moved on.”
P47. "If a mentor doesn't do what he's supposed to do, we simply have that option, of course, it will be the last option. Before that, we will point out these mistakes many times and try to fix them. However, if we don't succeed, then each of us has the option of choosing a collaborator independently."
P49. "I think that now, if one of my colleagues doesn't want to do their job, has some omission, I have my job. Sorry. You'll have to do it. We all work for the same salary."
P51. "Teaching processes, or classes, are postponed until the moment when the one who was planned to do it can do it."


P = Participant
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Supplementary table 9. Themes and participants’ quotes about assigning more work to teachers who show more motivation and put in more effort
	Themes
	Quotes

	1. Delegating tasks depending on employee characteristic

	1.1. Hard work and motivation
	P1. “And logically, if you can do more, then more is expected and demanded of you, and then it’s a vicious circle (…).”
P5. “If someone has shown interest in something, yes, they will hire them.”
P7. “And maybe yes. I wouldn’t say which… who simply show that they want more, they can.(…) We now have a situation where a person is said to be unable to do their job… I mean, it’s like they are asked not to do a certain part of their job because they can’t. So, they are spared because they can’t, without the reasons why they can’t are clear. Someone can do everything. Someone can do a little, can’t do a little, and everything goes away.”
P8. "As they say, I think you should be responsible for yourself and your work. At the beginning of this year, I asked my boss and mentioned to our vice-dean on several occasions that I would like to keep the courses I have because I studied those courses all year, preparing so that my work wouldn't go down the drain. And they said okay. So, I don't think it's a problem sometimes, that we have to knock on the door and hope it will open for us and, if it's really difficult for us, just say, excuse yourself that we can't and someone who is perhaps less burdened will find someone to do it."
P9. “My (…) boss (…) had the will, and therefore a lot of things were delegated to her. Ultimately, everything that others didn’t want to do, but didn’t, she didn’t know how to say no and was open to the fact that the system mostly works and that we manage to maintain both classes and the entire study.”
P14. “It all depends on how engaged you are. I don’t think anyone will give someone more work if they see that they are disinterested and that they are not doing even the necessary work.”
P15. “Those who want to work more get more. (…) We can’t give a task to someone who doesn’t do it, so if you show more enthusiasm and will, you get more tasks.”
P18. "It's like chasing the horse that wants it, not the one that doesn't. It's based on that principle, but, when someone gets involved with students, they get even more work."
P19. "So you're trying hard and want to finish your work as soon as possible to get it off your checklist. Now when your superior sees that you're done and that you have time for something else, then you get even more tasks."
P21. "If you complete the assigned task on time and well, you're in trouble. You've got three more coming."
P22. "If you show that you can work and that you are productive, in a way even more work is imposed on you. (…) to put it in jargon, the horse that pulls is loaded even more until that little horse collapses. (…) we still have people who work a lot and dedicate their time, give for that institutional contribution, and their obligations are not reduced. Unlike perhaps others who have declared that they cannot do more than the most, most elementary thing. They are respected."
P24. “That’s a peasant phrase, hit the horse that pulls, not the one that doesn’t. So, when they see that you’re trying hard, working hard and all, actually only then, they just appoint you to be there and do some more work at the faculty.”
P26. “When they see that someone wants to, here I am… then you get some additional responsibilities (…).”
P30. “Whoever shows you that they want to try always gets more work.”
P42. “There’s a difference in that those who are more active, more vocal, maybe do a little more (…).”
P45. “The more you work, the more they use you.”

	1.2. Ability
	P2. “Because they are sure that it will be done and executed.”
P3. “Because they simply see that you have done something well and then you come to mind as the first choice next time.”
P5. “If someone shows up somewhere, you know that you will hire them a second time, and not work with a person who is absolutely…”
P12. “Because the employer probably assumes that they are much more capable than these others.”
P17. “I would get the answer But only you know how to do it, please, can you do it?”
P23. “I somehow think that I would probably be like that too, to give someone more, but in that sense more work than if there was someone, let’s say faster, better, etc.”
P25. "If you give a task and it's important to you that it be done well, you'll give it to the one who will do it well, and then that other person always gets a little dirty."
P27. “When you show that you can and that you are good, that you know and that you are trying, of course, you will have more work later.”
P31. “When you show that you can and that you know, then you will do it.”
P32. “If you have recognized someone as a very hardworking, responsible and trustworthy student, then, of course, you will assign them to do it, but sometimes you do not even consider such tasks as a task, but rather as a certain honor, or recognition from your superior.”
P33. “Sometimes it happens that, if we have already proven ourselves good at something, we are given the same or similar task again and then it turns out that we work more than maybe some other teachers.”
P43. “It is known that those who want to work more have more opportunities to work and of course, after a while, you already know who is how engaged or who is stronger in certain segments, so they are somehow assigned to them or asked to participate.”
P49. "But that's only because they want to continue, I don't know, doing a good job and doing quality work."

	1.3. Position and experience
	P14. “As I graduated from higher schools, higher education, I got more work. And that is certainly still the case today, as you progress, you get some jobs that are perhaps more related, if we are progressing scientifically, more related to the scientific part.”
P33. “I have to admit that sometimes those who are more motivated or have more experience in some tasks, get more of the work because they know that we will do it first and that it will be done properly. (…) if you delegate a task to someone who is encountering the task for the first time or has not done it well before or does not have some kind of competence, does not have the will, does not have, does not have some level of responsibility that is necessary for that task, of course you will not give that task to them. Especially, if you urgently need to solve that particular job.”
P38. “I would not say that it is solely motivated by how much you have actually progressed and so on, but in principle, it is probably a combination of both.”

