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Adapted Motivation for Reading Questionnaire (MRQ)
Background and Adaptation
This adapted version of the Motivation for Reading Questionnaire (MRQ) is based on the original instrument developed by Wigfield and Guthrie (1997). The original MRQ was designed for adolescent populations to assess various dimensions of reading motivation. For the present study with university students, we adapted the questionnaire by:
1. Modifying language to be appropriate for young adult readers
2. Updating examples to reflect contemporary reading contexts (e.g., digital texts, online materials)
3. Ensuring items aligned with our theoretical framework examining implicit-explicit motivational dissociations
4. Maintaining the four-factor structure validated in previous research
Administration Instructions
Participants respond to each item using a 7-point Likert scale:
· 1 = Strongly Disagree
· 2 = Disagree
· 3 = Somewhat Disagree
· 4 = Neither Agree nor Disagree
· 5 = Somewhat Agree
· 6 = Agree
· 7 = Strongly Agree
Scoring
Calculate subscale scores by averaging responses across items within each subscale. Calculate total explicit reading motivation by averaging all 24 items. Higher scores indicate stronger explicit reading motivation.

Questionnaire Items
Subscale 1: Intrinsic Reading Motivation (6 items)
This subscale assesses enjoyment-based and curiosity-driven reading engagement.
Item 1. I read because I enjoy getting lost in stories.
Item 2. Reading is one of my favorite activities.
Item 3. I like to read about topics that interest me in my free time.
Item 4. I enjoy the experience of discovering new ideas through reading.
Item 5. Reading helps me relax and escape from daily stress.
Item 6. I often find myself so absorbed in reading that I lose track of time.

Subscale 2: Extrinsic Reading Motivation (6 items)
This subscale assesses instrumental value, social recognition, and external reward orientation toward reading.
Item 7. Reading is important for my future success.
Item 8. I read because it helps me get good grades.
Item 9. Reading will be useful for my career.
Item 10. I read because I want others to think I am knowledgeable.
Item 11. Reading helps me compete with other students academically.
Item 12. I read because it is expected of me as a university student.

Subscale 3: Reading Self-Concept (6 items)
This subscale assesses perceived competence and confidence in reading abilities.
Item 13. I am a good reader.
Item 14. I understand complex texts better than most of my peers.
Item 15. I am confident in my ability to comprehend challenging materials.
Item 16. Reading comes easily to me.
Item 17. I can figure out difficult words and concepts when I read.
Item 18. I feel capable of reading any type of text if I put in the effort.

Subscale 4: Reading Value Beliefs (6 items)
This subscale assesses the importance and value ascribed to literacy and reading activities.
Item 19. Reading is an important part of who I am.
Item 20. Being a good reader is important to me.
Item 21. I value the knowledge I gain from reading.
Item 22. Reading plays a significant role in my personal development.
Item 23. Literacy skills are essential for success in modern society.
Item 24. I believe that regular reading enriches one's life.

Psychometric Properties in Current Study
Internal Consistency Reliability (Cronbach's α):
· Intrinsic Motivation subscale: α = 0.87
· Extrinsic Motivation subscale: α = 0.84
· Reading Self-Concept subscale: α = 0.89
· Reading Value Beliefs subscale: α = 0.82
· Total Scale: α = 0.91
Confirmatory Factor Analysis Fit Indices:
· Comparative Fit Index (CFI) = 0.94
· Root Mean Square Error of Approximation (RMSEA) = 0.06
· Standardized Root Mean Square Residual (SRMR) = 0.05
These fit indices indicate acceptable model fit and support the four-factor structure of the adapted questionnaire.

Key Adaptations from Original MRQ
1. Language Modernization: Updated vocabulary to reflect contemporary reading contexts (e.g., "texts" rather than exclusively "books")
2. Digital Reading Context: Broadened item wording to encompass both print and digital reading materials
3. University Population: Adjusted developmental appropriateness from adolescent to young adult contexts (e.g., "university student" rather than "school student")
4. Theoretical Alignment: Ensured items captured conscious, deliberative attitudes suitable for explicit motivation measurement in contrast to implicit measures
5. Item Reduction: Streamlined from the original longer version to 24 items (6 per subscale) to reduce participant burden while maintaining construct coverage
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