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Instructions

1) Assign a score based on which a test taker’s writing most resembles (best fits) for each of the categories.
2) When you rate the essay, please consider each point (aspect) of each category in a balanced way — no not prioritize one specific point over the other(s).
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Graph

Description: How
thoroughly and
correctly test takers
describe the graph &
report the source
properly

 Test takers do not or
describe the graph atall,
or barely describe it.
 Test takers do not
cite the source.

* Test takers describe
only small part of the
graph with one or two
pieces of information
(exact numeric numbers
and/or verbal
description).

* The provided
information might be
incorrect.

* Test takers may cite the
source (with a signal
phrase introducing the
source material), but the
citation might be
incorrect/improper.

* Test takers describe some
part of the graph with three
or more pieces information
(exact numeric numbers
and/or verbal description).
* Some of the information
may be incorrect.

* Test takers cite the
source (with a signal phrase
introducing the source
material), but the

citation might be
improper/incorrect.

* Test takers describe most
part of the graph at least four
pieces of information (exact
numeric numbers and/or
verbal description).

* The information is
correct most of the time.

* Test takers cite the
source (with a signal phrase
introducing the source
material), and the citation

is correct and proper to a
large extent.

* Test takers describe
the graph thoroughly
with five pieces of
information (exact
numeric numbers and/or
verbal description).

¢ The information

is correct all the time.

* Test takers cite the
source (with a signal
phrase introducing the
source material), and the
citation is correct and
proper.
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Content Development:
How well test takers
develop their
ideas/opinions/ though
ts with lucid
explanation and/or
concrete examples.

(In this category, do not
consider the
description of a graph
but only the
development of
reason(s) that explain(s)
a given situation.)

 Test takers do not
address a given topic
(reasons).

 Test takers did not
develop their
ideas/opinions/thoughts
at all or they try to
develop their
ideas/opinions/thoughts
but with unclear
explanation and/or
irrelevant examples.

* Test takers do not stay
on the topic most of the
time (digression).

* Test takers address a

given‘topic (reasons) to a
li
discussing reason(s) for

d extent (e.g.,

only one major or one
country)

* Test takers develop their
ideas/opinions/thoughts to
a limited extent with
somewhat clear
explanation and/or
somewhat

relevant examples.

* Test takers sometimes
do not stay on a topic,
showing little digression.

* Test takers properly
address a given topic
(reasons) to some extent (e.g.,
discussing reason(s) for more
than one major or one
country)

* Test takers develop their
ideas/opinions/thoughts

with clear explanation and/or
relevant examples to some
extent.

* Test takers may show a
little digression from a topic.

* Test takers well address a
given topic (reasons) to a
large extent.

* Test takers develop their
ideas/opinions/thoughts

with clear explanation and/or
relevant examples to a large
extent.

* Test takers rarely digress
from a topic.

* Test takers address a
given topic (reasons) very
well.

* Test takers fully
develop their
ideas/opinions/thoughts
with lucid explanation
and/or concrete
examples.

* Test takers stay on a
topic without any
digression throughout a
whole essay.
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Organizatiol

How logically and
smoothly test takers
structure their essays at
both sentence and
paragraph levels with
cohesive devices.

® Test takers do not
‘write more than one
paragraph (e.g., a few
sentences).

* No thesis statement
in an introductory
paragraph.

* Within a paragraph,
sentences are not
connected with each
other most of the
time (i.e., flow of
thoughts is not smooth at
all).

® Test takers write an
essay with at least one
paragraph and the

essay may not include all
three parts: an
introduction, body
paragraphs, and a
conclusion.

+ Athesis

statement may not be
included in an introductory
paragraph.

+ Body paragraphs may
not start with a clear topic
sentence.

* Paragraphs are not
connected to each other
due to a limited use of
proper cohesive

devices (e.g., transitional
words).

* Within a paragraph,
sentences are connected
with each other
smoothly to a limited
extent. (i.e., flow of
thoughts smooth to a
limited extent).

® Test takers write an essay
with at least two

paragraphs but may

not include all three parts: an
introduction, body
paragraphs, and a conclusion.
+ Introduction may include a
thesis statement even if it is
less clear.

+ Some of the body
paragraphs start with a clear
topic sentence

+ Paragraphs are usually
properly connected to each
other with a proper use of
cohesive devices (e.g.,
transitional words).

* Within a paragraph,
sentences are well connected
with each other to some
extent with a proper use of
cohesive devices.

* Test takers write an essay
consisting of at least three
paragraphs but it may
not include all three part:

introduction, body paragraphs
and a conclusion.

« Introduction may

include a somewhat clear
thesis statement.

+ Most of the body
paragraphs start with a clear
topic sentence.

+ Paragraphs are connected
to each other well most of the
time with a proper use of
cohesive devices (e.g.,
transitional words).

* Within a paragraph,
sentences are connected well
with each other well most of
the time with a proper use of
cohesive devices.

® Test takers write an
essay consisting of at
least three paragraphs
and it includes all three
parts: introduction, body
paragraphs and
conclusion.

+ Introduction includes
a somewhat or clear
thesis statement.

+ Each body

paragraph starts with a
clear topic sentence.

+ All paragraphs are
well connected with each
other with a proper use
of cohesive devices (e.g.,
transitional

expressions) most of the
times or all the time.

* Within a paragraph,
sentences are well
connected to each other
with a proper use of
cohesive devices most
of the time or all the

time.
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Language Use
(Grammar &
Vocabulary):

How appropriately and
accurately test takers
use diverse grammar
structures and broad
range of vocabulary.
Complex sentence
structures (e.g., relative
clauses, if clauses)

o Test takers make
grammatical and lexical
mistakes most of the
time, which severely
hinder readers’
comprehension of an
essay.

o Test takers show poor
use of simple

and no/rare use of
complex sentences
structures.

o Test takers rarely use
a broad range of formal
academic vocabulary
most of the time;

they rarely use
accurate/proper
vocabulary.

* Test takers frequently
make grammatical and
lexical mistakes, which
hinder readers’
comprehension of an essay
to a large extent.

o Test takers show a good
use of various

simple sentences to a
limited extent, but they
show poor use of complex
sentence structures.

o Test takers usually use
broad range of formal
academic vocabulary;
they usually use
accurate/proper
vocabulary.

* Test takers make some
grammatical and lexical
mistakes, which hinder
readers’ comprehension of an
essay to some extent.

+ Test takers show a good
use of various simple
sentences to some extent,
and they show a good use of
complex sentence

structures to a limited extent.

o Test takers often use
broad formal academic
vocabulary; they often use
accurate/proper vocabulary.

o Test takers may make a

few grammatical and lexical
mistakes, which do not hinder
the readers’ comprehension of
an essay most of the time.

o Test takers show a good use
of various simple sentences
to a large extent, and they
show a good use of complex
sentence structures to some
extent.

o Test takers use broad range
of formal academic
vocabulary most of the time;
they use accurate/proper
vocabulary most of the time.

* Test takers rarely or
never make grammatical
and lexical mistakes,
which make an essay easy
to comprehend.

o Test takers show a
good use of both various
simple and complex
sentence structures to
large extent.

o Test takers use a broad
range of formal academic
vocabulary almost all the
time; they use
accurate/proper
vocabulary almost all the
time.