	2. Freedom in choosing work goals
	P41. “So, you find it yourself. If, for example, a colleague works with students and volunteers, as soon as she starts such an activity with one association, another one contacts her. In addition, we connected with another department at the University, so we could mark that one more day. So, of course, new ideas are born, but it should not be seen as a punishment.”
P47. “We always have the option of choosing. If I am involved in some things that are very important or good for a project, if I am good, I always have the option of choosing whether I want to join another project or not (…), but there is no pressure for someone to put more work on you because you are better at something, no.”
P48. “No. No, no, they don’t assign tasks, but they assign tasks themselves because… Of course, if I am interested in everything, then I will join a project, and I will go somewhere…”
P52. "Everyone has their course, you develop within that. So, I have a certain area of interest within which I write my papers. So, I give myself some kind of annual goal that I want to achieve in a way that I want to, I don't know, publish a paper or study this or study that."

	3. Recognition for effort
	P34. "But these are the people who will always pull, and there will be, I say, fortunately, this is an institution that will reward it. (…) here, the one who works will still be rewarded (…)."

	4. Pleasant cooperation contributes to more frequent engagement of these individuals in work tasks
	P23. “If you like working with someone, if someone does their work on time. (…) So maybe you have fewer problems with that, they won’t complain, they’re helpful, smiling… (…) I always think that someone calls me on a project because they appreciate me, respect me, they remember me, and so on. (…) I believe that she calls because she enjoys working with us, not because she wants to give us more work.”
P26. “That always makes me happy. It means that someone likes working with you.”

	5. The importance of setting boundaries and the art of turning down tasks
	P29. "So you can be obedient and work a lot, you will always be obedient and have more and more work, but you can somehow build yourself from the beginning as a person who will say no, enough is enough and I won't do it anymore. Or do something stupid. I'm not inclined to do that and that's why I suffer, but yes... That's also possible. Do something stupid, you're just okay with it being stupid. (…) But then you're free for the weekend and your private life doesn't suffer."

	6. Even and fair division of work tasks
	P28. "We even try to distribute it evenly. So that one person is not burdened because she likes to work, and someone else will drag herself around. No. It can't be done."
P38. "I think that the work is distributed evenly. So it's not looked at because I, so far, have proven that I invest a little more, that I work a little more compared to another colleague. I wouldn't say so. I think that these jobs are, for now, really evenly distributed within the department. (…) I can't say that because someone is more successful they get more work. I don't think so."
P39. "Well, I wouldn't say that, because I'm going back to this distribution of courses. If I have a certain number of courses that I have to do in class with my students every year, I can't get someone else's course to do extra just because I'm better at teaching compared to another colleague." 
P46. "In fact, we all have the same amount of work divided up. Depending on who is better in which part, we always get tasks."
P51. "All our obligations are clearly described, we know that no one else can do my job but me."
P52. "So, at the beginning of the academic year, we get a quota of hours that we have to work. So, the quota of hours is tied to the courses that we are teaching, and now each of the professors is required to work that quota, register, document, and everything else if you understand what I mean. So, we are all equal in that regard. We have a minimum and maximum possible teaching quota and we work that part, and what we have is documenting and monitoring students and administering exams. But again, we are all the same because we have the same number of exam deadlines."


P = Participant
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Supplementary table 10. Themes and participants’ quotes about negative financial satisfaction at current job
	Themes
	Quotes

	1. Performing additional tasks
	P4. "I wouldn't go from higher education. But all of us, most of us, and I work at some other faculties. So, for example, I'm currently working at another faculty (…) so there's always some way and some source of additional income if you want to afford something more. So, I wouldn't go into another profession. No. There's no way. There's no money for that."
P13. "If I only took into account my salary, then yes, I would probably think about it all the time and look for some, some possibility because I think that the salary of a lecturer, or rather, a senior lecturer, doesn't completely meet some needs, so yes. But I wouldn't, but I'm saying no now because I'm working another job. So I'm currently working two to three jobs, how about when, so that I could be satisfied with this job now, looking at the financial gain."
P21. "We've already been contacted by a university where a new major is opening so that we can be... come and work additional hours with them."
P49. "Maybe I would, maybe I would do something else besides this job. If I needed it financially, yes. To get over it, not really."

	2. Other benefits that compensate for the financial part
	P2. "Here I got a taste of what it's like to work in high school and I think that it's much easier to work in high school and the salaries are higher than at our university. But that motivation of high school students to study was the trigger for me to decide to try higher education."
P5. "For now, I'm not thinking about it because, as I say, money wasn't even a motivation for me when I transferred. It was a completely different reason because I got fed up with the work I was doing and that was it, we reached a high level of stress (…). So definitely because of money it certainly wouldn't be the reason why I could, for example, leave at some point when I wanted to."
P9. "I did think about it, but I think that I don't think I would feel fulfilled enough then in that case. So I think that finances are not such a priority for me right now (…)."
P11. "I have to say no. I'm telling you because money is not… for me, it's not a motivator and I'm telling you, I came here to a lower salary."
P43. "Well, I'm not thinking about changing jobs right now, but if I were to look at the cost-benefit exclusively financially, there are places where it's more financially profitable to work and perhaps with a much smaller commitment. I have a certain spirit there, satisfaction, working with students is what makes me happy, so let's say that's what's the advantage in this story, not financial reward."
P45. "I had a higher salary in the hospital than I have now at the university. Money wasn't a priority for me in the sense that I would now switch to another company for a few hundred euros, kuna or I don't know what. So definitely not, but of course the stimulating part would come in handy sometimes."
P47. "If we're talking about some kind of material thing, that would never be the reason why I would leave education for a clinic, no."

	3. Salary as a less important factor when choosing a job
	P17. "So I worked in the intensive care unit where I had, or rather, a higher salary ... and when I was moving to the University I knew that my salary would be much lower. It wasn't, I don't know, €100 and so on. It was even figured around €400, €500. That's not very small, right? So I can't see that I did it because of finances because if I had thought about finances then I would have stayed there (...)."
P23. "When I came to the University I didn't ask what salary I would have. I would have come for less anyway."

	4. End of business career due to retirement
	P6. "I'm not thinking because I have two more years until retirement. (…) Maybe if it were more years, if it were more years until retirement, I would do it."
P35. "So, I think this is my last one and I wouldn't change it anymore, if God gives me happiness and health, I wouldn't change it. Until retirement."
P51. "Well, I will stay in this teaching profession until the end of my working life."

	[bookmark: _Hlk166698433]5. Motivation through a progression system
	P9. "About the number of promotions we have and the possibility and obligations as far as concrete is concerned, let's say the promotion and according to the doctorate and scientific teaching positions, the salary should increase." 
P14. "When you advance, we have some kind of stimulus for that progress. So I didn't think."

	6. The influence of family factors and financial stability
	P16. "Well, not really. You kind of get to the age where your kids have graduated from the university, and gone their separate ways. You've created what you've created. It's more than that, I would never do it for those reasons."
P39. "No. Because my salary in higher education is far higher than what I had in the hospital system."

	7. Current stability with openness to potential changes
	P32. “Well, not really for now. I think I’ve put in a lot of effort to be where I am right now and I’m still not thinking about, I don’t know, making some kind of change. Which doesn’t mean that at some point there won’t be such an option.”
P33. “Well, I haven’t thought about it yet, but who knows what the future holds.”
P34. “I’m not thinking about it right now. I can’t say what it will be like in 10, 20 years.”


P = Participant


[bookmark: _Toc207644456]Supplementary table 11. Themes and participants’ quotes about the advantages of the institution where they are employed compared to other similar institutions
	Themes
	Quotes

	1. Ensuring and availability of resources
	P1. "A lot of effort was put into equipment, procurement as part of the projects."
P42. "We have our library, we have all these portals open where we can get newer literature, new knowledge."

	2. Higher income
	P31. "Higher salary."

	3. Convenient geographical location and proximity to the workplace
	P10. "One advantage is that it's in my city. You have people who travel from their place to another place to do the job they chose to do."
P22. "For me, this institution has a big advantage because of its geographical location. So it's close to Zagreb, it's close, it's close to my place of residence, so in fact, that also affects the quality of my private life, but also my professional life because you're more available, you can even if you're at home, if something happens, you need to urgently step in for someone, you're at everyone's disposal."
P23. "I live here, there are people I love, it's a place where I feel good and in a way, it's nice to work in a place where you live and you have a job right away, there are no big trips, no big demands in the sense that now I have to travel 2 hours to work and the like."
P41. "Everything is within a 10-minute walk. In fact, we have all the resources very close. It is also close to my family home, of course."

	4. Togetherness and a positive working atmosphere
	P1. "The team is pleasant, at least the people who are 100% employed here."
P4. "The key to everything was the trigger, the dean, who is an exceptional person, and she simply delighted me."
P21. "There are a lot of wonderful and dear people here, and when you talk to me about the institution, I associate people with the institution."
P28. "We all know each other very well, we know our strengths, weaknesses, where we need to step in, where we are strong, so we will help someone where someone is weak, so we can step in for them."
P29. "A big advantage is that we are a small team, although it can sometimes be a disadvantage."
P34. "There are not many of us, and yet there is a kind of family atmosphere."
P41. "We all know each other very well, especially those of us who have been here for a long time. So, you are somehow connected by these connections, we created this story of the university and that's why I think I'm somehow more comfortable here."
P45. "We have the best bases, the best mentors who are all highly educated."
P48. "Our teaching nurses are exceptionally educated. Our teaching staff, mostly 90%, have completed doctorates or are about to complete doctorates”.

	5. Support from superiors and management
	P24. "I have support. So, the faculty leadership will not stop, if you want to do something more."
P46. "Superiors have a good relationship with all employees and respect and support employees." 
P49. "The advantage of this institution of ours is our management. It is supportive and does not discriminate. I think our management is the best side of our institution."

	6. Innovative and supportive educational environment

	6.1. Advantages of smaller institutions
	P5. “Well, I think it has advantages because it is a small faculty. It is easier for you to advance at smaller faculties and contribute something to the structure itself than at, let’s say, larger institutions.”
P14. “A smaller university, we are integrated.”
P23. “The institution is relatively small, young, and in a way, it encourages people who want to work, it gives them enough autonomy as such. I think it is a kind of challenge when you create something from scratch. When you come across some kind of beaten path, maybe you have to somehow break down, as they say, maybe adapt a little, and somehow I came here and created something.”

	6.2. Innovative teaching methods
	P2. "What I can emphasize a lot is the rotation teaching which is very good for us teachers and the students." 
P9. "The way our studies are organized. We have some teaching methods that I think others do not practice, for example, we can single out one course where our students eventually go to school, the original reality is teaching which is an invaluable human experience.
They go to the hospital and observe students for two weeks, that is, they mentor students for two weeks, they get some kind of experience that I honestly don't see others doing in that way."
P41. "The advantage is that you are autonomous in your course, you can shape it, to include other guest lecturers, to shape the course in ways that are more interactive with the students and that you give them some new knowledge and some new skills."

	6.3. Structure and organization of the university
	P24. "The study is conducted as a university study, which is quite common in the Republic of Croatia today, whether it is a professional or university study. So there is some kind of advantage there."
P34. "I am one of those people who likes organization, so that's fantastic for me. So, you know who, with whom, with what, when there it is, it's fantastic for me."

	6.4. Making new contacts in a larger institution
	P19. "You can make contacts, make acquaintances, and educate yourself in more areas than when you are tied to a smaller environment, perhaps a smaller institution that keeps you within some kind of framework."

	7. Flexible work and working hours
	P8. "So I'm happy with the flexible working hours." 
P18. "Working hours are more flexible. So we arrange our own schedule as it suits us. We don't have to adapt to others. Much more flexible than, say, high schools, kindergartens, or something like that."
 P36. "We can use work from home, which I guess kindergarten can't."
 P50. "Flexible working hours is the answer for many nowadays."

	8. Professional development and progress
	P10. "It invests a lot in its employees, it enables professional advancement."
P12. "It provides the opportunity to continue education, improve yourself, develop yourself in your chosen profession."
P15. "In this part, the scientific part and the academic part, there is quite a lot of incentive to work on us as employees."
P34. "It guides you professionally and to develop professionally."
P46. "We are supported in every aspect of our work and in some way if any opportunity and possibility of further education arises, the institution always provides it to us if we express a desire."
P47. "Very large opportunities in terms of support. From support for further education to support for participation in congresses, to support for international projects."

	9. Tradition and reputation of the institution
	P37. "First of all, it has credibility. The oldest institution. All the institutions that were established later were established by copying our curricula and programs. So we were and are the leaders and we will remain the leaders."
P39. "It has the longest tradition of educating nurses. (…) because of its long existence."
P45. "We certainly have many years of experience."
P47. "It has many years of tradition, and when someone has been working for that long, then it is a system that is already very well established and that functions very well. We are one of the largest institutions that educates in general and the oldest and largest that educates nurses in Croatia."
P48. "We are an institution with a long tradition."

	10. A fresh perspective on education
	P1. “Because it is a relatively young institution. Because we are not an institution that has a long tradition and you simply have to continue someone else’s ideas, whatever they are, like other older institutions, but here you can create something from scratch and change it if necessary.”
P2. “First of all, we are a young university.”
P25. “We are just creating our programs, creating collaborators, creating a way of working, and all the cards are open to us.”
P43. “We are relatively young, we are relatively cohesive.”

	11. Working with a specific population

	11.1. Advantages of working with adults
	P11. "I would never work in a high school. Because I don't like arguing with someone, someone wants to listen or do something. So high school students are quite frivolous, they would write it down, they would correspond, and they would throw pieces of paper during class. I regulated it and not a single fly was heard in the class. That wasn't a problem for me, but that's not my goal. That doesn't interest me, you know? So, I would prefer to tell them, those of you who won't listen, get out. But I'm not allowed to do that for high school students, but I'm allowed to do that for students."
P34. "You work with some mature people who know what they want and that communication with them."
P42. "I think there are advantages because we work with students who are adults."
P46. "What I also perhaps consider an advantage is working with adults, and actually about high schools and elementary schools."
P51. "I prefer to work with maybe a little older people. So, this particular population group about, say, maybe kindergarten, preschool education or school, high school or elementary school education."

	11.2. Working in small groups of students
	P2. "Small groups of students. We don't have a large number."
P14. "We have a smaller number of students where we have the possibility of organizing this part of the practical teaching in smaller groups."
P25. "We enroll 50 nursing students per year. We didn't want to go for any extreme numbers like we know some of us have. If 300, 400 students enroll per year, then it's a question of the quality of such work. If there is no quality, is it impossible to educate 300, 400 students in a quality way and test their knowledge?"
P32. "We enroll a relatively small number of students. We have the opportunity to get to know our students quite well and our students us, and I see that as a great advantage. We can individually dedicate ourselves to a student if we think that he is having difficulty absorbing some content and so on."

	12. Scientific and research work
	P30. "Well, yes. For example, I can also do scientific work that interests me. So, that's it."
P33. "If you want to develop in the scientific teaching world, then the best job is at the faculty, because neither in kindergarten, nor in high school, nor other workplaces will you be able to realize yourself as a researcher and scientist."
P39. "Significant investments in scientific research."
P48. "What I must emphasize is that our nursing teachers are also exceptionally educated. What does that mean? In addition to completing graduate studies, a significant part of nurses have also completed some other studies. For example, rehabilitation, teacher training, or some other faculty, and we also have a significant number of nurses (...) over 50% more with doctorates and associate professorships. So, only a few teachers, but they... need to get a doctorate."

	13. Religious and spiritual dimension
	P3. "That's the advantage of being at Holy Mass today. I didn't have to go to the parish after work and the like. So, that freedom of expressing religious belief, and let's say between us during working hours, right? So yes. Somewhere it intertwines, even if it is the social teaching of the church and the spiritual dimension and everything that the University provides (…). It's much more important to me when there is a cross in the classroom than when it is not, let's say that's it."


P = Participant
[bookmark: _Toc207644457]Supplementary table 12. Themes and participants’ quotes about quality and good relations with the employer 
	Themes
	Quotes

	1. Professional and collaborative relationships with superiors

	1.1. Professional and fair relations
	P1. “It’s very fair and pleasant, there’s no tension, no problems, so it’s a positive relationship.” 
P2. “ I think the management works quite well with the headmistress, the headmistress with us employees.”
 P4. “I’ve already mentioned it, my dean, it’s simply a fair, honest relationship. That’s how we started, and that’s how it is today.” 
P7. “I would describe it as fair. Never overly affectionate, never any problems.” 
P14. “A very good relationship is nurtured.” 
P47. “So, these are people we’ve been working with for a long time, we all know each other.”
P49. “So, I think it’s a very human, warm, and fair relationship, and also professional.”

	1.2. Openness and accessibility
	P23. “I can call him at any time of the day or night, and he can call me.”
P36. “The dean is excellent. Communicative. We can always ask her a question. Ready to cooperate.”
P41. “My relationship is therefore exclusively very professional, very warm, I can call and ask when I have a problem, I can answer when I have a problem and I don’t feel that I should be afraid or nervous now when I should complain or need advice or a problem. Very open.”
P42. “I have no problems with the dean. We have a correct, business relationship wherever I need some help or information, I can always call her freely, or send her an email. She is always in a good mood and I have had no problems.”
P48. “Well, regarding the employer, with the dean, every year, of course, we also have our joint gatherings. (…) Our dean is always present with us then and he hangs out with us. He is of course open to communication (…).”

	2. Respect and equality in the workplace

	2.1. Mutual respect and appreciation 
	P13. "The experience has been an extremely positive one since I've been here as an employee. A man who has shown maximum respect for me and my entire profession."
P17. "They really value my job and that I have never had, and when I resigned, my dean spoke very nicely about me and said I'm sorry and so on."
P19. "I think they respect every employee who contributes, not only to the work of the department but also to the entire university. So, I don't feel bad or uncomfortable in their presence, but rather, as an equal member of the university community."
P26. "The administration, the administration has a certain respect, that's respect and I can't say anything about that."
P46. "They always respect us as employees (…)."

	2.2. Equality
	P8. "So as far as my boss is concerned, she's very understanding, it doesn't matter that we are younger assistants now and we came here to be taken advantage of or something, I don't have that feeling. There's work, a lot of work, she does a lot too, we all do a lot (…)."
P40. "I think all employees are valued (…)."
P49. "I'm not afraid to communicate with them. I don't know, we communicate on an equal footing."

	3. Employer support
	P12. "If I have a problem, they are ready to listen to me and try to solve it."
P13. "He always listened to me when needed. He supported me in all my ideas and thoughts that were presented to him, he was simply perfect, I can say like a boss."
P14. "That this is a Rector who has a lot of understanding for all the problems or something that you come with a request. And I have to admit that everything is solved. So he has a lot of understanding (…)."
P20. "Here the Rector is somehow really what he wants, he listens and I think that at no point were there absolutely no additional questions about why we are asking for, say, funding for our doctorate."
P23. “Well, a very, very professional relationship in the sense that in a way it encourages absolutely everything I do, it supports it.”
P24. “It won’t stop my work with anything. So if I say tomorrow I come with a proposal about, I don’t know, some new study program. He’ll say okay. Arrange it, write it down, no problem. (…) So many things that we have a picture of, a vision for, he’ll approve, sign, if it’s something financial, you know, then he always balances it out whether he’ll sign it or not (…).”
P26. “I think they respect ours, they respect my work specifically, I’ll start with myself.”
P32. “I feel like I can freely say what I want to say and I believe that some requests if they exist, if they can be implemented, there wouldn’t be any obstacles.”
P33. "It's a relationship in which, I can say that my dean, or head, motivates me in my work. And besides motivating me, she often supports us. (…) I would say that she is our real supervisor and guides us and educates us when necessary (…)."
P38. "That whenever we have any doubts, problems or requests… So far, I can honestly say that I have not encountered a closed door, non-cooperation, or any kind of unsupportiveness."
P46. “It also encourages us to work on ourselves, to educate ourselves (…) we always somehow get a positive response and support from the rector for any research, projects and the like.”
P47. “I can say that it is as supportive as all the rest of what we mentioned earlier, no. And through education and the possibility of progress and therefore, education support, so through all that you can see that the employer’s support is constant.”
P49. “She is supportive, motivates people, accepts ideas, nothing is difficult for her.”

	4. Recognition and evaluation of effort
	P15. “Our rector, vice-rector for academics or dean generally sees, my personal experience is that I completed several projects and they hired me before I even started working at the university (…).”
P16. “He often praises us for how hard we work. Just now at the Christmas party, he mentioned how hard we work and how we should perhaps be an example to others.”
P20. “I think he sees how much we work and I think he sees how hard we try. Well, and I think he is satisfied with that.”
P25. “He recognizes the engagement, let’s say, the effort and it is correct, correct.”
P41. “I am also very pleased when he, the rector, verbalizes it or praises it in front of everyone. Not me personally, but my colleagues and the department.”

	5. Occasional but quality contact with superiors
	P18. "I didn't have a lot of contact, but the amount of contact I had and the amount of contact he had with us was very fair."
P43. "I don't see the rector very often. A few times a year at some events."
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[bookmark: _Toc207644458]Supplementary table 13. Themes and participants’ quotes about poor quality and bad/damaged relations with the employer
	Themes
	Quotes

	1. Not getting enough feedback

	1.1. Lack of feedback on work
	P3. "Well, I don't know if they monitor my work at all and how they monitor it. (…) No, I mean I've never received any feedback about whether I'm doing well, whether I'm doing badly, and what I've done wrong." 
P27. "Well, honestly, I don't have any special feedback about my work, except for the exit surveys from the students themselves, which I think are excellent, and as far as the employer is concerned, no, I don't have any feedback."

	1.2. Lack of positive feedback
	P10. “If you do something wrong, then you will be warned.”
P11. “And be careful, everything you do well is taken for granted and no one will say bravo to you, you did well or praise you publicly or anything like that. Forget that. I don’t expect that, but of course, what you didn’t do will probably get you called out for it”

	2. Minimal contact and interaction with superiors
	P9. "I don't know if it's sad to say this, but we don't have any contact, we rarely see each other, and when we do, we have minimal conversations that are reduced to one or two sentences in essence. So, I'm saying that in this case, I think there is practically no contact, especially with the employer."
P19. "Well, considering that we have some kind of hierarchical structure, and I am in the role of a lecturer, and the dean, rector, and vice-rector are much higher than me, so I don't have close or frequent communication with them, but considering that when someone in a management position does address me, most often it is to the entire Department of Nursing and then he either praises or criticizes someone's work or engagement."
P22. "The rector does not have any direct contact with us as teaching staff. So that means that now he will come to our offices every morning, greet us and talk, no. All of this is maintained hierarchically, so we do not have any direct contact and any presentation of immediate problems."
P44. "Well, let's say that I don't have any kind of direct relationship with the rector himself. (…) But it's exclusively official and I have very little need for any kind of communication with the rector. We communicate more with our head, who is closer to us, who is the head of the department or section. So, we have more communication with them, a little less with the rector."
P45. "Well, I don't have any communication with the rector. (…) We have absolutely nothing with the rector. I've never seen him, except on television or at some gathering, and with the dean, the dean is our person who works in a hospital environment and who spends less time with the faculty. (…) You see the dean at some council or some gathering, but basically, there is no communication now (…)."

	3. High expectations and additional burden
	P10. "However, when the people who are above me see that I do it well, they give me even more work. So they value you in a way that they overwhelm you with work (...) they have high expectations from the one they expect. Then that person suffers the most in that story."

	4. Challenges in implementing the proposal
	P24. "I have suggestions for these and those institutions that maybe we should try to hire someone there at least for part of the employment relationship, to work. Well, yes, yes, it's possible. He will say all that supportively, affirmatively, confirmingly, but again there is no effect because 5, 6, 7, a week, a month, an academic year pass, we don't get something that I would, for example, ask for from him."

	5. Solving problems only when they escalate 
	P6. "Everything is irrelevant until there's a problem. When there's a problem, then save it. Do you understand? And that's what's frustrating."
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[bookmark: _Toc207644459]Supplementary table 14. Themes and participants’ quotes about recommendations and advice for gaining status and respect from students and other colleagues
	Themes
	Quotes 

	1. Professionalism and dedication

	1.1. Availability, motivation and commitment of teachers
	P2. “I tried to give the maximum knowledge, that I encouraged them, that I was available on emails, that I responded quickly to emails, that I was available during consultations and maybe times that are not consultations.”
P14. “When you are doing your job when you are, I won’t say available, but on the one hand yes, to help both students and colleagues at any time. That is something that is certainly appreciated.”
P18. “Students come when they need advice, they ask me everything else.”
P19. “But I think that first of all, you need to be available to them for all possible questions (…).”
P32. “Just work, effort, consistency, some kind of honest and open approach towards colleagues, towards students.”
P46. “Let’s say from the students’ side that the teacher is available to students. (…) that he gets involved in solving maybe some problems (…).”
P48. “They recognize a teacher who is intrinsically motivated, who strives to convey their knowledge(…).”
P49. “Work with some kind of passion and enthusiasm (…).”

	1.2. Clearly defining boundaries and goals with students
	P1. "Unfortunately, not being available to everyone. Set goals for yourself what you want to achieve, and then accordingly limit the possibilities of being available to everyone and being able to do all sorts of different jobs."
 P25. "Not in the way that we are friends with the students, is that... I think that's wrong." 
P36. "With students on good terms. Not friendly in the sense that they are best friends so students can do whatever they want, but in the sense of respecting the student as a student."
 P39. "Of course, you should always maintain friendly relations with students, but when there is class, then there is class." 
P50. "It is important to set boundaries with students. So, clearly define what you expect at the beginning of the lecture and stick to it."

	1.3. Teacher commitment, regularity and preparation
	P8. “To come to lectures regularly. I think it is very important if they get a schedule to work from 3 to 7:00 PM, to work from 3 to 7:00 PM or until 6:45 PM, possibly 6:30 PM. It means sticking to everything agreed upon. It means providing information promptly, which students really like (…).” 
P11. “When I come in front of the students, I give my best in that class and I am not interested in anything else in that class, but the class I am giving to those students.” 
P17. “When you say something, that you know what you are saying, that is, that you have checked (…)” 
P19. “Preparation for the class itself.” 
P24. “My advice for every teacher is just good preparation for the class (…). For you to be good at teaching, that you know, no matter what the subject, the content of that subject, to be able to convey it and the rest, you have to prepare very well.”
 P27. “It also depends on our presentation and personal engagement.” 
P40. “Devoted work.” 
P42. “The most important thing is to prepare well for class. Prepare presentations or literature.” 
P52. “Effort and commitment (…).”

	1.4. Transparency, good communication and accountability
	P3. "I think it is possible to gain greater respect from colleagues through polite communication, orderly communication, orderly fulfillment of obligations (…)."
P14. "Well, I think it is essential to work. To do your job. It means trying to do your job as well as possible and doing that job with your heart.
P23. "Absolute respect is earned through your work, your relationship with other people, communication, some kind of responsibility (…)."
P24. "Always give clear instructions to students. That is something I also think is very important. They are always full of questions. It means telling everything in advance, from the date, the teaching, the form of teaching, their participation, their possibilities of absence, what the exam will look like, what will be evaluated, and all the possibilities to show them and tell them (…)."
P36. "Conscientious and responsible for what you do."

	1.5. Teacher authenticity and integrity
	P10. “And I think you should just be who you are. Don’t change because of someone else’s recommendations because someone else thinks this or that way or another way is better, if it was good for you.”
P11. “I’m not trying to please someone so that someone will like me, that’s not at all, I’m not interested in that at all (…).”
P17. “That misconception that you’re trying to please everyone so that everyone will like you, as long as you have that, you won’t gain any respect. Rather, be yourself.”
P21. “To be self-confident, to not give up on what you’ve decided (…).
P23. “To keep your word when you promise to do something, to do it.”
P26. “Well, you need to be yourself. It means having your attitude, having your value systems (…).”
 P29. “Well, it’s always that kind of, actually, authenticity. I think that the authenticity of a teacher always creates that good autonomy and that students recognize that. Of course, you also need to show that you have some of your abilities so that you can improve the whole process. That you are an important link in that group, in the team, in the chain, in whatever. But somehow remain yourself, yes.”
 P33. “For a teacher to be consistent in everything, in everything that he does and says to students. I think that is extremely important, but it is also important that outside of class that teacher be an example of the person he teaches students to be.”
 P36. “Just to be yourself.”
 P38. “To be who you are. Without creating any illusions, illusions. Just be who you are without much pretense (…).” P39. "First of all, consistency in professional behavior. (…) they need to take a clear stance from the very beginning." 
P43. "Integrity and authenticity. So, what is, is. No acting, no, no lies."

	1.6. Equal and fair criteria for all
	P1. "You must always be very objective, everything must be verifiable, everything must be measurable, everything must be recorded so that if any problems arise, you don't have any subjectivity, but that you are as objective as possible so that it is probable." 
P2. "Students say that I am very fair (…)."
P17. "That what applies to one, the one you like and the one you don't like applies to both of them."
P21. "That your rules are the same for everyone and that there are no exceptions."
P22. "That you are fair, that is, that you have the same criteria for everyone. That's what we agreed on at the beginning of the academic year, if they see that you stick to it until the end, they appreciate and respect it."
P25. "So here we are talking about some kind of fairness towards the student. So in the same situations, the same decisions are made because, if you tell one person one thing, and another, of course, you end up saying that some students are privileged or employees, it doesn't matter."
P35. "Without improvisations, without, without cheating, to be honest, open, fair (...)."

	1.7. Quality of education
	P2. “Well, I think that a teacher must have quality lectures (…).”
P7. “As far as students are concerned, it is quality work, quality relationships with students.”
P11. “I think it is important that you do your job professionally and well (…).”
P16. “Only quality. We are obliged to provide these people with quality.” 
P43. “The primary task is to give these young people the maximum (…).”
P47. “(…) that the teaching is relaxed, that it is interactive, that it is casual, but also that it is structured.”

	1.8. Understanding and supporting students
	P12. "Encourage students to be active in class."
P14. "You have to be a support to the student. (…) when they feel that they have some kind of backup at the university from me, the head of studies or services, and others, that is something that they certainly appreciate."
P16. "They expect you to be energetic, to transfer that enthusiasm to them even when they are tired and when they have come from work, have small children and all sorts of things. To give them that motivation and that enthusiasm."
P33. "I think it means a lot to students when you help them in some situations that are private and they could not influence them in any way, be it illness or motherhood or anything else. I think that when a teacher helps students, they gain respect from them."

	2. Innovation and adaptability

	2.1. Innovative and interactive teaching methods
	P2. "(...) but also certainly the introduction of some innovative methods in teaching. Is it the classic ex-cathedra, it might be tiring for them sometimes (...)."
P12. "To try to move away from those kind of classic teaching methods that are based on the professor teaching for 3 hours, making a presentation and not interacting with the students."
P15. "It's only difficult for a student to keep his attention by providing him with dry information that anyone can read on the Internet, that's not it, that's not education."
P18. "So I'm not ex-cathedra, I don't like that attitude, I'm a professor, you're students. But I like, I like discussion."
P24. "Working at the seminar is interactive teaching, so I have to prepare certain worksheets, some assignments, some workshops in which when the students come, I will include them, walk among them, let's do it. Let's hear your opinion, let's discuss... so these are some kind of problem assignments, patient case presentations."
P47. „That time is well spent, that the class materials, video materials and other content are posted on the Moodle platform.“
P48. "Where it is not dry, PowerPoint presentations in which something is read, but supported with examples, broad information, who has a wide range of knowledge, recommends other materials as well."
P52. "To make it an interactive lesson."

	2.2. Adapting to new generations
	P2. “Generations are changing. One generation is great, the other doesn’t show much interest (…).”
P3. “New generations have some of their characteristics, some of their values (…). We need to be aware of that and these changes and we need to always be one step ahead. So, technology and everything important to young people today, or our students, what they are interested in, what they do. So, we shouldn’t be excluded from it, we need to be very, in fact, familiar with it so that we can more easily fight all these challenges.” 
P4. “Somehow getting closer to the students. And feeling how they breathe, and what they want. Simply finding solutions with them. (…) that we all agree together and agree (…).”
P12. “Well, I think it’s very important that you somehow know how to adapt to the students. Very often, professors experience a large group of students the same way and it’s very important to know some of their needs within the group.”
P31. “New generations are coming, so I don’t know, uh, what… I mean, generations are changing, we are changing through working with them…”
P34. “I think that young people in general, I see it in my children, the generations are simply different and teachers have to be different…” 
P51. “I see that students differ depending on which generation they belong to. (…) where it requires us teachers to adapt to the generation.”

	2.3. Critical thinking and active learning
	P12. "The third thing that I think is very, very important in the higher education system, and that is to develop these transversal skills much more. (…) Very little, very little, I mean not very little, but not enough in my personal opinion, we work with them, I mean encouraging their critical thinking."

	3. Professional development of teachers

	3.1. Academic advancement and research
	P5. “And as for colleagues at work, for example, if we look at us and doctors and that, and that is certainly promotion for you, that means that doctoral studies are still teaching, that is, scientific titles.”
P6. “It would be desirable if colleagues had also progressed in the academic part. Which means that they enrolled in a doctorate, that they completed it, and that they could then work.”
P9. “First of all, I think it is extremely important to be a good scientist, at least in higher education (…) that kind of concept of scientific excellence, the number of published papers and that part (…).”
P14. “It means work, progress in terms of writing scientific papers, research, teaching activities, so scientific and teaching activities.”
P23. “Status is the part that you deserve about some promotions, assistant professor, associate professor (…).”
P27. “If you are an A1 scientist and you publish cited papers, I think that is enough to gain respect and good status in the eyes of others.”
P37. "Well, primarily his scientific research activity. Participation in formal, and informal education for himself. All kinds of additional education for the individual himself. Writing textbooks, professional books, chapters."
P46. "To get involved in writing papers."
P52. "Willingness for some kind of further education, education. And also, as far as writing papers (…) is concerned."

	3.2. Possession of pedagogical competences
	P5. "It matters how much knowledge you have to impart, I think that's the main thing for them (…). (…) it's solely the person in what way they impart knowledge and how much knowledge they have to impart, right? And work experience and I don't know everything that's required in that teaching part." 
P9. "Pedagogical competence is also important, but I think that's where a person in higher education is most differentiated, that the more they research, the more they publish, the more they are recognized." 
P24. "We can also have a teacher who knows their content area very well, no, oncology care, but their colleague is not trained in the methodological and didactic skills that a teacher must have. So, from the introductory lesson, from the presentation, from some kind of activity and working in pairs, working in groups with students."

	3.3. Continuous learning and professional development
	P8. "Natural knowledge, skills, all that (…)." 
P16. "Just work on yourself. Develop yourself, don't stop (…)." P26. "Follow modern trends, publish articles (…)." 
P30. "There is always expertise, continuous updating in the profession (…)." 
P35. "Working on yourself, learning, developing is just learning with your knowledge (…), acquiring new knowledge, selflessly sharing it with others." 
P38. "Just with effort and dedication, working on yourself, working on professional advancement (…)."

P44. “Working on yourself, reading, education, studying, researching, writing scientific papers, being visible, going to scientific conferences. Education, education, education.”
P48. “Working on yourself, working on personal development.”
P49. “Because working on yourself is the most important thing.”

	3.4. Clinical experience and professional examples
	P6. “It is very good to know the profession.” 
P9. “Depending on how much you deal with some clinical content, they value it the most because they convey experience from the original reality.”
P15. “I think that without experience it is difficult to convey any knowledge.”
P17. “It is good when you come from the profession, or rather from experience, and then others look at you with a little more respect than if you had not come, if you had no clinical experience.”
P18. “Authority among students can be gained through knowledge. So, if students see that you know what you are talking about and, if, you convey that knowledge successfully.”
P19. “Well, I think that primarily the knowledge and expertise that the teacher himself has.”
P22. "I worked in a hospital for 3 years and then when I came from the healthcare system to the Polytechnic, I was much more comfortable teaching because I was connecting some theoretical things with practice, so to speak. Here, I remember a case where we had this, that, that and that, that happened. So you can intrigue students and what you might be saying through theory, he understands, oh yes, that holds water, the professor experienced it firsthand."
P27. "If you give them knowledge of how much knowledge you have and how much you work and improve yourself, others simply recognize that."
P46. "That you give examples from clinical work, that it is more interesting for students and that a problem or disease becomes easier for them to approach."
P52. "They still recognize professors who really, how should I say, somehow have a sufficient amount, let me say, of knowledge to be able to convey the material to them."

	4. Cooperation and respect

	4.1. Mutual respect
	P3. “Honest work and fair treatment of everyone (…).”
P18. “I also respect my colleagues. I have friendly relations with some of them. I have purely professional relations with some of them. But in fact, work is work and we don’t have to hang out in private to be colleagues at work.”
P19. “If you clearly state and respect the students themselves to the extreme, then somehow reciprocally, the students will respect you.”
P25. “Our impression of them creates an image and based on that image, they will treat us. If we are professional, if we are fair in our decisions (…).”
P26. “For others to respect you, you must first respect yourself.”
P28. “I think as long as you are, as long as you are fair and honest and correct towards the students, they will be that way towards you.”
P31. "Well, from the colleagues' perspective, I think it's something you do yourself, uh, that's inter-collegial relations (…)."
P49. "(…) that they don't do to students what they don't want someone to do to them. So, in every situation in life, you have to be a human being."
P52. "And when that mutual respect is achieved, I think it's much easier (…)."

	4.2. Teamwork and collegiality
	P14. "And when you are open to conversation, to some kind of agreement, teamwork is very important."
P48. "(…) that there is always collegiality, joint work, teamwork where you will always offer yourself as a colleague and in the preparation of some papers, but also in teaching, participating, in supervising students in exams."
P52. "Integration of other colleagues in your work, meaning that we all work together as a team."

	5. Human approach and humanity
	P3. “What is most important to me, as a rule, is comfort. So, much more important than anything in life, is that a person is comfortable.”
P17. “You can get up there with your ego and say I deserve respect, but you don’t give that respect. So you have to respect both you and that cleaning lady and the doctor absolutely the same. Here, and that’s how you will gain respect.”
P42. “Be professional, but still be and maybe above all a human being. No, don’t elevate yourself, be some kind of, now I’m a teacher, a professor, you have to listen to me. Above all, be a human being (…).”
P47. “It is important to have a realistic image of yourself (…). So, there is no shame in correcting me, or in my making a slip of the tongue, or in your not knowing something. So, these are things that somehow make students perceive their teachers much differently. So, when they perceive them as part of themselves, as a flesh-and-blood person who doesn’t have to know absolutely everything (…) However, I think that this, this lowering to the students’ level, is something that will contribute to students’ respect.”
P49. “If we silence our egos, then we will be able to see how much people value us.”


P = Participant
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